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Abstract: The primary aim of this study is to investigate the job satisfaction of faculty members at 

University Z in Zhengzhou, Henan Province, China, with a particular focus on the influence of 

demographic variables such as gender, age, and educational background. This research adopts a 

quantitative approach, collecting data through a questionnaire survey and employing independent 

sample t-tests and one-way ANOVA for statistical analysis. These methods are used to examine the 

current state of job satisfaction among teachers at University Z under different demographic conditions. 

The findings reveal that the overall job satisfaction of teachers at University Z is at a moderate level, 

with an average score of 3.46. Significant differences in job satisfaction were found between male and 

female teachers, indicating that gender has a certain impact on job satisfaction. However, no significant 

differences were observed in relation to age and educational background. The results suggest that there 

is still considerable room for improvement in areas such as faculty development and working conditions 

at University Z. Based on the findings, the researcher offers further reflections and practical 

recommendations aimed at improving teacher job satisfaction and promoting the overall development 

of the teaching workforce. This study contributes to a deeper understanding of the factors affecting job 

satisfaction among university teachers in China and provides useful references for enhancing the 

working environment and career development of higher education faculty. 
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Introduction 

As the opening chapter of this study, this section aims to comprehensively introduce the core 

issues explored in the research. It begins by presenting the contextual background on which the study 

is based, outlining the current challenges surrounding job satisfaction among university faculty. This 

helps readers understand the foundation and origin of the research problem. Following this, the chapter 

identifies the central research questions that serve as the point of departure and logical thread throughout 

the entire study. 

Subsequently, the basic objectives and scope of the study are clarified, along with the definition 
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of the research subjects and variables, ensuring the study remains focused and practically feasible. On 

this basis, the theoretical foundation and analytical framework guiding the study are also introduced, 

serving to inform the measurement of variables and the design of the empirical research. 

The significance of the study is then discussed in depth, covering both its theoretical 

contributions and its practical implications in the field of educational administration. To enhance the 

rigor of the research, several hypotheses related to the research theme are proposed, which will serve 

as the basis for subsequent data analysis and hypothesis testing. 

Finally, to ensure clarity and scientific precision, this chapter defines the core concepts involved 

in the study. In particular, the five dimensions associated with “job satisfaction” are clearly articulated 

and standardized, thereby laying a solid foundation for the chapters that follow. 

 

Research Objectives 

Based on the above research questions, the primary objectives of this study are as follows: 

1.To examine the demographic characteristics of faculty members at Z University, including 

their gender, age, and educational background. 

2.To assess the overall level of job satisfaction among faculty members at Z University in 

Zhengzhou, Henan Province, China, as well as their satisfaction across various dimensions. 

3.To determine whether there are statistically significant differences in overall job satisfaction 

and its specific dimensions among faculty members at Z University based on their demographic 

characteristics. 

 

Literature Review 

Research on Job satisfaction 

Job satisfaction research traces back to early studies such as Mayo et al.’s Hawthorne 

experiments (1927), which first demonstrated that employees’ emotions and social-psychological 

factors significantly influence their work behavior and productivity. This work shifted the 

understanding of job satisfaction from purely material conditions to the importance of emotional and 

social belonging in the workplace (Mayo, 1933). Herzberg’s Two-Factor Theory (1959) further 

advanced the field by distinguishing between motivators, related to job content like achievement and 

recognition, and hygiene factors, linked to the work environment such as salary and job security. 

Importantly, Herzberg argued that satisfaction and dissatisfaction arise through separate processes 

rather than being simple opposites (Herzberg, Mausner, & Snyderman, 1959). 

Vroom (1964) positioned job satisfaction as a crucial component of employee motivation, 

emphasizing core dimensions including the job itself, work environment, compensation, attitudes, and 

development opportunities. These dimensions laid the groundwork for subsequent measurement tools 

and theoretical models. Teachers, as a unique professional group, experience job satisfaction influenced 
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not only by material rewards but also by the realization of educational missions and professional identity 

(Sergiovanni, 1967). Instruments such as the Job Descriptive Index and the Teacher Job Satisfaction 

Questionnaire (Lester, 1987) have been widely used to assess these multidimensional aspects of teacher 

satisfaction. 

Empirical studies indicate that teacher job satisfaction varies according to demographic factors 

such as gender, years of experience, and minority status, with consistent reports of low satisfaction 

regarding pay and working conditions, particularly among minority teachers (Liu & Ramsey, 2008). 

However, more recent research suggests that school-level institutional factors, including organizational 

support, leadership style, and resource availability, play a more significant role in shaping teacher 

satisfaction than individual demographic variables (Ker et al., 2022). 

