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Abstract: Entrepreneurship has been gaining significant attention in higher education institutions
worldwide as an academic focus. The concept of entrepreneurship, as like its counterpart in social
entrepreneurship, differs in many aspects and perspectives. Due to great variety of different views in
the concept of entrepreneurship, there is significant divergence of pedagogical outcomes of how
entrepreneurship education should be effectively delivered. This paper therefore will (1) examine the
various types of entrepreneurship education in Thailand based on the research finding of Neck and
Greene (2011), and (2) propose pedagogical model for strengthening entrepreneurial learning outcomes
that may lead to higher success rate of entreprencurial activities. Implications for future research will

then be discussed.
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Introduction

The growing disparities in education and wealth in Asia Pacific region create overarching
challenges to the achievement of the United Nations 2030 Agenda for Sustainable Development. In
introducing the agenda for sustainable development initiatives in 2015, Ms. Irina Bokova, the former
Director-General of UNESCO once said (UNESCO, 2017):

“A fundamental change is needed in the way we think about education’s role in global
development, because it has a catalytic impact on the well-being of individuals and the future of our
planet. Now, more than ever, education has a responsibility to be in gear with 21st century challenges
and aspirations, and foster the right types of values and skills that will lead to sustainable and inclusive
growth, and peaceful living together.” (p7)

As the Asia Pacific countries accommodate the largest generation of youth with a projection of
1.4 billion in 2050, education has shouldered the responsibility of carrying the sustaining driver in
improving the socio-economic growth of the region for the future. In realizing the challenges, UNESCO

reiterates the importance of education that “education can, and must, contribute to a new vision of
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sustainable global development.”

Fueled by the rise of digital economies and the challenges of the dynamic change of societal
environment in the recent time, the development of entreprencurship education shall prepare the youth
for a challenging and yet ever-changing job creation in the future. Education, therefore, is the driving
force in achieving the UNESCQO’s Sustainable Development Goals. In so doing, it is important to fully
understand the entrepreneurial ecosystems. The establishment of such entrepreneurial ecosystem serves
as the catalyst for venture creation. In the nutshell, entrepreneurial ecosystem comprises of the
governmental policies, innovation, education, financial supports as well as entrepreneurial self-efficacy
of individuals in the pursuit of business venture creation.

In its 2019 report, Global Entrepreneurship Monitor (GEM) presented a relatively high figure
of 14.9% of the youth population in Thailand who would be inspired to become entrepreneurs. As
presented in the same report, GEM found out that about 7.6% of the youth with higher education were
most likely to start an entrepreneurial venture. This result reinforced the finding that individual with
higher educational level is more likely to possess higher entrepreneurial attitudes and hence achieving
better entrepreneurial activities. Nonetheless, out of the 7.6% of the young entrepreneurs, only 2.6%
were successfully remaining in the operational phase after 3 crucial years of startup. As the result, GEM
concluded that the right skill set as capacity for entrepreneurship (30%) was one of the top 3
constraining factors that must be addressed in order to foster entrepreneurship in Thailand.

With that being said, the author opines that the reason of high restricting force in the capacity
of entrepreneurship is the outcome of lacking knowledge in skills and competencies in entrepreneurial
venture among the young generation. Young entrepreneurs are ill-quipped with relevant skillsets and
knowledge. The vast majority of current entrepreneurship education is over-emphasizing on basic
business management without in consideration of unique differences between the conventional business
and entrepreneurial contexts. There are few, the author believes, entrepreneurship educations fully
concentrated in value creation that help develop youth entrepreneurs with the proper knowledge and
skills and competencies in pursuing entrepreneurial aims. As such, it is the interest of this paper to
investigate these often-overlooked issues in entrepreneurship education.

In their paper published in the International Entrepreneurship and Management Journal (2016),
George, N. M., Parida, V., Lahti, T., & Wincent, J conducted a comprehensive review of 180 research
articles before they categorized the influencing factors for entrepreneurship into 6 areas, which are prior
knowledge, social capital, cognition/personality traits, environmental conditions, alertness, and
systematic search. For recent decade, there are many research studies investigating into which
influencing factors affect successful entrepreneurship. However, the results are inconclusive and hence
mostly fragmented.

On the other hand, Global Entrepreneurship Monitor (GEM) in its 2015 special report on youth
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entrepreneurship concludes that the entrepreneurial ecosystem in Asia Pacific region outperforms the
rest of the global regions. In its report, GEM argues that countries such as Malaysia, Thailand &
Indonesia are particularly strong as compared to their peers in the efficient-driven economies. Based on
its findings, the entrepreneurial ecosystem in Asia Pacific is fueled by the influencing factors of
entrepreneurship education, governmental policies, and entrepreneurial finances.

Co-current to the development of entrepreneurship education in the recent decades, the fast
advancement of digital technologies is noticeably reshaping the business environment globally. As the
result, the advancement of digital technologies has removed previously discrete business environment
towards more open and borderless conditions.

It is undeniable that entrepreneurship education is one of the main drivers in nurturing
entrepreneurial culture and stimulating job creation and economic growth of a nation, digitalization of
economies has permitted greater flexibility in job design as well as leading towards less pre-
classification of locus of entrepreneurial agency due to increasingly diminishing border, highly diverse
and often continuously evolving set of influencing factors.

Among other influencing factors in the entrepreneurial activities, there is an increasing
tendency for a government to develop entrepreneurship education as one of the ways to stimulate
economic activity of a nation. It is therefore an obvious observation in the government policy that is
actively promoting entrepreneurship for its apparent economic benefits and social value creation. Due
to different perspectives in entrepreneurship, the societal values and economic benefits of
entrepreneurship education are difficult to verify. As critiqued by O'Connor, A. (2013) in his study, the
absence of a consistent and standardized conceptual grounding that assisting the policymakers and
educators to design an appropriate entrepreneurial program for specific purposes is the reason of why
many countries ended with unsubstantiated societal and economical outcomes.

While the government serves as the key creator of economic and societal values of a nation, it
is the interest of this research study that the author believes there is a significant disparity of focus in
entrepreneurship education among the higher education institutions. This is not surprising given the fact
that the definitions of what it means to entrepreneurship as well as academic models vary greatly.
Hence, while the entrepreneurial activities in Asia Pacific region outperforms the rest of its peers, there
are still demonstrated significant gaps in the area of entrepreneurship education, transferable innovation
to operational entrepreneurial activities and the entrepreneurial financial supports for the start-ups.

With that being noticed, the purpose of this paper is to propose a better pedagogical model for
teaching entrepreneurship education in Thailand. This paper therefore will (1) examine the various types
of entrepreneurship education in Thailand based on the research finding of Neck and Greene (2011),
(2) propose pedagogical model for strengthening entrepreneurial learning outcomes, and (3) suggest

possible assessment methods to evaluate the learning outcomes of entrepreneurship education that may
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lead to higher success rate of entrepreneurial activities. And lastly, the implications for future research

will then be discussed.

Literature Reviews

Among other key objectives, the entrepreneurship education is to create general understanding
of what an entrepreneurship is all about and what are in it within the program (Hills 1988; Solomon,
Dufty, and Tarabishy 2002). Attributable to the advancement of technology, the objective of
entrepreneurship education now increasingly focuses on creating actual entrepreneurs (Solomon 2007).
The fundamental question therefore is to ask if entrepreneurship can be taught as a standalone discipline,
or is it merely an amalgamation of other business disciplines? Many proponents (Elmuti, Khoury &
Omran, 2012; Kuratko, 2005; Henry, Hill, & Leitch, 2005) concluded that entrepreneurship indeed can
be taught so long that courses are tailored to the needs of developing entrepreneurial skills and
competencies. With the underlying objective of entrepreneurship education is to produce students with
the appropriate skills and competencies as of how to capitalize opportunities while having the ability to
mitigate challenges in the journey of business creation, it leads to the question of how entrepreneurship
education should be taught in a higher education institution.

As suggested by Jamieson (1984), entreprencurship education can be taught by (1) education
about enterprise with the aim of creating awareness and educating students based on theoretical
perspective of running a business, (2) education for enterprise that aims at encouraging the aspiring
entrepreneurs for a career in self-employment with their own business ventures, and lastly (3) education
in enterprise with the objective in helping students to adopt an enterprising approach within an
established organization.

An important assumption underlying these entrepreneurship educations is that entrepreneurs
can be made with which skills and competencies can thereof be enhanced through different educational
policies and programs (Erikson 2003). As the result, entrepreneurship education has emerged as a
driving force in the development of the necessary competencies for business creations. There are
increasing witnesses that some governments have already been promoting the creation of
entrepreneurship education. Noticeably the OECD and the European Commission have placed the
entrepreneurship education at the core of their national education policy. However, it is rather
disappointed that there are few, if not none, governmental initiatives to encourage social
entrepreneurship in a country.

Research after research proved that entrepreneurship education has produced positive effects
in developing entrepreneurial economies. With such a significant trend in economic development, it is
therefore reinforced the notion that the effect of entrepreneurship education contributed a significant

economic performance. And hence, most entrepreneurship education are tasked with teaching students
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about what entrepreneurship is (Meyer 2011). The outcomes of such entrepreneurship education are
expected to produce potential entrepreneurs with strong self-confidence, high motivation to create
wealth, becoming the next unicorn of a new economy with great proactive, creative, and innovative
capabilities.