Effective human resource management practices focusing on career development, training 

opportunities, and promotion mechanisms have demonstrated strong positive effects on teacher 

satisfaction (Rajeswaran et al., 2023). The COVID-19 pandemic underscored the growing importance 

of psychological needs such as self-actualization in sustaining teacher satisfaction, while economic 

security and workload remain critical concerns that can undermine it (Glaveli et al., 2023). 

Teacher satisfaction is closely linked with educational outcomes; higher levels of satisfaction 

correlate with lower turnover intentions, improved teacher-student relationships, and enhanced student 

motivation and academic achievement (Bardach et al., 2023). Moreover, professional collaboration 

among teachers, including joint lesson planning and peer evaluation, strengthens job satisfaction by 

fostering a sense of professional accomplishment and organizational belonging (Wang et al., 2023). 

Social utility motivation has also been identified as a significant predictor of teacher satisfaction, 

as it promotes teaching innovation and effectiveness, indirectly reinforcing professional identity and 

fulfillment (Yilmaz et al., 2024). Research from various contexts, including Eastern Europe, highlights 

that dissatisfaction with salary, inadequate facilities, and weak leadership significantly contribute to 

turnover intentions, emphasizing the persistent challenges within the profession (Kopecká et al., 2023). 

Ultimately, sustaining teacher job satisfaction requires addressing both hygiene factors such as 

salary and job security, and motivator factors including recognition and promotion opportunities, 

reflecting Herzberg’s original distinction (Omar Din et al., 2023). This comprehensive understanding 

underscores the complexity of job satisfaction and its critical role in maintaining teacher motivation and 

retention across diverse educational systems. 

Research on difference in teacher job satisfaction under different background variables  

Research on teacher job satisfaction differences across background variables reveals varied 

findings influenced by research context and region. Salary is a consistent factor affecting satisfaction 

(Li, 2011). Significant differences have been found based on gender, age, education, subject taught, and 

years of experience (Luo, 2022). Female teachers often report lower satisfaction than males, while 

teachers aged 30 to 49 tend to have lower satisfaction levels. Satisfaction fluctuates with teaching 
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tenure, often showing a U-shaped pattern. Teachers with master’s degrees sometimes report lower 

satisfaction than those with bachelor’s or associate degrees (Zhao, 2020; Zhao, 2021). 

Demographic variables such as gender, tenure, education, and work experience strongly 

influence job satisfaction (Du, 2017). Some studies highlight education and gender as more impactful 

than tenure (Yang, 2006), though regional differences exist; for example, in Henan Province, gender 

differences were minimal, while salary, development opportunities, and work environment were more 

influential (Hou, 2021). 

Common factors affecting satisfaction include demographic and socioeconomic traits, 

promotion chances, fair pay, supportive work environments, collegial relationships, and community 

support. Dissatisfaction often stems from poor management, lack of trust, opaque policies, work-life 

imbalance, resource shortages, and external political pressures (Sahito & Vaisanen, 2019). 

The American Federation of Teachers (2022) reported that before the COVID-19 pandemic, 

nearly 300,000 teachers left annually, worsening staff shortages. Issues cited include lack of respect, 

inadequate support and resources, and below-standard salaries. The 2021-22 school year saw record-

low satisfaction, with 79% of teachers dissatisfied with working conditions. 

A U.S. study of 238 teachers found female teachers reported higher satisfaction in student 

interactions and social relationships than males. Full-time teachers had greater overall satisfaction than 

substitutes. No significant link between years of service and satisfaction was found, but gender and 

employment status interact in shaping work experiences (Topchyan & Woehler, 2021). 

In summary, teacher job satisfaction is influenced by multiple demographic factors, with 

significant differences observed across gender, age, education, and employment status, though regional 

and contextual variations exist. 

 

Methodology  

This study adopts a quantitative research design to investigate the level and influencing factors 

of job satisfaction among faculty members at Z University in Zhengzhou, Henan Province, China. A 

structured questionnaire was used as the primary instrument for data collection. The survey was based 

on the Teacher Job Satisfaction Questionnaire (TJSQ), originally developed by Lester (1987), and 

adapted to the local context. The questionnaire consisted of items measuring five key dimensions of job 

satisfaction: work evaluation, work environment, compensation, work attitude, and career development. 

The target population consisted of full-time faculty members across various departments. A total 

of 434 valid responses were collected through stratified random sampling to ensure representative 

coverage of different gender, age, and educational background groups. Before formal distribution, the 

questionnaire was pilot-tested and reviewed by experts to ensure content validity. The internal 

consistency reliability (Cronbach’s alpha) of the instrument exceeded 0.85 for all dimensions, indicating 

high reliability. 
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Data was analyzed using SPSS 26.0. Descriptive statistics were used to summarize the overall 

levels of job satisfaction, and inferential statistical methods such as independent-samples t-tests and 

one-way ANOVA were applied to examine differences in satisfaction based on demographic variables. 

Ethical considerations, including voluntary participation and anonymity, were strictly maintained 

throughout the research process. 

This methodology provides a robust empirical foundation for identifying key factors affecting 

faculty job satisfaction, with the potential to inform university-level policy improvements in human 

resource management and organizational development. 

 

Results  

Demographic Analysis of Questionnaire Participants 

In total, 434 valid questionnaires were collected from teachers at private colleges in S Province. 

The first section of the questionnaire focused on collecting basic demographic information, including 

gender, age, and educational background. 

The detailed demographic characteristics are summarized in Table 4.1. As shown, female 

teachers accounted for 69.6% of the participants, while male teachers made up 30.4%. The number of 

female respondents significantly exceeded that of male respondents, which aligns with the gender 

distribution commonly found in private colleges, especially those with a focus on education, languages, 

and service-related disciplines. 

In terms of age, 36.9% of the respondents were 30 years old or below, 55.3% were between 31 

and 40 years old, and only 7.8% were aged 41 and above (including 6.9% between 41–50 and 0.9% 

aged 51 and above). Given the limited number of faculty members aged over 50, the age group of 41 

and above was merged for analytical clarity. These data suggest that the faculty members in the 

surveyed institutions are generally young, with over 90% of participants being 40 years old or younger. 

Regarding educational background, 67.5% of the teachers held a master’s degree, while 30.4% 

held a bachelor’s degree. Only 2.1% of the faculty had doctoral degrees. Due to the low proportion of 

doctoral-level respondents, teachers holding master’s and doctoral degrees were combined into a single 

category— “master’s degree or above”. This reflects that while most institutions have improved faculty 

qualification standards, the proportion of doctoral-level teachers remains relatively low. 

In summary, the demographic profile of the participants shows a relatively young and 

predominantly female faculty composition, with a large majority holding a master’s degree. 

Results of Analysis of Job Satisfactions for faculty members at the university, Zhenzhou, 

China 

1) Using descriptive statistical analysis with SPSS 26.0, and according to the results shown in 

Table 1, the overall job satisfaction of teachers at Z University was found to have a mean score of 3.46, 

indicating a moderate level. Among the five dimensions, job evaluation (M=3.70) and job attitude 
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(M=3.68) scored at a high level, while work environment, job compensation, and promotion 

opportunities had mean scores ranging from 2.51 to 3.50, indicating moderate levels. Therefore, there 

is considerable room for improvement in the work environment, job compensation, and promotion 

opportunities at Z University. 

 

Table 4.1: Descriptive Statistics of faculty members Job Satisfaction  

Job Satisfactions M SD Descriptive Statistics 

TJSQ 3.46 .40 Moderate 

Job Evaluation 3.70 .50 High 

Work Environment 2.90 .77 Moderate 

Compensation 2.98 .88 Moderate 

Work Attitude 3.68 .49 High 

Advancement Opportunities 2.87 .84 Moderate 

 

2) Using an independent samples t-test (Table 4.2), significant gender differences were found 

in overall job satisfaction among teachers at University Z (t=4.060, p=0.000), supporting sub-

hypothesis H1-1. Significant differences also appeared across most job satisfaction dimensions: job 

evaluation (t=3.949, p=0.000), work environment (t=15.156, p=0.000), job attitude (t=3.453, p=0.001), 

and opportunities for advancement (t=-7.122, p=0.000). Compensation showed no significant 

difference despite statistical values (t=-11.999, p=0.000), which is likely due to the negative t-value 

indicating group direction. Overall, male and female teachers differ significantly in all five dimensions, 

with female teachers valuing work environment, job evaluation, and attitude more, while males focus 

more on salary and advancement. These findings align with broader Chinese university faculty trends, 

influenced by cultural norms and academic work nature. 

 

Table 4.2: Analysis of faculty members Job Satisfaction by Gender  

Job Satisfactions Male Female T  P  

M SD M SD 

TJSQ 3.57 .35 3.41 .41 4.060 .000 

Job Evaluation 3.85 .45 3.64 .51 3.949 .000 

Work Environment 3.58 .61 2.60 .63 15.156 .000 

Compensation 2.27 .87 3.29 .69 -11.999 .000 

Work Attitude 3.80 .42 3.63 .51 3.453 .001 

Advancement Opportunities 2.46 .88 3.05 .75 -7.122 .000 
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A one-way ANOVA was performed to examine differences in job satisfaction across four age 

groups of teachers. As presented in Table 4.3, no statistically significant difference was found in overall 

job satisfaction (p = 0.10), and thus sub-hypothesis H1-2 was not supported. However, significant 

differences were identified in specific dimensions, including job evaluation (p = 0.002), work 

environment (p = 0.000), compensation (p = 0.001), and opportunities for advancement (p = 0.002). No 

significant difference was observed in the job attitude dimension (p = 0.006), suggesting that teachers, 

regardless of age, maintain a consistently positive and professional attitude—a valuable trait in the 

academic context. 