Despite the efforts of developing the entrepreneurship education and the importance of
economic performance via the programs in many higher education institutions, the effects of developing
or enhancing entrepreneurial competencies among entrepreneurship students are not fully known. As
pointed out by Neck and Greene (2011), the current entreprencurship education is mainly teaching
students on the process of exploiting opportunities with the assumption that the opportunity has already
been discovered and clearly recognized that may lead to entreprencurial intention and action.
Nevertheless, the current entrepreneurship education has not done enough in providing skills and
competencies development for the students.

Typology of Entrepreneurship Education

With that being said, it is important for this research paper to firstly examine the various
typology of entrepreneurship education currently available in the higher education institutions in
Thailand, what is being taught in entrepreneurship programs, and how the learning outcomes are being
assessed.

Based on the works of Gibb (2002); Pittaway and Cope (2007); Handscombe, Kothari,
Rodriguez-Falcon, & Patterso (2007); Neck and Greene (2011) concluded that there are four types of
entrepreneurship education currently in practice throughout the higher education institutions in the
world, i.e.:

(1) education about entrepreneurship — a traditional pedagogic form of educational teaching
that usually instructive. The main objectives are to share knowledge and hence to raise subject-led
awareness about entrepreneurial venture (Pittaway and Hannon, 2008).

(2) education for entrepreneurship — this approach is to engage students in experiential tasks,
inquiry-based activities, and projects that in turn would enable them to acquire entrepreneurial skills
and competencies (McMullan and Long, 1987; Solomon, Duffy and Tarabishy, 2002).

(3) education through entrepreneurship — a pedagogy of teaching and learning by allowing
students to perform actual practice of entrepreneurship through doing in an incubated condition (Hills,
1988); and lastly

(4) education in or embedded entrepreneurship — this approach is rather complicated and
posting great challenges in teaching and learning where the above three types of entrepreneurship
education are integrated into courses of other disciplines or subjects (Solomon et al., 2002; Kuratko,
2005; Handscombe et al. 2007) with the objectives that students are made aware of as well as

experiencing entrepreneurship directly within their discipline.
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Many researchers have been conducting detailed research into the different type of
entrepreneurship education and its effectiveness (Gibb et al., 2002; Pittaway and Cope et al., 2007;
Handscombe et al., 2007; Pittaway, 2009) and in what exact nature of each type of the programs. These
four types of entrepreneurship education are in consistent with the prior work on entreprencurship
education that categorized the learning progression from (1) the acquisition of knowledge and
awareness, (2) subsequently through the development of skills and competencies, and (3) to engagement
in entrepreneurial practice (Solomon and Fernald, 1991). Therefore, it is obvious that each type of
entrepreneurship education produces different educational outcomes (Pittaway and Cope et al., 2007;

Pittaway et al., 2009).

Research Methodology

According to the UniRank Thailand, there are about 124 universities in Thailand. To achieve
this research objectives, course syllabi and course outlines were the main source of data for the analysis
of typology of entrepreneurship education in Thailand. The analysis focuses on any entrepreneurship
or small business courses offered by the universities. Through the analysis of course syllabus and course
outlines, the paper would be able to categorize the typology of teaching, the assessments, and the
learning outcomes of entrepreneurship education in the country.

To begin with, the research conducted a secondary search for course syllabi and course outlines
that were publicly made available on the university’s webpages. Secondly, the author approached the
relevant institutions for a copy of course syllabus and course outlines when the said data was not
publicly available.

With the course syllabi and course outlines collected, the paper then categorized the data into
the typology of entrepreneurship education as described in the previous section. Simple descriptive
statistics were then produced in relation to the collected sample and in accordance with the examination
of research areas that includes (1) the typology of entrepreneurship education, (2) the learning outcomes

of the courses, (3) the dominant subjects that are being taught, and lastly (4) the method of assessment.

Discussion

Data Collection

Out of 124 universities in Thailand, there were only 15 or 12% offered entrepreneurship
programs. Among the 15 institutions, one third (5) of the institutions were offering international
entrepreneurship programs whereas the rest were in Thai. Of all the 15 institutions, 5 or 33.3% were
offering undergraduate entrepreneurship programs. And out of the 5 universities which provided
international entrepreneurship program, only 2 or 40% were offering entrepreneurship in undergraduate

level whereas the rest was in postgraduate level.
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Data Collection
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Picture 1: Data collection
(Source: Author’s own creation)

Almost all surveyed institutions were offering Thai entrepreneurship programs under
postgraduate level.

Typology of entrepreneurship education

The collected sample were categorized into (1) education about entrepreneurship, (2) education
for entrepreneurship, (3) education through entrepreneurship, and lastly (4) education in or embedded
entrepreneurship. As expected, all institutions that offered entrepreneurship program under
undergraduate level fell in the first type of teaching approach, i.e., teaching about entrepreneurship.
Whereas on the postgraduate level, there were equally mixed between education for and education
through entrepreneurship typology.

Learning Outcomes

Based on the data, the research therefore concluded 8 major areas of learning outcomes

designed for entrepreneurship education in Thailand as shown in the following table.

Table 1: Learning Outcomes for entrepreneurship education in Thailand.

No Learning Outcomes
1 Understanding the process of entrepreneurship
2 Understanding about business venture and start-up
3 Develop entrepreneurial skills and competencies
4 General knowledge about business management
5 Opportunity recognition and assessment
6 Risk management
7 Creative problem solving
8 Resource management

Source: Author’s own creation

As education about entrepreneurship was the dominant form of teaching and learning in

undergraduate level in Thailand, the statistics proved that learning outcomes were indeed concentrated
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on general business knowledge about start-up and basic understanding of the entrepreneurial processes

of business venture.

Learning Outcomes - Undergraduate Level
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Picture 2: Learning outcomes — undergraduate level.
(Source: Author’s own creation)

On the other hand, postgraduate was more focusing on the development of entrepreneurial skills

and competencies as well as opportunity recognition coupled with creative problem solving.

Learning Outcomes - Postgraduate Level
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Picture 3: Learning outcomes — postgraduate level.
(Source: Author’s own creation)

Dominant subjects in entrepreneurship education

Regarding the courses taught in the sampled institutions, most courses in entrepreneurship
education were mostly similar to those for traditional business management. The courses such as
‘creativity and innovation’, ‘entrepreneurship’, ‘small business management’, ‘family businesses’,

‘entrepreneurial finance’, and ‘technology for entrepreneurship’ were the dominant courses.
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Dominant subjects in entrepreneurship education
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Picture 4: Dominant subjects in entrepreneurship education
(Source: Author’s own creation)

Method of Assessment
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Picture 5: Methods of assessment
(Source: Author’s own creation)

Consistent with the type of education about entrepreneurship, tests and exams were the

dominant method of assessment as in the traditional practices. Whereas the in-class activities and
attendance assessments (73%) were the second common method to be used in assessing

entrepreneurship in Thailand. This method of assessment could be constituted by the requirements of

Thailand Quality Framework for education in Thailand.

As equally common as in in-class activities and attendance, presentations (73%) and business
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reports (70%) were frequently used as a method to assess group projects. This method of assessment
may be associated with skill acquisition and formative assessment of education for entrepreneurship.

On the other hand, methods such as interviews, case studies, reflective reports, and peer
assessment were used less frequent in Thailand.

Discussion of Results

It is evident that teaching about entrepreneurship is the dominant style of education in higher
education institutions in Thailand. This typology of educations that focusing on the basic knowledge
and understanding is more likely to use tests and exams as the main methods to assessing students.
Consistent with the typology and method of assessment, the course contents are nonetheless heavily
based on basic understanding of business management and hence producing basic skills and
competencies for the future entrepreneurs.

According to the general statistics in entrepreneurial activities, 95% of early-stage
entrepreneurial activities failed in the first 3 years of operation. The core of entrepreneurship is about
taking entrepreneurial action (McMullen and Shepherd 2006). The process of entrepreneurial action is
started from opportunity recognition, business concept formation that leads to resources identification
and acquisition before the venture could be launched, adjusted, and grown until such stage that the
founder eventually exits. As argued by many researchers (Krueger and Dickson 1994; Morris,
Schindehutte, Kuratko and Spivack 2012), such entrepreneurial action is stressful, ambiguous,
frustrating, intensive, uncertain, and lonely. Under such demanding context, certain skills and
competencies must be developed to effectively maneuver the challenges in the entrepreneurial journey.
However, from studying of the entrepreneurship program that provided by the higher education
institutions in Thailand in bachelor level found that, the focusing of the program are on the
understanding the concept of entrepreneurship ventures rather than developing entrepreneurship skills
and competencies to prep the young entrepreneurs into the industry which could result to the young
entrepreneurs who would like to study entrepreneurship program lack of skills and competencies to
cope with the nature of the industry which will be a further study of the success and fail rate. While
there are many researchers have focused on identifying the entrepreneurial characteristics, traits, values,
and among other descriptors (Gartner 1989; Baron 2008), the learning of entrepreneurial skills and
competencies that support entrepreneurial action remains fragmented and diverged.

It is a matter of fact that the current entrepreneurship education in Thailand emphasizes more
on general business functions such as sales and marketing, finance and accounting, general
management, human resources management, among other conventional functions. These do not address
the specific requirements of venture creation within the entrepreneurial context.