 

Table 4.3: Analysis of Job Satisfaction Among faculty members of Different Ages  

Job Satisfactions ①30 years 

old or below 

②31-40 

years old 

③41-50 

years old 

④51years old or 

above 

F P 

M SD M SD M SD M SD 

TJSQ 3.54 .42 3.42 .37 3.38 .44 3.32 .18 3.834 .010 

Job Evaluation 3.82 .50 3.65 .49 3.56 .56 3.58 .32 4.856 .002 

Work 

Environment 

3.15 .76 2.68 .71 3.18 .77 3.25 .50 15.031 .000 

Compensation 2.79 .93 3.14 .83 2.90 .80 2.38 .48 5.917 .001 

Work Attitude 3.78 .50 3.65 .48 3.49 .51 3.43 .36 4.254 .006 

Advancement 

Opportunities 

2.68 .88 3.00 .81 2.93 .55 2.75 .29 4.994 .002 

 

A one-way ANOVA was conducted to examine differences in job satisfaction among teachers 

with different educational qualifications (bachelor’s, master’s, and doctoral degrees). As shown in 

Table 4.4, no significant difference was found in overall job satisfaction (p = 0.093), thus sub-

hypothesis H1-3 was not supported. However, significant differences were observed in the work 

environment (p = 0.003) and compensation (p = 0.011) dimensions, indicating that teachers with 

different academic qualifications hold varying expectations regarding salary and workplace conditions. 

Specifically, those with bachelor’s and doctoral degrees reported lower satisfaction with compensation 

compared to those with master’s degrees. No significant differences were found in job evaluation, job 

attitude, or opportunities for advancement, suggesting a generally shared perception of fair evaluation 

practices and a moderately satisfactory outlook on career development across all qualification levels. 

A total of 434 valid questionnaires were analyzed using SPSS 26.0. Independent samples t-tests 

and one-way ANOVA were employed to examine differences in teacher job satisfaction across gender, 

age, educational background, and work experience. The main hypothesis was partially supported: a 

significant difference was found by gender, while no significant differences were observed for age or 
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educational background. 

 

Table 4.4: Analysis of Job Satisfaction Among faculty members of Different Educational Backgrounds  

Job 

Satisfactions 

Bachelor's degree  Master’s degree  Doctoral degree F P  

M SD M SD M SD 

TJSQ 3.52 .40 3.43 .39 3.51 .33 2.393 .093 

Job Evaluation 3.77 .50 3.68 .51 3.63 .39 1.607 .202 

Work 

Environment 

3.08 .77 2.81 .75 3.08 .87 6.045 .003 

Compensation 2.87 .85 3.05 .89 2.33 .83 4.533 .011 

Work Attitude 3.76 .49 3.64 .49 3.93 .26 1.320 .268 

Advancement 

Opportunities 

2.77 .87 2.91 .82 2.89 .96 0.477 .634 

 

Discussion 

Based on the objectives of this study and the analysis results presented above, the discussion is 

carried out from two main perspectives: 

First, the survey results of this study indicate that the overall job satisfaction score of Z 

University teachers is 3.46, which falls into a moderate level. This indirectly reflects that there is still 

considerable room for improvement in the development of the teaching faculty at Z University. In 

related research on job satisfaction among university teachers in China, Zhang Wen (2019) also found 

that the overall job satisfaction level of university teachers in Qingdao was moderate. Teachers were 

more satisfied with interpersonal relationships and the working environment, while their satisfaction 

with professional development, the work itself, and compensation gradually declined. Variables such 

as age, marital status, academic degree, professional title, and job type were found to be associated with 

varying degrees of difference in overall job satisfaction and its subdimensions. 

In this study, based on the collected data, among the teachers who participated in the job 

satisfaction survey at Z University, 69.6% were female, 67.5% held a master's degree, and 55.3% were 

between the ages of 31 and 40. This indicates that at Z University in Zhengzhou, Henan Province, 

China, female teachers constitute the majority; the teaching staff is relatively experienced, dominated 

by young and middle-aged faculty members; and the overall educational level is relatively high. 

Second, this study examined the differences in job satisfaction among Z University teachers 

based on gender, age, and educational background. The results show that significant differences exist 

between teachers of different genders in terms of job satisfaction. This suggests that teachers of different 

genders may have different perspectives, expectations, and needs regarding their work. On the other 

hand, no significant differences were found based on age or educational background, implying that job 
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satisfaction tends to remain relatively stable across these variables. This finding is partly in contrast to 

the research conducted by Zhu Ziwei (2022), which revealed that university teachers’ job satisfaction 

differed significantly in relation to gender, age, years of work experience, professional title, educational 

background, and field of study. 

 

Conclusion  

Based on this study, an analysis of the current state of teacher job satisfaction at Z University in 

Zhengzhou, Henan Province, China, was conducted. A total of 434 valid questionnaires were collected. 

The questionnaire covered basic demographic information (gender, age, education level, and years of 

teaching experience) and five dimensions of job satisfaction: job evaluation, work environment, salary 

and compensation, work attitude, and opportunities for development. These data provided deeper 

insights into teachers’ real experiences and perceptions regarding their work and teaching environment, 

thereby offering a reference for improving teacher welfare and strengthening faculty development at 

higher education institutions. The main findings of the study are summarized in the following three 

aspects: 

First, among the respondents, the proportion of female teachers was significantly higher than 

that of male teachers. Most teachers were under the age of 40, and the proportion of teachers holding a 

doctoral degree or higher was relatively low. However, the overall distribution of teaching experience 

among the faculty was balanced, indicating that most teachers had a certain level of professional 

experience. In future faculty development efforts, the university should place greater emphasis on 

recruiting more PhD-level educators in order to increase the proportion of highly qualified faculty 

members. 

Second, overall job satisfaction among the teachers at Z University was found to be at a 

moderate level. This suggests that while teachers were not highly dissatisfied, their levels of satisfaction 

were not particularly high either. This indicates that Z University needs to take further steps to enhance 

various aspects of teacher satisfaction, such as improving the work environment and welfare benefits. 

Doing so will help the university maintain a stable and healthy teaching workforce, which in turn will 

have a positive impact on student learning and development. 

Third, in terms of differences in job satisfaction across background variables, the results showed 

significant differences based on gender and years of teaching experience. This suggests that university 

administrators should adopt differentiated management strategies tailored to teachers of different 

genders and professional seniority. Additionally, male and female teachers showed differing 

preferences across satisfaction dimensions: female teachers placed greater emphasis on the quality of 

the work environment, while male teachers were more concerned with salary and future career 

development opportunities. 

 



 
The 9th STIU International Conference July 29-31, 2025, Thailand 

50 

References  

Aiken, L. H., Clarke, S. P., Sloane, D. M., Sochalski, J., & Silber, J. H. (2002). Hospital nurse staffing 

and patient mortality, nurse burnout, and job dissatisfaction. Jama, 288(16), 1987-1993.  

Anderzén, I., & Arnetz, B. B. (1999). Psychophysiological Reactions to International Adjustment 

Results from a Controlled, Longitudinal Study. Psychotherapy and psychosomatics, 68(2), 67-

75. 

An, X., & Li, Y. (2023). Job crafting enhances teachers' occupational well-being. Chinese Social 

Sciences Net. https://www.cssn.cn/skgz/bwyc/202307/t20230726_5670498.shtml [In Chinese]  

Babu, B., & Raju, T. (2013). Attitude of student teachers towards their profession. International Journal 

of Social Science & Interdisciplinary Research, 2(1), 1-6. 

Bardach, L., Klassen, R. M., & Perry, N. E. (2023). Satisfied and high performing? A meta-analysis 

and systematic review of the correlates of teachers’ job satisfaction. Educational Psychology 

Review, 35, 1–25. https://doi.org/10.1007/s10648-023-09831-4 

Baroudi, S., & Hojeij, Z. (2024). A Quantitative Investigation of Intrinsic and Extrinsic Factors 

Influencing Teachers' Job Satisfaction in Lebanon. Sudoku. https://doi.org/10.1080/157007 

63.2020.1734210 

Bastola, A., & Bastola, S. (2014). School teachers: Job stress and job satisfaction, Kaski, Nepal. 

ResearchGate. 

Cameron, M., Lovett, S., & Berger, J. G. (2007). Starting out in teaching: surviving or thriving as a new 

teacher. Set: Research Information for Teachers (Wellington)(3), 32-38.  

Clark, A. E. (1997). Job satisfaction and gender: why are women so happy at work?. Labour economics, 

4(4), 341-372.  

Cropanzano, R., & Wright, T. A. (2001). When a "happy" worker is really a "productive" worker: A 

review and further refinement of the happy-productive worker thesis. Consulting Psychology 

Journal: Practice and Research, 53(3), 182–199. 

Du, G. (2017). A study on job satisfaction of primary school physical education teachers in Suzhou 

[Master's thesis, Soochow University]. [In Chinese] 

Duffy, R. D., Allan, B. A., & Bott, E. M. (2024). Decent work and job satisfaction: A longitudinal test 

of the Psychology of Working Theory. SAGE Open, 14(1), 1–15. https://doi.org/10.1177/21582 

440241242060 

Duffy, R. D., Blustein, D. L., Diemer, M. A., & Autin, K. L. (2016). The Psychology of Working 

Theory. Journal of Counseling Psychology, 63(2), 127–148. 