In pursuit of perceived opportunities, the ability of exploiting little or no available resources in

capitalizing the given opportunity is highly depending on specific skills and competencies by an
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entrepreneur. Often time, the perceived opportunity is complex, emergent in nature, multifaceted and
often imperceptible (Eckhardt and Shane 2003). Hence, a distinct set of skills and competencies are
crucial for an entrepreneur to undertake the entrepreneurial action. These set of skills and competencies
would be more distinctive than a general set of business competencies and therefore must be developed
for such entrepreneurial pursuit. As shown in the statistics, 95% of entrepreneurial failures are mostly
happening during the first 3 years of operation and that out of 7.6% of young entrepreneurs, only 2.6%
were successfully remaining in business. The research data echoed the lack of developing the
entrepreneurial skills and competencies, opportunity recognition and assessment, risk management,
creative problem solving, and resource management of undergraduate level in entrepreneurship
program in Thailand. It is, therefore, more than ever an urgent need for institutions to review, redesign
and redevelop the current stage of curriculum in alignment with the required entrepreneurial skills and

competencies for the young entrepreneurs as early as in the undergraduate level.

Conclusion and Recommendations

Entrepreneurial
Intentions

o

Entrepreneurial
Skills and
Competencies

External Influencing Factor External Influencing Factor

Entrepreneurial
Actions

External Influencing Factor

Picture 5: Proposed pedagogy for entrepreneurship education

(Source: Author’s own creation)

It is highly recommended that that further research on entrepreneurial skills and competencies
be conducted so that an appropriate pedagogy of entrepreneurship education could be well developed.
It is important also that a full understanding of how the entrepreneurial intentions would lead to
entrepreneurial activities where entrepreneurial skills and competencies are the underpinning drivers
for such venture creation process. Therefore, the understanding of how individuals attain broad cache

of entrepreneurial experiences that would lead to entrepreneurial intentions across different situations
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would set the basis of designing entrepreneurship education that focusing on the development of
entrepreneurial skills and competencies. Through their own behaviors, interactions, and understanding
of specific business contexts by a given cache of entrepreneurial experiences, individuals would decide
if this cache of entrepreneurial experiences should be revised or reproduced in order to further develop
their skills and competencies so to achieve the desire entrepreneurial outcomes.

This research concludes that a well-designed pedagogy of entrepreneurship education should
integrate all essential elements of entreprencurial knowledge, skills and competencies, and
entrepreneurial self-efficacy within the entrepreneurial context. In so doing, the future study must first
investigate and must understand how entrepreneurial intentions which means the entrepreneur’s
intrinsic cognition, preference, and behavioral tendency to create a new business (DeNoble et al. 1999)
are influenced and hence, how the entrepreneurial intentions would motivate the development of
entrepreneurial skills and competencies which are a variety of different skill sets to accommodate the
growth of their businesses and brands (Hirschauer 2021), and eventually the desire entrepreneurial
actions which means “behavior in response to a judgmental decision under uncertainty about a possible
opportunity for profit” (McMullen and Shepherd 2006 p. 134) would take place successfully. As the
result, the author boldly pre-hypothesizes that the design of an effective pedagogy of entrepreneurship
education should consist of three elements of foundation as shown in the figure above. External
influencing factors are the pre-determining aspects that encourage entrepreneurial intentions and
actions. These may include governmental policies, availability of finance, innovation, technology
advancement, economic feasibility, and many others. Through the cache of entrepreneurial experiences
and interactions with the external influencing factors, the individuals would then raise the
entrepreneurial intentions that would lead to action. Along the business venture process, certain skills
and competencies would be revised, reinforced, and redeveloped before an action could be taken

accordingly.
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Abstract: The quality of teachers is an important factor for the survival and development of colleges
and universities. The dilemma of their career growth has become a prominent problem and research
focus in current education management filed. the research aims to explore the relationship among the
professional competence, work engagement and career success of college teachers. In this study, the
researcher investigated 519 college teachers from 10 colleges and universities in Hunan Province by
means of the competence scale, work engagement scale and career success scale. The results showed
that College teachers’ professional competence had a significant positive effect on career success; work
engagement had a significant positive effect on career success; and work engagement played a
mediating role in impact of college teachers’ professional competence on career success. Based on the
above findings, the researcher put some suggestions to improve the situation of college teachers.
College should pay more attention to teachers’ professional competence, encourage their work
engagement and their perception of career success. In addition, colleges can improve the internal

management mechanism to help teachers career growth from multiple dimensions.
Keywords: College Teachers, Professional Competence, Work Engagement, Career Success

Introduction

Background of the Study

Nowadays, China has the largest higher education in the world, surpassing that of the United
States. According to the Ministry of Education, from 1998 to 2021, the number of general higher
education institutions in China has increased from 1,018 to 2,738 in recent 20 years, an increase of
170%. The number of students has increased from 1.082 million to 7.43 million, an increase of more
than 6 times; and the number of full-time college teachers has increased from 407,000 to 1.44 million,
an increase of 3.5 times. the Government has responded with a series of policies to build the teaching
force. Documents including Opinions of the State Council on Strengthening the Construction of

Teaching Team (Guo Fa [2012] No. 41), Opinions on Strengthening the Construction of Young college
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teachers of Hunan Province (Jiao Shi [2012] No. 10). The available research mainly focuses on career
success of enterprise staff and college counselors, but a little on the career success of college teachers.
Based on the above background, this research combined relevant literature and important theories to
develop a research model to explore the specific or differential influence of professional competence
on the career success of college teachers. In parallel, this study introduced the positive factor of work
engagement to explore its mediating role in the relationship between professional competence and
career success of college teachers.

Research Objectives

(1) To know the current situation of professional college teachers’ professional competence
work engagement career success in Hunan Province.

(2) To analyze whether there are differences in three research variables of college teachers’
professional competence, work engagement and career success in terms of demographic variables.

(3) To study the correlation and influence mechanism of college teachers’ professional
competence, work engagement and career success.

(4) To explore whether there is a mediating role of work engagement between the professional
competence and career success of college teachers.

Significance of the Study

This research focused on Hunan college teachers, which is of positive significance to learn the
internal relationship among teachers’ professional competence, work engagement and career success,
and to explore effective strategies to strengthen their career success. It is of great practical significance
to carry out the research on the professional competence, work engagement and career success of
college teachers in Hunan Province, to grasp the internal relations among the three, to explore the ways
to improve their career success, and to urge teachers to actively devote themselves to the education and

teaching work.

Literature Reviews

Since its introduction, the concept of competence has raised many contradictions and problems.
The English word competence is a widely used strategy in many fields. The definition of its competence
varies in many disciplines. In psychology, competence is used to define mental functioning, cognitive
ability, the ability to take care of others, or to perform various daily activities. Career consultants later
used the term “competence” to describe the knowledge, skills and abilities required for a particular job.
McClelland (1973) regarded competence as knowledge, skill, attitude, or motivation that was directly
related to an important moment in work or life. In 1994, the concept was revised and re-defined as the
ability to distinguish high performers from ordinary performers.

At present, there is no specific definition for teachers’ professional competence in China. In
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foreign countries, Fred & Tyler (1960) argued that teachers’ professional competence should include
maximizing student growth and gaining recognition from students, teachers and leaders. In China, Xing
& Meng (2003) pointed out that teachers’ professional competence referred to the work of individual
teachers who possessed a type of knowledge, skills and values related to successful teaching, which
was a kind of personality traits, and a necessary condition for successful teaching. It can be seen that
there are two ideas on the standard definition of teachers’ professional competence in the field of
education in China and overseas: one focuses on the concept of skill-based teacher professional
competence, and the other on the concept of teacher professional competence based on literacy.

Scholars generally believe that career success is the positive work experience and psychological
result accumulated by employees in actual work. This concept was first proposed by London (1982)
and supported by scholars (Seibert & Kraimer, 2001). Depending on the subjective methods of
evaluation, career success can be divided into subjective career success and objective career success.
Subjective career success means an individual’s internal understanding and evaluation of key aspects
of his or her career, which is largely based on personal psychological and self-value experience and
cognition (Van, 1977). Nicholson (2005) emphasized the connotation of objective career success,
believed that career-related achievements can be observed and quantified, and emphasized the
importance of objective resources and competitive advantages. Studies have shown that objective
success consists of six elements: material, status, competence, honor, social interaction and health.

The definition of work engagement was derived from the study of Kahn (1990). In his opinion,
work engagement means their initiative in managing themselves to achieve a positive state appropriate
to their job role. Shimazu (2008) argued that the key pathway to self-realization in the work environment
is a state of active inclusion in the workplace. It can be seen from the comprehensive analysis that. This
active working state usually includes important aspects such as energy integration and emotional

recognition.

Research Methodology

Research Design

Based on the relevant theories, investigation of the current situation of professional
competence, work engagement and career success of college teachers in Hunan Province, this study
explored the relationship among them and how they were influenced. According to the 2020 Best
Chinese Universities Ranking, this research selected teachers from top five public and private colleges
in Hunan. After contacting with these 10 colleges and obtained their consent, 550 paper and electronic
questionnaires were distributed to the teachers. All questionnaires were collected on the spot, 535

questionnaires were collected and 519 of them were valid, the effective recovery rate was 97%.
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Questionnaire Design

Professional competence of university teachers the scale selected was comprehensively revised
by Cao et al. (2018). the scale including four dimensions basic competence, teaching competence,
research competence and innovation competence. Career success the scale selected from the research
results of Eby et al. (2003). which included three dimensions: internal competitiveness, external
competitiveness and career satisfaction. Work Engagement The scale selected from the Work
Engagement Scale developed by Rich et al. (2016). consists of 3 subscales: Physical level, emotional
level, and cognitive level. The reliability and validity analysis of the scale was carried out, and the

reliability and validity were good. See Table for details.