Fang, G., Chan, P. W. K., & Kalogeropoulos, P. (2021). Secondary school teachers’ professional 

development in Australia and Shanghai: Needs, support, and barriers. SAGE Open, 11(3). 

https://doi.org/10.1177/21582440211026951 

https://doi.org/10.1007/s10648-023-09831-4


 
The 9th STIU International Conference July 29-31, 2025, Thailand 

51 

Gao, L., Hamid, A. H. A., & Mansor, A. N. (2024). The relationship between transformational 

leadership and teacher job satisfaction: Empirical evidence from China. Educational 

Administration: Theory and Practice, 30(6), 4221–4230. 

Glaveli, N., Manolitzas, P., Tsourou, E., & Grigoroudis, E. (2023). Unlocking teacher job satisfaction 

during the COVID-19 pandemic: A multi-criteria satisfaction analysis. Journal of the 

Knowledge Economy, 15, 1264–1285. https://doi.org/10.1007/s13132-023-01124-z 

Gu, Q., & Day, C. (2007). Teachers resilience: A necessary condition for effectiveness. Teaching and 

Teacher education, 23(8), 1302-1316.  

Guo, Y. (2021). The relationship between occupational stress and job satisfaction among primary and 

secondary school teachers in Henan. Educational Exploration, (22), 76–79. [In Chinese] 

Hackman, J. R., & Oldham, G. R. (1975). Development of the job diagnostic survey. Journal of Applied 

psychology, 60(2), 159-170.  

Harris, C., Michel, J., & Maynard, M. (2022). Analyzing the impact of work meaningfulness on 

turnover intentions and job satisfaction: A self-determination theory perspective. Journal of 

Management & Organization, 28(1), 1–18. https://doi.org/10.1017/jmo.2022.15 

Herzberg, F. (1987). One more time: how do you motivate employees? (Vol. 65). Harvard Business 

Review September–October.  

Herzberg, F. (2017). Motivation to work. Routledge.  

Hou, P. (2021). Job satisfaction of teachers in private vocational colleges in Henan Province [Master's 

thesis, Henan University of Economics and Law]. [In Chinese] 

Hu, Y., & Tang, Y. (2019). Research on college teachers' salaries: concepts, theories, and empirical 

progress. Education and Economy, (5), 3–10. [In Chinese] 

Jabeen, M. (2011). Impact of performance appraisal on employee's motivation. European journal of 

Business and Management, 3(4), 197-204. 

Judge, T. A., & Kammeyer-Mueller, J. D. (2012). Job attitudes. Annual Review of Psychology, 63, 

341–367. https://doi.org/10.1146/annurev-psych-120710-100511 

Kanfer, R., Wanberg, C. R., & Kantrowitz, T. M. (2001). Job search and employment: A personality–

motivational analysis and meta-analytic review. Journal of Applied Psychology, 86(5), 837–

855. 

Ker, H.-W., Lee, Y.-H., & Ho, S.-M. (2022). The impact of work environment and teacher attributes 

on teacher job satisfaction. Educational Process: International Journal, 11(1), 28–39. 

https://doi.org/10.22521/edupij.2022.111.3 

Kopecká, A., & Kopecký, M. (2023). Why do teachers leave schools? Evidence from lower secondary 

schools in the Czech Republic. International Journal of Educational Management, 37(2), 345–

360. https://doi.org/10.1108/IJEM-07-2023-0361 

https://doi.org/10.1007/s13132-023-01124-z
https://doi.org/10.22521/edupij.2022.111.3
https://doi.org/10.1108/IJEM-07-2023-0361


 
The 9th STIU International Conference July 29-31, 2025, Thailand 

52 

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for research activities. Educational 

and psychological measurement, 30(3), 607-610.  

Kunz, A. H., & Pfaff, D. (2002). Agency theory, performance evaluation, and the hypothetical construct 

of intrinsic motivation. Accounting, organizations and society, 27(3), 275-295.  

Kuo, T.-S., Chu, L.-C., Kao, P.-L., & Shih, C.-L. (2023). The effect of job satisfaction on Psychological 

Well-being for Taiwanese Home-Care workers, mediated by emotional labor. Healthcare, 

11(18), 2514. https://doi.org/10.3390/healthcare11182514 

Lai, Y. (2024). Job satisfaction of early childhood teachers in China: measurement,status, influencing 

factors, and roles. Journal of Xingyi Normal University for Nationalities, 40(4), 40–46, 53. [In 

Chinese] 

Lester, P. E. (1987). Development and factor analysis of the teacher job satisfaction questionnaire 

(TJSQ). Educational and psychological measurement, 47(1), 223-233. 