Table 1: Reliability Analysis of Formal Questionnaire (N=519)

Scale Cronbach’s a [Dimensions Cronbach’s a
College teacher’ professional competence 953 Basic competence 722
Teaching competence 792
Research competence .807
Innovative competence 745
Career success 933 Perceived organization .822
competitiveness
Perceived external 710
competitiveness
Career satisfaction 762
Work engagement 954 Physical level 792
Emotional level 762
Cognitive level 722

Table 2: KMO and Bartlett Validity Test Table (N=519)

Professional | Career Work Complete
competence | success | engagement | questionnaire
KMO sampling suitability .920 935 .909 940
quantity
Bartlett’s Test of Sphericity | Approximate | 7554.418 [5980.342| 2904.955 12622.15
chi-square
df 485 220 180 2334
Sig. .000 .000 .000 .000

Research Findings and Discussion

Descriptive Analysis

The sample of 519 teachers in this survey had a relatively balanced ratio of male to female.
35.8% of teachers aged between 31 and 40 were teachers, while 32 % of them between 41 and 50 were
employed, and fewer teachers under 30 and over 50. In terms of academic degree, 57.6% of the surveyed
teachers had doctorate degree, 30.8% had master’s degree and 11.6% had bachelor’s degree. These

teachers come from different types of colleges in Hunan Province, including 252 teachers in public
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colleges and 267 in private colleges. These colleges are located in different cities, 72.4% of them in
Changsha, the capital city of Hunan, 27.6% of them in other cities within Hunan, 27.9% of the
respondents were lecturers, 37.6% of them were associate professors, and 20.4% of them were
professors. 44.9% of them were excellent backbone teachers, and 43.5% of the college teachers have
worked for 11-15 years with high stability.

Statistical Analysis Results

Descriptive statistical analysis of the survey results of college teachers’ professional

competence, work engagement and career success

College teachers in Hunan Province had good competence (M=3.91), work engagement
(M=3.86), and career success (M=3.72). The standard deviation of the total scale was kept at about 0.8,
with little oscillation in scoring, indicating that the respondents’ opinions were relatively consistent.

Difference Analysis of Survey Results of Current Situation on College Teachers’ Professional

Competence, Work Engagement and Career Success

There were significant differences in gender in the professional competence (t=7.32, p=0.00),
work engagement (t=4.48, p=0.00) and career success (t=7.24, p=0.00) of college teachers. The results
show that: male teachers had higher scores on competence, work engagement and career success than
female teachers.

There were significant differences in professional competence (t=3.67, P=0.000), work
engagement (t=5.68, P=0.000) and career success (t=5.63, P=0.000) by different school natures. The
results show that: work engagement and career success of the teachers in the public colleges were higher
than those in the private colleges.

Teachers of different ages had significant differences in professional competence (F=8.104,
P=0.000), work engagement (F=6.193, P=0.000) and career success (F=6.166, P=0.000). The results
show that: Teachers under 30 had higher work engagement than those aged 31 to 40. Teachers under
30 and over 50 had a stronger sense of career success than those aged 21-40 and 41-50.

Teachers with different academic degrees had significant differences in professional
competence (F=6.106, P=0.000), work engagement (F=4.133, P=0.000) and career success (F=6.215,
P=0.000). The results show that: Teachers with higher academic degrees had stronger competence.

There were significant differences between working years and professional competence
(F=7.151, P=0.000), work engagement (F=6.207, P=0.000) and career success (F=6.478, P=0.000). The
results show that: Teachers with shorter working years had a higher competence, and teachers with
longer working years had a lower competence.

Correlation Analysis on Professional Competence, Work Engagement and Career Success of

College Teachers

In order to understand the intensity and direction of the linear relationship among the three
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variables of professional competence, work engagement and career success of college teachers, this
study adopted Pearson product-difference correlation analysis to verify the results, showing that the
greater correlation coefficient, the stronger the linear correlation (Qiu, 2006). Among them, there was
a positive correlation among professional competence, work engagement and career success, and a

positive correlation between work engagement and career success.

Table 3: Matrix of Correlation Analysis among Professional Competence, Work Engagement and

Career Success

Dimension Professional Work engagement Career success
Professional competence 1

Work engagement 0.358** 1

Career success 0.334** 0.367** 1

Regression Analysis of College Teachers’ Professional Competence and Variables

(1) Regression analysis of work engagement with college teachers’ professional competence as
independent variable

The results showed that the adjusted R2 value was 0.128, the ANOVA result showed that the F
value was 76.124, the significance was less than 0.01, reached the significant level, the simulation fit
was good, and the regression result was significant and valid. The standard regression coefficient of the
independent variable teachers’ professional competence was 0.058, with the significant level less than
0.01, reached the significant level, indicating college teachers’ professional competence had a
significant positive effect on work engagement.

(2) Regression analysis of career success with college teachers’ professional competence as
independent variable

The results showed that the adjusted R2 value was 0.111, the ANOVA result showed that the F
value was 64.85, the significance was less than 0.01, reached the significant level, the simulation fitting
effect was good, and the regression result was significantly valid. The standard regression coefficient
of the variable teachers’ professional competence was 0.335, and the significance was less than 0.01,
reached the significant level, indicating that college teachers’ professional competence has a significant
positive influence on career success.

(3) Regression analysis of career success with college teachers’ work engagement as
independent variable

The results showed that the adjusted R2 value was 0.111, the ANOVA result showed that the F
value was 80.37, the significance was less than 0.01, reached the significant level, the simulation fitting
effect was good, and the regression result was significantly valid. The standard regression coefficient

of the variable teachers” work engagement was 0.331, and the significance was less than 0.01, reached
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the significant level, indicating that the college teachers’ work engagement has a significant positive
influence on career success.
(4) Regression analysis of college teachers’ professional competence, work engagement and
career success
The results showed that the adjusted R2 value was 0.182 and the ANOVA result showed that
the F value was 57.237 and the significance was less than 0.001, reached the significance level, the
simulation fitting effect was good, and the regression result was significantly valid. The standard
regression coefficient of organization support was 0.284, and the significance was less than 0.01,
demonstrating that the sense of organization support had a significant positive effect on teachers’

professional identity.

Summary of Conclusions

According to the questions raised by this study, after the questionnaire survey and result
analysis of Hunan college teachers. College teachers’ perceptions of competence, work engagement
and career success were all at the upper-middle level. There were significant differences in the
demographic variables of the competence, work engagement and career success of college teachers.
There was a significant positive correlation among the three variables of competence, work engagement
and career success. Teachers’ professional competence was positively correlated with work engagement

and career success, and work engagement was also positively correlated with career success.

Recommendations

Firstly, colleges must attach great importance to the survival of young teachers; Secondly, a
relatively lenient assessment system should be established; Thirdly, it’s necessary to establish a system
for sharing the professional experience of senior teachers. Fourth, colleges can increase the student’s
feedback mechanism; Secondly, in order to promote college teachers’ work engagement, colleges
should increase teachers’ income and perfect the welfare distribution system; fifth, leaders should deal
with the relationship with teachers; sixth, colleges should provide good conditions for teachers’ further
study, while improving the performance assessment system. Seventh, by building a multi-platform
communication mechanism, to open up a multi-channel development and promotion mechanism.

Happy teaching and positive interaction; Guiding, helping and sharing experiences.
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Abstract: This study takes 196 university club members as the main survey object, and through
confirmatory factor analysis, analyzes the degree of student club participation and demographic
differences of College of Art, Zhengzhou Business University, Henan Province. Through analysis of
variance on the data, it is found that there are significant differences in the degree of club participation
in demographic variables (gender, whether they are student cadres, whether they have social practice
experience, whether they have urban household registration, and economically poor families), but there
is no significant difference in the degree of club participation among students with different professional
backgrounds. Through the analysis of quantitative data, it is shown that the overall level of student
association participation is relatively high, and the school’s association participation and overall level
are above the middle level. At the same time, according to the analysis of the average value, the average
participation of subdimension association consciousness is the highest, so the degree of participation is
the highest. Association emotional participation is slightly lower than association awareness

participation, and association behavior participation is lower than emotional participation.
Keywords: College Student, Student Association, Community Participation

Introduction

College student associations are an important carrier of campus culture and the only way to
comprehensively improve students' comprehensive quality and help students grow. In the process of
university education, club activities can not only enrich the spare time life of college students, but also
create conditions for them to realize their own value. However, scholars Zhang, Xu and Liu (2015)
found through research that there is a very large gap between students' participation in club activities
and their growth needs. Due to the looser management of universities, associations have very limited
constraints on students, so it is particularly important to find out the reasons that affect the participation
of college students in associations. However, at present, scholars mainly focus on the internal

management system, external support, and material security of associations (Hu, 2012). For example,
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Liu, Chen and Hu (2021) took the college student associations in Handan as an example, and carried
out research on the construction and management of college student associations. Feng (2014) took
Jiangsu Information Vocational and Technical College as a case to explore the influence of university
community culture on the development of college students. However, students are the main objects of
participating in club activities, so it is necessary to start research from the root cause of the needs of
college students in order to effectively improve the quality of club activities and achieve the goal of
making club members actively participate in club activities. Studies have found that the growth
environment of college students, including economic, cultural, technological, and social relations, has
directly led to the complexity and diversity of college students' spiritual growth needs (Chi & Chi,
2023). Therefore, studying how students participate in associations under different background

variables has a certain positive effect on the construction of associations.

Research Objectives

According to the research questions stated above, the research objectives of this study include:

1. Understand the demographic background factors of college students participating in
associations at the School of Art of Zhengzhou Business University in Henan Province, China,
including gender, whether they have served as student leaders, whether they have participated in social
practice, whether they have urban household registration, whether they are from economically poor
families, and their majors.

2. To determine the participation level of college students in Zhengzhou Business School,
School of Art, Henan Province, China, including their cognitive participation, emotional participation,
and behavioral participation.

3. To determine the differences in the degree of participation of college students in the School
of Art of Zhengzhou Business School in Henan Province, China under different demographic factors,
namely different genders, whether they are student cadres, whether they have social practice experience,
whether they have urban household registration, whether they are from economically impoverished

families, and whether they participate in different professional associations.

Literature Reviews

Research on the historical development of college student associations

Beginning in the 18th century, under the influence of two world wars and pragmatism
philosophical trends, Western colleges and universities have experienced a process from "elimination"
to "support" and "encouragement". Since the end of the 19th century, student associations in American
universities have gradually matured. After the 20th century, student associations gradually grew in the

United States. American scholars emphasize that colleges and universities should not only develop
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students' intelligence, but also train them to become all-rounded people (Yang & Zhang, 2020).
According to statistics, as of 2005, Harvard University has more than 600 societies, of which 546 have
their own web pages, and 302 societies are recognized by the school (Ding, 1998).

Research on the types and functions of college students' associations

Different scholars hold different views on the classification of student associations. Liu, Xu
(2001) divided student associations into three aspects: sports, culture, and service according to factors
such as interests. Zhu and Xie (2003) believed that there is no fundamental difference in the
classification of college student associations in academic circles, and they all take the characteristics of
associations as the starting point. There are also some pedagogical scholars who believe that college
associations play an important role in the construction of campus culture and make contributions to
students' comprehensive quality, management and services. Zhang (2017) pointed out that the
ideological and political education function of college community culture has become increasingly
prominent, which can help college students establish correct concepts. Zhang, Chen and Hu (2011)
proposed that from a sociological perspective, clubs can help students achieve their overall development
goals.

Research on the construction of college students' associations

Research on community building and management is widely discussed in the vast literature on
university societies. Many scholars have conducted in-depth research from the characteristics, types
and disadvantages of association construction. The survey by Zhao & Ran (2015) shows that colleges
and universities should have a clear understanding of various student organizations based on the
characteristics of different types of student organizations, and timely study and judge new situations
and problems encountered in the development process. On this basis, actively play the leading role of
instructors in the development of associations, strengthen the research on the work of student
associations, and summarize and grasp the laws of their development, emphasizing the individuality
and individuality of student associations.

Research on the concept of participation in college students' associations

Research on community participation is relatively consistent in academia, and most of them
explain the concept of community participation from the three dimensions of cognition, emotion and
behavior. For example, Wang (2016) proposed that college students’ association participation refers to
the degree of college students’ participation in cognition, emotion, and behavior in the process of
associations and association activities, including three factors: cognitive participation in associations,
emotional participation in associations, and behavioral participation in associations. The effects on
group activity are most pronounced at these three levels, including group action, group emotion, and
group cognition. Wu and Fan (2015) concluded from the survey that the concept of student association

participation refers to the frequency of college students participating in association activities, as well as
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the comprehensive reflection of the depth and quality of their participation in association activities.

Research on the Influencing Factors of College Student Association Participation

There are many factors that affect students' social activities, mainly divided into personal
factors and social factors. In terms of personal factors, students' social participation is mainly affected
by personal emotional participation, behavioral participation and cognitive participation. For example,
Hu (2012) showed that students' social engagement is mainly influenced by personal emotional
engagement, behavioral engagement, and cognitive engagement. Community participation is related to
the quality of the community, and the emotional participation of the community plays a role in
encouraging behavioral participation. Wang (2016) believes that in order for clubs and club activities
to exert a greater influence on the growth and development of students, it is necessary to
comprehensively improve the participation of student clubs from three perspectives: enhancing the
cognitive participation of student clubs, increasing the emotional participation of student clubs, and
promoting the behavioral participation of student clubs. Gong et al. (2012) believed that the
participation of ethnic minority students in associations is low because there are only relatively few
associations that can arouse their interest. However, Yang (2022)'s research found that individual-level
academic performance rankings, personal club experience before entering school, cognition of club
participation, satisfaction with college life, and family status have a significant impact on their behavior
of participating in club activities.

Path Research on Improving the Participation of College Students' Associations

Wang et al. (2019) started with the influencing factors of community participation, and
specifically discussed the ways to improve community participation. Starting from the three dimensions
of community cognitive participation, community emotional participation, and community behavioral
participation, they abandoned traditional concepts and old organizational methods, and strengthened

the combination of organization and scientific research to enhance students’ sense of participation.

Methodology

This study adopts the convenience sampling method, and according to the personnel setting
standard based on the Morgan table, conducts a sample survey on the third-year students of the School
of Art of Zhengzhou Business University who have experience in club participation. A total of 196
questionnaires were distributed, and 196 questionnaires were returned, of which 193 were valid
questionnaires, with an effective rate of 98.0%.

The survey questionnaire on the participation of college students in associations in this study
refers to the questionnaire in "Study on Student Participation in University Associations" written by
Wang Xiao in 2015, which includes two parts. The first part is population information, including gender,

whether they are class cadres, whether they have internship experience, whether they have served as
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student cadres, whether they have urban household registration, family economic status and major. The
second part has 22 questions in total, including three dimensions of social cognitive participation, social
emotional participation and community activity participation.

In the test of the scale, if the Cronbach's a coefficient is higher than 0.8, the reliability is high;
if the value is between 0.7 and 0.8, the reliability is good; if the value is between 0.6 and 0.7, the
reliability is acceptable; if the value is less than 0.6, the reliability is not good. In this study, the
Cronbach's a coefficient of the community participation scale is 0.922, which means that the reliability
of the data is high. If the KMO is greater than 0.6, it means that the data can be effectively extracted.
The results show that the KMO value of the scale is 0.928, and Bartlett's sphericity test p<0.001,
indicating that the validity coefficient value has a relatively high level.

The focus of this study is to use SPSS 26.0 software for data statistics, to investigate the status
quo of community participation in combination with the questionnaire survey method, to study the
overall level of quantitative community participation through quantitative (mean and standard
deviation), and to use independent sample T-test to study gender, whether there is social practice
experience, whether they are class leaders, whether they have urban household registration, and whether

they are from economically poor families.

Results

Analysis of Demographic Factors of Survey Samples

It can be seen from Table 1 that in terms of gender distribution, there are 103 male respondents,
accounting for 53.3% of the total number, and 90 female respondents, accounting for 46.7% of the total
number, and the gender distribution is relatively good. In terms of experience, there are 114 people with
experience, accounting for 59.1%, 79 people with no experience, accounting for 40.9%, 65 cadres,
accounting for 33.7%, and 128 people with no experience. Class cadres account for 66.3%; in terms of
household registration distribution, there are 130 people with urban household registration, accounting
for 67.4%, and 63 people with non-urban household registration, accounting for 32.6%. There are 23
people from economically poor families, accounting for 11.9%; 170 people from non-economically
poor families, accounting for 88.1%. In terms of professional distribution, there are 51 people majoring
in environmental design, accounting for 26.4%, 45 people majoring in visual communication design,
accounting for 23.3%, 41 people majoring in product design, accounting for 21.2%, and 56 people
majoring in animation design, accounting for 29%.

Descriptive Statistical Analysis

The survey shows that the overall level of participation in student associations is relatively high,
with an average of 3.6, which is higher than the theoretical average of 3, indicating that the overall level

of participation in the school’s associations is above the middle level. Secondly, the average
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participation in sub-dimensional association awareness is 3.641, the average participation in association
emotion is 3.607, and the average participation in association behavior is 3.546. According to the
average analysis, the highest score appears in "expressing one's own opinions and suggestions in club
activities", and the lowest score appears in "conscientiously complete various tasks of the club".

Research Hypothesis Results

H1: There are significant differences in the current status of the participation of college students

of different genders in associations.

According to the research hypothesis H1, it is necessary to compare the differences in the status
quo of the participation in social organizations of college students of different genders. According to
Table 3, T-test (full name is independent sample T-test) is used to study the differences of gender in
community participation, and its sub-dimensions of community cognition participation, community
emotional participation, and community behavior participation. It can be seen from the above table that
different genders will not show significant significance for community emotional participation
(p>0.05), which means that different genders all show consistency in community emotional
participation, and there is no difference. In addition, gender is significant for the participation of the
community and the participation of the community, and the participation of the community's behavior
shows a significant (P <0.05), which means that different gender has different sex for community
participation, community understanding, and community behavior participation. Specific analysis can
be known: the significant level of gender to the community's participation is 0.05 (T =2.062, P =0.041).
The average value of women (3.70) is significantly higher than the average of men (3.51). The
significance level of gender on community cognition is 0.05 (t=2.072, p=0.040). The comparison of
specific differences shows that the female average (3.77) is significantly higher than the male average
(3.53). Gender has a significant level of 0.05 for participation in community behaviors (t=1.989,
p=0.048), and the specific comparison difference shows that the average value of women (3.67) will be
significantly higher than the average value of men (3.44).

It can be concluded that different genders do not show significant differences in group
emotional participation. In addition, gender shows significant differences in three items: group
participation, group cognition participation, and group behavior participation.

H2: There is a significant difference in the current status of participation in social organizations

among college students with or without social practice experience.