Li, N. (2011). A study on job satisfaction of teachers in private colleges—taking Fujian Province as an 

example. Coastal Enterprises and Technology, (09), 103–106+102. [In Chinese] 

Li, Y., & Lee, M. (2022). Professional development and teacher job satisfaction: Evidence from TALIS 

2018 using a multilevel model. Mathematics, 10(1), 51. https://doi.org/10.3390/math10010051 

Liu, X. S., & Ramsey, J. (2008). Teachers’ job satisfaction: Analyses of the teacher follow-up survey 

in the United States for 2000–2001. Teaching and Teacher education, 24(5), 1173-1184.  

Liu, Y. (2022). A survey study on job satisfaction of college teachers in Henan Province. Higher 

Education Research, (6), 112–115. [In Chinese] 

Locke, E. A. (1976). The nature and causes of job satisfaction. Handbook of industrial and 

organizational psychology.  

Lu, J., & Zhang, M. (2022). Analysis of current situation and coping strategies of job stress among 

college teachers: A case study of some universities in Henan Province. Times Report, (02), 

131–133. [In Chinese] 

Luo, J. (2022). A study on job satisfaction, organizational commitment, and career stability of early 

childhood teachers under the background of comprehensive employment system reform 

[Master's thesis, East China Normal University]. [In Chinese] 

Maslow, A. H. (1943). A theory of human motivation. Psychological review, 50(4), 370.  

Mayo, E. (1933). The Human Problems of an Industrial Civilization. New York: Macmillan. 

Ma, X., & Marion, R. (2025). Linking distributed leadership to teacher job satisfaction in China: 

Mediating roles of teacher well-being and work motivation. Educational Management 

Administration & Leadership. https://doi.org/10.1177/17411432241303299 

Masoom, M. R. A. (2021). Teachers’ perception of their work environment: Evidence from the primary 

and secondary schools of Bangladesh. Education Research International, 2021, Article ID 

4787558. https://doi.org/10.1155/2021/4787558 



 
The 9th STIU International Conference July 29-31, 2025, Thailand 

53 

McCarney, R., Warner, J., Iliffe, S., Van Haselen, R., Griffin, M., & Fisher, P. (2007). The Hawthorne 

Effect: a randomised, controlled trial. BMC medical research methodology, 7, 1-8.  

Meta-analysis on teacher job satisfaction factors. (2023). Educational Psychology Review. 

https://doi.org/10.1007/s10648-023-09831-4 

Nwoko, J. C., Emeto, T. I., Malau-Aduli, A. E. O., & Malau-Aduli, B. S. (2023). A systematic review 

of the factors that influence teachers’ occupational wellbeing. International Journal of 

Environmental Research and Public Health, 20(12), 6070. 

https://doi.org/10.3390/ijerph20126070 

OECD. (2019). TALIS 2018 Results (Volume I): Teachers and School Leaders as Lifelong Learners. 

OECD Publishing. https://doi.org/10.1787/1d0bc92a-en 

OECD. (2020). Professional growth in times of change: Supporting teachers’ continuing professional 

learning and collaboration. OECD Publishing. https://doi.org/10.1787/753eaa89-en 

OECD. (2020). TALIS 2018 Results (Volume II): Teachers and School Leaders as Valued Professionals. 

OECD Publishing. https://doi.org/10.1787/19cf08df-en 

Omar Din, N. N., Zainal, N., & Balakrishna, S. (2023). Factors influencing job satisfaction of employees 

in the higher education institutions in Malaysia. International Journal of Education and 

Pedagogy, 5(2), 112–125. https://doi.org/10.5281/zenodo.373550431 

Ozdemir, M., & Uslu, B. (2024). Teachers’ professional motivation and job satisfaction in Turkey: 

Mediating roles of teacher innovativeness and teaching practices. The Asia-Pacific Education 

Researcher. https://doi.org/10.1007/s40299-024-00846-1 

Parker, S. K., Axtell, C. M., & Turner, N. (2001). Designing a safer workplace: Importance of job 

autonomy, communication quality, and supportive supervisors. Journal of Occupational Health 

Psychology, 6(3), 211–228. 

Parker, S. K., & Grote, G. (2020). Automation, algorithms, and beyond: Why work design matters more 

than ever in a digital world. Applied Psychology, 69(1), 1–6. 

Rajeswaran, P., Navaneethakrishnan, K., & Rasanayakam, J. (2023). Teacher job satisfaction: Do 

human resource management practices matter? Evidence from secondary level education. 

Educational Administration: Theory and Practice, 29(3), 45–60. https://doi.org/10.52152/ 

kuey.v29i3.653 

Richter, E., Fütterer, T., Eisenkraft, A., & Fischer, C. (2025). Profiling teachers’ motivation for 

professional development: A nationwide study. Journal of Teacher Education. https://doi.org/ 

10.1177/00224871241247777 

Sahito, Z., & Vaisanen, P. (2020). A literature review on teachers’ job satisfaction in developing 

countries: Recommendations and solutions for the enhancement of the job. Review of 

Education, 8(1), 3-34.  

https://doi.org/10.5281/zenodo.373550431


 
The 9th STIU International Conference July 29-31, 2025, Thailand 

54 

Saitis, C., & Saiti, A. (2023). Unlocking teacher job satisfaction during COVID-19: A multiple criteria 

satisfaction analysis. Journal of the Knowledge Economy. https://doi.org/10.1007/s13132-023-

01124-z 

Sergiovanni, T. (1967). Factors which affect satisfaction and dissatisfaction of teachers. Journal of 

educational administration, 5(1), 66-82.  