According to the research hypothesis H2, it is necessary to compare the differences in the status
of participation in social organizations among college students with or without social practice
experience. It can be seen from Table 4 that the t-test (full name independent sample t-test) is used to
study the difference between social practice experience and community participation, and the sub-

dimensions of community cognition participation, community emotional participation, and community
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behavior participation. From the above table, it can be seen that the two items of social practice
experience and community awareness participation and community behavior participation will not
show significance (p>0.05), which means that social practice experience has no social practice
experience. There is no difference. In addition, there are two items with or without internship experience
that are significant for community participation and community emotional participation (p<0.05), which
means that the presence or absence of social practice experience has a difference in community
participation and community emotional participation. Specific analysis shows that whether there is
social practice experience or not has a significant level of 0.01 for community participation (t=-2.733,
p=0.007), and specific comparisons show that the average value of no social practice experience (3.45)
will be significantly lower than that of social practice Experienced average (3.70). With or without
social practice experience has a significance of 0.01 level for emotional participation in social groups
(t=-2.624, p=0.009), and the specific comparison difference shows that no social practice experience
(3.43) will be significantly lower than the average value of social practice experience (3.73).

It can be concluded that there is no significant difference in the two items of association
awareness participation and association behavior participation with or without internship experience.
In addition, there are significant differences in the two items of association participation and association
emotional participation with or without internship experience.

H3: There is a significant difference in the current status of participation in college student

associations whether they are student cadres or not.

According to the research hypothesis, it is necessary to compare the differences in the
participation status of college student associations whether they are student cadres or not. It can be seen
from Table 5 that using the T-test (full name independent sample T-test) to study the differences
between being a class cadre in terms of community participation, community cognition participation,
community emotional participation, and community behavior participation. It can be seen from the
above table: Whether serving as a class cadre has significant effects on community participation,
community awareness participation, community emotional participation, and community behavior
participation (p<0.05), which means that whether serving as a class cadre has significant effects on
community participation, community awareness participation, and community emotional participation.
, there are differences in community behavior participation. Specific analysis shows that whether
serving as a class cadre has a significance of 0.01 level for community participation (t=-7.835, p=0.000),
and specific comparisons show that the average value of not serving as a class cadre (3.37) will be
significantly lower than that of being a class cadre (4.04). Whether or not to be a class cadre has a
significance of 0.01 level for community awareness and participation (t=-5.582, p=0.000), and the
specific comparison shows that the average value of not being a class cadre (3.43) will be significantly

lower than that of being a class cadre (4.05). Whether or not to be a class cadre has a significance of
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0.01 level for emotional participation in the community (t=-6.268, p=0.000), and the specific
comparison difference shows that the average value of not being a class cadre (3.38) will be significantly
lower than the average value of being a class cadre (4.05). Whether or not to be a class cadre has a
significance of 0.01 level for participation in community behavior (t=-6.780, p=0.000), and the specific
comparison shows that the average value of not being a class cadre (3.30) will be significantly lower
than that of being a class cadre (4.03).

It can be concluded that: whether serving as a class cadre has significant differences in
community participation, community cognition participation, community emotional participation, and
community behavior participation.

H4: There is a significant difference in the status quo of participation in social organizations of

college students with or without urban hukou.

According to the research hypothesis, it is necessary to compare the differences in the status
quo of the participation in social organizations of college students with or without urban hukou. It can
be seen from Table 6 that the independent sample t-test is used to study whether urban hukou has a
significant difference in community participation, community cognition participation, community
emotional participation, and community behavior participation. . Specific analysis shows that whether
urban hukou is significant at the level of 0.001 for community participation (t=3.634, p=0.000), and
specific comparisons show that the average value of urban hukou (3.71) is significantly higher than the
average value of non-urban hukou (3.37). Whether or not urban hukou has significant significance at
the 0.01 level for community awareness participation (t=3.422, p=0.001), specific comparisons show
that the average value of urban hukou (3.77) is significantly higher than the average value of non-urban
hukou (3.37). Whether or not urban hukou has significant significance at the level of 0.05 for emotional
participation in associations (t=2.585, p=0.01), specific comparisons show that the average value of
urban hukou (3.71) is significantly higher than the average value of non-urban hukou (3.39). Whether
or not urban hukou has significant significance at the 0.05 level for participation in community
behaviors (t=2.462, p=0.015), specific comparisons show that the average value of urban hukou (3.65)
is significantly higher than the average value of non-urban hukou (3.33).

It can be concluded that whether urban hukou has significant differences in community
participation, community cognition participation, community emotional participation, and community
behavior participation.

HS5: There is a significant difference in the current status of the participation of college students

from economically poor families or not.

According to the research hypothesis, it is necessary to compare the differences in the status of
the participation of college students from economically poor families or not. It can be seen from Table

7 that whether the family is poor has a significant effect on community participation, community
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cognition participation, community emotional participation, and community behavior participation
(p<0.05), which means that whether the family is poor has differences in community participation,
community awareness participation, community emotional participation, and community behavior
participation. Specific analysis shows that whether a family is poor or not has a significance at the level
0f 0.05 for community participation (t=-2.644, p=0.014). A specific comparison shows that the average
value of poor families (3.16) will be significantly lower than the average value of non-poor families
(3.66). Whether the family is poor or not has a significance of 0.01 level for community awareness
participation (t=-3205, p=0.002). The specific comparison shows that the average value of poor families
(3.16) is significantly lower than the average value of non-poor families (3.71). Whether the family is
poor or not has a significance at the level of 0.05 for emotional participation in social groups (t=-2.544,
p=0.012). The specific comparison shows that the average value of poor families (3.21) is significantly
lower than the average value of non-poor families (3.66). Whether the family is poor or not has a
significance of 0.01 level for the participation in community behaviors (t=-2.66, p=0.008). The specific
comparison shows that the average value of poor families (3.12) will be significantly lower than the
average value of non-poor families (3.60). It can be concluded that whether the family is poor or not
has significant differences in community participation, community cognition participation, community
emotional participation, and community behavior participation.

H6: There is no significant difference in the current status of the participation of college

students in different majors in Zhengzhou University of Business, School of Art, Henan

Province.

According to the research hypothesis, it is necessary to compare the differences in the status
quo of college student association participation in different majors. It can be seen from Table 8 that
using single-factor ANOVA to test the differences of research majors in community participation,
community cognition participation, community emotional participation, and community behavior
participation. From the above table, it can be seen that majors have no significant effect on community
participation, community cognition participation, community emotional participation, and community
behavior participation (p>0.05), which means that majors have no differences in community
participation, community cognition participation, community emotional participation, and community

behavior participation.

Discussion

According to the results of the independent sample T-test, it can be known that, in general, girls
are stronger than boys in terms of club participation. Significant difference This is consistent with the
findings of Wang (2018). Among them, there is no significant difference in emotional participation, but

there are significant differences in people's cognitive participation and behavioral participation. This is
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because in student club activities, boys usually pay more attention to goal and task orientation, while
girls pay more attention to the establishment of interpersonal relationships in clubs. In the current
common clubs and club activities, the expectation of skill learning is obviously more limited than the
expectation of interpersonal communication, so female college students have a higher degree of
participation in student clubs as a whole. There is a significant difference in the participation of clubs
with or without internship experience, and students with social practice experience are more inclined to
participate in clubs. This is consistent with the points made by Chang (2018) and Wu (2014). Analyzing
the reasons, it is not difficult to find that students with practical experience will have more knowledge,
and they prefer to try new things. The club itself is a part of school education, and it also has advantages
in terms of time allocation. Therefore, it is not surprising that these students who hope to get exercise
through social practice also choose to participate in clubs to achieve their goals.

According to the difference in the degree of participation in associations between students who
have been cadres and those who have not, we can find that students who have served as cadres have
higher participation in associations than those who have not served as cadres. This is in line with Wang’s
(2016) point of view that there is a difference in position in association participation, and there is a
difference in association position in association behavior participation. In association activities,
members of associations who serve as cadres have significantly higher cognitive participation,
behavioral participation, and emotional participation than members who do not serve as cadres.
Analyzing the reasons, students serving as cadres are more concerned about the country and society
than ordinary club members, have stronger communication skills and team awareness, and are more
proactive in club activities. Therefore, they communicate more with club members in daily club affairs
management. Such students also show higher attention and enthusiasm in club affairs, so they can be
more involved in club activities.

Whether they come from economically poor families has an impact on students' club
participation, and the difference is significant. Students from economically impoverished families have
lower participation in clubs than students from non-poor families, which is consistent with the research
conclusion of Kan (2008). One of the reasons is that there are differences in economic, cultural and
social psychology among poor students of different social status. Lack of funds is the fundamental factor
that restricts impoverished students from participating in club activities. Secondly, in rural schools, the
development of music, art and other courses is restricted, which makes them show obvious
disadvantages when they participate in university art and sports clubs. There are also some college
students from rural families who do not lack economic resources as a whole, but because their families
lack good cultural resources and tastes, most of the parents of rural families have not experienced
college life, so their spiritual and psychological support for their children to participate in club activities

is relatively insufficient.
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Conclusion

At present, the participation of third-year students in the School of Art of Zhengzhou Business
University is at the upper-middle level, and the three dimensions of the student association participation
scale are all good. The results of the data analysis show that the "Participation in Community
Awareness" is the highest, followed by "Participation in Community Emotion" and "Participation in
Community Behavior". There are significant differences in the current status of college students' club
participation with different background variables.

Among the third-year students of the School of Art of Zhengzhou Business University,
according to different background variables, there are significant differences in the status of college
student club participation between male and female students. In the community life, there is a significant
difference in the status in social life between students with practical experience and students without
these experiences. In addition, from the perspective of whether students are student cadres or not, there
are also obvious differences in the participation of student associations at present. Similarly, there are
significant differences in the status quo of the participation of college students in associations according
to whether the students have urban hukou or not. In addition, whether they come from economically
poor families or not, there are also significant differences in the status quo of the participation of college
students in social organizations. However, there is no significant difference in the status quo of student
association participation among college students of Zhengzhou University of Commerce, Henan

Province, with different majors.
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Abstract: This research aimed to investigate the influence of job burnout on subjective well-being
among teachers in Shandong Yingcai University, to analyze whether there are significant differences
between job burnout and subjective well-being among college and university teachers under different
background variables, and then to analyze the correlation and predictive power of each dimension of
job burnout on subjective well-being among citizen-managed teachers. In this research, a questionnaire
survey was used and a sample of teachers from Shandong Yingcai University, a private university, was
used as the population for the research, and 311 valid questionnaires were recovered. The research
instrument was "a questionnaire on the effect of job burnout on subjective well-being among private
university teachers". The data were analyzed by descriptive statistics using SPSS, independent sample
t-test, ANOVA, Pearson correlation, stepwise regression analysis and other statistical methods.

The main findings of the research are as follows: There was a significant correlation between
job burnout and subjective well-being among teachers of Shandong Yingcai University, an
undergraduate school in Shandong Province, China, and a significant predictive power between job
burnout and subjective well-being among college and university teachers, with "emotional exhaustion"

being the strongest predictor of teachers' life satisfaction.
Keywords: Subjective Well-being, Job Burnout, Private University Teachers

Introduction

Research Background

With the rapid development of the times, technology is advancing, the pace of work is
accelerating, and workers are more tired, confused, and unmotivated, which is called "job burnout". Job
burnout was seen as a crisis of the 1980s and a disease of modern life at the first International
Symposium on Job Burnout held as early as 1980 (Guan, 2019). According to the data, it was found
that about 60-70% of the teachers would experience stress symptoms again, and 30% experienced

significant symptoms of emotional boredom. Now there has been a serious job burnout in China, and
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China is at a critical period of social transformation. It can be said that "job burnout" is unavoidable
during social development and progress, and it is a very critical social issue.

"70% of Chinese people have job burnout, and more than 10% of them are very serious", which
was shown in the "Job Burnout Index Survey Report" of China released by www China HRD net in
2004. In the survey, it was considered that teachers shared a higher degree of job burnout among 15
industries, ranking the third place. This situation, as noted by American Education Association
President Gurray (2014), "the new disease, teachers' job burnout, is afflicting the education community"
and he predicted that "it should be corrected as soon as possible, or it will soon become widespread".

On August 27, 2005, the "2005 Chinese Teachers' Occupational Stress and Mental Health
Survey", organized by the School of Public Administration and Policy of Renmin University of China
and co-sponsored by the Institute of Human Resources Research and Sina Education Channel, focused
on the teachers' job burnout in China (Zhu, 2017). The results of a web-based online survey of nearly
9,000 teachers revealed that 82.2% of teachers felt stressed and 3 out of 10 teachers were burned out.

It is an important task to make the backbone as the key in the higher education teaching force
and to build socialist senior talents with Chinese characteristics, while teachers have deeper experience
in the transformation of society and have more avant-garde feelings than the normal people (Fan, 2018).
Nowadays, China' s higher education is developing rapidly, and the education reform is progressing,
and the pressure of teachers is increasing. Nowadays, there are various physical conditions of private
university teachers, which are caused by overworking, so the serious job burnout of university teachers
should be paid attention to. The current research in the field of education has included to international
job burnout, and in the issue of job burnout, teachers have reached a consensus that teachers'
psychological health is also currently affected, and the quality of education is also affected, and thus
the growth of teachers is slower, so trying to solve teachers' job burnout has become a problem that
colleges and universities must face (Zhu, 2017). At present, there are more studies on job burnout in
China, but there are very limited studies on the job burnout of teachers in Shandong private colleges
and universities. Therefore, it is significant to conduct an extensive survey on the burnout status of
teachers in private colleges and universities in Shandong Province, to explore the factors affecting
teachers' burnout, and to propose measures to effectively reduce teachers' burnout (Zhu, 2017).

Previously, scholars focused on how to improve teaching skills and the development of teaching
posture and quality, but the stress generated by teachers at work was not paid attention to, so teachers
felt poorer professional well-being. Nowadays, a few scholars pay attention to teachers' job burnout,
but only focus on teachers' negative emotions to carry out research, or simply study the influencing
factors between teachers' job burnout and subjective well-being, but there are fewer relationships
between them. Teachers are a great profession and have great responsibilities not only for society and

families, but also teachers are experiencing increasingly serious burnout at work, so we did a study on
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teachers' job burnout and its influencing factors, and further explored the relationship between job
burnout and subjective well-being, which can give us an idea of what kind of quality-of-life teachers
have, and can help them in work and life in a positive, healthy, harmonious and happy way.
Research Problems
(1) What is the status of private university teachers' job burnout?
(2) What is the status of private university teachers' subjective well-being?
(3) How do the variables in different contexts (gender, marital status, teaching segment) affect
private university teachers' job burnout?
(4) How do the variables in different contexts (gender, marital status, teaching segment) affect
private university teachers' subjective well-being?
(5) What is the impact of private university teachers' job burnout on their subjective well-being?
(6) What is the relationship between job burnout and subjective well-being of private university
teachers?
Objective of the Study
(1) To understand the status of private university teachers' job burnout.
(2) To understand the status of private university teachers' subjective well-being.
(3) To be familiar with the differences in job burnout scores among private university teachers
under different background variables.
(4) To be familiar with the differences in subjective well-being scores among private university
teachers under different background variables.
(5) To test the effect of private university teachers' job burnout on their subjective well-being.
(6) To test the relationship between job burnout and subjective well-being of private university
teachers.
Scope of the Study
This study only discusses the status quo of teachers' job burnout and subjective well-being,
explores the impact of teacher job burnout on subjective well-being, explores its correlation and
predictive function, and finally puts forward suggestions to improve teachers' subjective well-being.
Research Significance
This study explores the relationship between job burnout and subjective well-being by taking
teachers in private universities as the research object based on domestic and foreign research and
improves the previous studies on the direct transformation from excessive job burnout to subjective
well-being. In the past, there were relatively few literatures on teachers' subjective well-being as a
variable. Therefore, this paper will take teachers' subjective well-being as the research subject to provide
theoretical basis and empirical reference. At the same time, through the research on the job burnout and

subjective well-being of private teachers, this study can further help teachers overcome job burnout,
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improve the level of subjective well-being, and strengthen the construction of teachers.
Theoretical Framework
The theoretical results of teachers' job burnout and subjective well-being were integrated by
finding the relevant literature on citizen-managed teachers' job burnout and subjective well-being
through CNKI, determining the topic and research direction of this research, formulating the theoretical
basis of the relationship between the variables in this research by analyzing the relevant literature,
establishing variable association diagrams, and proposing research hypotheses.
Hypotheses
Based on the above research questions, research objectives and research framework, this
research proposes the following research hypotheses as a basis for statistical test:
H1: There were significant differences in teachers' perceptions of job burnout and subjective
well-being across background variables.
HI1.1: There were significant differences in teachers' perceptions of job burnout across
background variables.
H1.1-1: There were significant differences in teachers' perceptions of job burnout by marital
status.
H1.1-2: There were significant differences in teachers' perceptions of job burnout by gender.
H1.1-3: There were significant differences in teachers' perceptions of job burnout by years of
teaching.
H1.2: There were significant differences in teachers' perceptions of subjective well-being
across background variables.
H1.2-1: There were significant differences in teachers' perceptions of subjective well-being by
marital status.
H1.2-2: There were significant differences in teachers' perceptions of subjective well-being by
gender.
H1.2-3: There were significant differences in teachers' perceptions of subjective well-being by
years of teaching.
H2: There was predictive power of private university teachers' job burnout on their subjective

well-being.

Literatures Review

Job burnout, also known as "occupational burnout", was introduced by Greenhaus (1985), who
believed that job burnout occurs when employees are overly stressed and exhausted. The main
achievement of the development phase was the introduction of the MBI questionnaire (Maslach, 1993).

In the MBI, the intervention of job burnout is the main purpose of the research phase. Since job burnout
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has different definitions in different scenarios, it is difficult for scholars to reach a consensus on the
definition of job burnout. Therefore, the strategies and dimension classifications of job burnout are
different. Low personal accomplishment, depersonalization, and emotional exhaustion appeared most
frequently in the literature and can be considered as the most important dimensions constituting job
burnout. Maslach classified teachers' job burnout into emotional exhaustion, depersonalization, and
personal accomplishment in terms of the manifestations of job burnout, and proposed models of
sameness and difference in terms of the same relationship between the teachers themselves and their
work. It was believed that teachers' own disharmony with their work was one of the main reasons for
teachers' job burnout (Chen & Liu, 2021).

Salami' s (1968) study object when naming job burnout was volunteers excluding teachers.
Maslach' s first study on job burnout also excluded teachers. It was not until Schwab (1979) first
introduced teachers' burnout as a topic of study at the annual conference in 1979. Since then, the
exploration of job burnout has also moved to the field of education, and one of the more visible problems
in the education industry is teachers' job burnout. To make the measurement of teachers' job burnout
more prominent to meet the characteristics of Chinese teachers, many scholars in China developed
localized teachers' Maslach Burnout Inventory based on the MBI that meet the characteristics of
Chinese teachers, with fruitful results. For example, Xia (2017) revised the MBI-GS. Huang (2022)
revised and developed a Burnout Questionnaire for primary and secondary school teachers. Chen & Liu
(2021) revised and developed the "Burnout Questionnaire for Secondary School Teachers".