Smith, A. (2002). An Inquiry into the Nature and Causes of the Wealth of Nations. Readings in 

economic sociology, 6-17.  

Smith, P. C., Kendall, L. M., & Hulin, C. L. (1969). The Measurement of Satisfaction in Work and 

Retirement: A Strategy for the Study of Attitudes. Chicago: Rand McNally. 

Spector, P. E. (1997). Job satisfaction: Application, assessment, causes, and consequences. Sage 

publications.  

Sun, H., Wang, C., & Li, J. (2022). Exploring job satisfaction among rural teachers in China: Prevalence 

and associated factors. International Journal of Environmental Research and Public Health, 

19(6), 3537. https://doi.org/10.3390/ijerph19063537 

Super, D. E. (1953). A theory of vocational development. American psychologist, 8(5), 185.  

Topchyan, R., & Woehler, C. (2021). Do teacher status, gender, and years of teaching experience impact 

job satisfaction and work engagement? Education and Urban Society, 53(2), 123–145. 

https://doi.org/10.1177/0013124520926161 

Wang, Y., Yoon, S., & Kim, E. (2023). Factors affecting teacher job satisfaction: A causal inference 

machine learning approach using data from TALIS 2018. Educational Studies, 49(4), 567–583. 

https://doi.org/10.1080/00131911.2023.2200594 

Wu, X. (2019). An empirical study on factors influencing job satisfaction of compulsory education 

teachers. Educational Research, (1), 66–75. [In Chinese] 

Vroom, V. H. (1964). Work and motivation.  

Yan, Y., & Wu, Y. (2024). The relationship between salary satisfaction and retention willingness of 

middle school teachers: An empirical analysis based on China Education Panel Survey (CEPS) 

data. Teacher Development Research, (1). [In Chinese] 

Yang, X. (2006). A study on job satisfaction and turnover intention of college teachers [Master's thesis, 

Dalian University of Technology]. [In Chinese] 

Yang, Q., & Oriol, R. (2024). A study on factors influencing job satisfaction of college teachers in 

China: A case study of universities A, B, and C. Market Research and Statistical Analysis, (19), 

34–36. [In Chinese] 

Yilmaz, A., & Kaya, M. (2024). Career motivation and job satisfaction in Türkiye: Mediating role of 

teacher innovativeness and instructional practice. The Asia-Pacific Education Researcher, 34, 

193–207. https://doi.org/10.1007/s40299-024-00846-1 

https://doi.org/10.1080/00131911.2023.2200594
https://doi.org/10.1007/s40299-024-00846-1


 
The 9th STIU International Conference July 29-31, 2025, Thailand 

55 

Zhang, J. (2021). A study on the relationship between job satisfaction and job engagement of early 

childhood teachers: A case study of three cities in Henan. Education Modernization, (12), 99–

101. [In Chinese] 

Zhang, X. (2021). A survey on job environment satisfaction and turnover intention among rural primary 

and secondary school teachers in Henan Province. Educational Observation, (10), 105–108. [In 

Chinese] 

Zhang, W. (2019). A survey on job satisfaction status and countermeasures of ordinary undergraduate 

college teachers [Master's thesis, Qingdao University]. [In Chinese] 

Zhao, H. (2020). A survey on job satisfaction of English teachers in secondary vocational schools 

[Master's thesis, Qufu Normal University]. [In Chinese] 

Zhao, P., & Hu, Y. (2024). Current status, problems, and countermeasures of the basic salary system 

for college teachers in China: From the perspective of guarantee and incentive functions. 

Journal of East China Normal University (Educational Science Edition), 42(1), 41–57. [In 

Chinese] 

Zhao, Y. (2021). The impact of rural primary school principals' leadership on teachers' job satisfaction 

[Master's thesis, Hebei University]. [In Chinese] 

Zhou, E. (2020). The “too-much-of-a-good-thing” effect of job autonomy and its explanation 

mechanism. Psychology, 11(2), 299-313.  

Zhou, Y., & Shi, Q. (2009). Exploration of incentive mechanisms for young college teachers: Based on 

job satisfaction survey. Higher Education Management, 3(06), 54–57. [In Chinese] 

Zhu, Z. (2021). A study on job satisfaction of teachers in vocational colleges in Fujian Province 

[Master's thesis, Fujian Normal University]. [In Chinese] 

 