Many foreign researchers who have explored in depth the factors influencing subjective well-
being pointed out that subjective well-being is influenced by individual personality traits, attributional
style, physical condition, socioeconomic status, and social support (Diener & Oishi, 2013). Among
them, happiness is high when individuals get a positive ratio of give and take and receive more support
from society (Tian, 2014); studies showed that poor sleep quality reduces subjective well-being
(Weinberg, Noble & Hammond, 2016). Studies showed that inappropriate use of mobile social media
affects subjective well-being by affecting the physical and mental health of individuals (Hawi &
Samaha, 2016); Individuals who perceive higher subjective well-being have higher self-esteem
(Joshanloo & Daemi, 2018); Findings from studies with teachers indicate that subjective well-being are
conducive to academic success, and academic success can also increase subjective well-being, and
interestingly, an increase in negative emotions in subjective well-being does not lead to a dissipation of
positive emotions (Gana, Broc, & Quintard, 2016).

The measurement of domestic subjective well-being is mainly based on foreign scales, but there
are also a lot of domestic scholars who conduct localization measurement according to China's situation.
For example, the Newfoundland Subjective Well-being Scale was revised to study the subjective well-

being of the elderly in China (Rengang & Gong Yaoxian, 1999). Based on SWBS-CC, a simplified
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scale which can be applied to large-scale social survey research was compiled (Xing Zhanjun, 2002).
The Scale is composed of 20 items with good homogenous credibility, criterion validity and concept
validity, and can be used as a tool for the study of subjective well-being of urban residents in China.
There are not many scales specifically revised for teachers. The researchers found the following through
literature search: the "Subjective Happiness Scale for Senior High school teachers" edited by Guan
Shushi; The Questionnaire on Subjective Well-being of University Teachers was edited by Yin Jia
(2014).

Job burnout is the embodiment of negative emotions generated in the process of work, and
subjective well-being includes negative emotions, and job burnout is negatively correlated with
subjective well-being (Zhang Yumeng, 2019). The research results also show that the more serious the
degree of job burnout, the lower the sense of happiness (Zhang Xudong & Pang Shiping, 2020). Studies
have shown that whether you serve as a class teacher and your title significantly affect job burnout and
happiness (Xia Qing, 2017). Assuming that there are other mediating roles between job burnout and
subjective happiness and confirming that job burnout plays an intermediary role in the relationship
between job identity and subjective happiness, job burnout and subjective happiness are also related to

a certain extent.

Research Methodology

The survey respondents of this study were 311 teachers in Shandong Yingcai University, and
311 people participated in the survey. In the formal investigation stage, random sampling method will
be adopted. Questionnaires will be distributed to teachers of Shandong Yingcai University who
participate in the investigation, and 311 copies will be collected and sorted through WeChat working
group within a specified time.

Teacher burnout questionnaire. The scale tool for measuring teacher burnout in private colleges
and universities in this study comes from the Teacher Burnout Questionnaire (2013) compiled by Xu
Mingyu, which includes 21 questions from three dimensions: emotional exhaustion, depersonalization,
and personal achievement. The scale adopts five-level Likert scores, and the specific scoring
requirements are 5 points for full compliance.

Teacher subjective well-being questionnaire. The study adopted the General Well-Being
Schedule (GWB) compiled by Fazio (1977) of the National Center for Health Statistics, which was
divided into two dimensions of emotional index and life satisfaction, with a total of 8 topics, each

dimension containing 4 topics.

Finding and Conclusion

Firstly, statistical analyses of descriptive variables were conducted separately for the
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respondents' gender, marital status, age, years of teaching, highest education, classroom teacher or not,
and subject taught. It can be obtained that the respondents of this scale were mainly male, with 162
respondents (52.1%), while 149 respondents (47.9%) were female. As for marital status, the respondents
were mainly married, with 180 people, accounting for 57.9%, while 131 people, accounting for 42.1%,
were unmarried. Among the years of teaching, the respondents were mainly less than 5 years with 135
or 43.4%, followed by 6-10 years, 11-15 years, more than 20 years, and 16-20 years, respectively, with
63, 62, 29 and 22 respondents, accounting for 20.3%, 19.9%, 9.3% and 7.1% respectively.

The next part of the data analysis is to compare the differences between variables in different
demographic contexts. SPSS 25.0 statistical software was used. In the following chapters, the T-test
and one-way ANOVA are mainly used to test the research hypothesis. The specific analysis results are
shown in the following.

H1.1-1: Teachers of different genders have significant differences in teacher burnout.

According to the research hypothesis H1-1, independent sample t test was used to test the
hypothesis. P value less than 0.05 indicates that the hypothesis H1-1 is valid.

H1.1-2: Teachers with different marital status have significant differences in teacher burnout.

According to the research hypothesis H1-2, independent sample t test was used to test the
hypothesis. P value of small - 0.05 indicates that hypothesis H1-2 is valid.

H1.1-3: Teachers of different teaching ages have significant differences in teacher burnout.

According to the research hypothesis H1-3, independent sample t test was used to test the
hypothesis. if the P-value is less than 0.05, the hypothesis H1-3 is valid.

H1.2-1: Teachers of different genders have significant differences in teacher burnout.

According to research hypothesis H1.2-1, independent sample t test was used to test the
hypothesis. The P value is less than 0.05, indicating that hypothesis H1.2-1 is valid.

H1.2-2: Teachers with different marital status have significant differences in teacher burnout.

According to research hypothesis H1.2-2, independent sample t test was used to test the
hypothesis. P value less than 0.05 indicates that hypothesis H1.2-2 is valid.

H1.2-3: Teachers of different teaching ages have significant differences in their sense of job
burnout.

According to research hypothesis H1.2-3, independent sample t test was used to test the
hypothesis. P value less than 0.05 indicates that hypothesis H1.2-3 is valid.

Hypothesis2: There was predictive power of private university teachers' job burnout on their
subjective well-being.

In the predictive power test of job burnout and subjective well-being of college teachers, the
hypothesis proposed in this study is supported. The standardized coefficients of the three dimensions

of job burnout, emotional exhaustion, depersonalization, and low personal achievement, on subjective
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well-being were 0.505 and 0.411.0.298, respectively.
The conclusions were made based on the above data as follows:
1) The job burnout score of teachers in private colleges and universities is medium level, and
the performance of teachers' job burnout and subjective well-being are good.
2) Among different background variables, "gender" and "marriage" have significant differences
in teachers' subjective well-being and job burnout.
3) There is a significant negative correlation between job burnout and subjective well-being of

college teachers.

Recommendations

Based on the above research results, specific suggestions are provided for the management
departments of rural schools in Jinan, the management of rural schools, the students in rural schools
and the researchers in this field.

1) The principals of private colleges and universities in Shandong Province and the decision-
makers of administrative units should pay attention to the characteristics of college teachers
and pay attention to their career development.

2) Schools should organize various forms of support activities to curb teachers' job burnout.

3) In the direction of research, focus on specific target groups to do accurate research.

4) In the research path, the direct or indirect influence ways between variables is analyzed.
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Abstract: This research project seeks to examine the association between family resources and
academic achievement among students. In this paper, college and university freshmen students serve as
the research mother group, and questionnaires are disseminated through sampling surveys to freshmen
students at three colleges and universities in Jinan. 275 of the gathered 300 questionnaires are valid.
This paper aims to investigate the impact of family resources on the academic life of students.

Research tools: Bourdieu’s Family Resource Scale, which divides the aspects of family
resources in The Shape of Resources, and Elliot & Church’s Achievement Goal Orientation Scale are
the research tools. The acquired data were analyzed using descriptive statistics, independent sample t-
SPSS, ANOVA analysis, Pearson correlation, stepwise regression analysis, and other statistical
approaches.

Results indicate a strong positive correlation between the family resources of Jinan college
students and their academic achievements. The correlation coefficients between the three dimensions
of students’ family resources and the academic achievement variables have reached significant levels,
with the correlation degree of students’ family material resources being the greatest. In Jinan, the
material resources of college students’ families are the largest predictor of academic achievement,
followed by the dimension of family social resources, and finally by the dimension of family cultural

resources, which are the weakest.
Keywords: Family Resource, Domestic and External Resources, Academic Achievement

Introduction

Research Background

Academic achievement refers to the accomplishments acquired in the systematic specialization
or in the direction of exhibiting the major of existence together with laws. In the last two years, however,

due to the influence of COVID-19, college courses are sometimes online and sometimes offline. This
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has increased the psychological burden of learning for students, and because learning methods
frequently change without notice, students have gradually developed anxiety regarding their learning
objectives. In the preface to Aesthetics, Hegel (1800) provided an intriguing and memorable example:
"One day, a little boy threw a stone into the river and was surprised to see the ripples in the water, but
he thought it was a work, he saw the result of his action." This is what we call a sense of
accomplishment. The stage of college students, according to Zhang (2019), is the stage with the most
adaptability. In this period, college students are heavily influenced by their parents’ educational
approaches and perspectives, and their parents’ education also plays an essential role. In planning for
their children, parents not only have short-term goals and aspirations, but also long-term academic
achievements and objectives. In actuality, however, many parents utilize academic success to determine
their attitude toward their children when schooling them, and academic performance has always had a
prominent position .

According to Gai (2021), home and school are the most significant and extensive microsystems
for children and adolescents, and there are several aspects in family and school backgrounds that impact
problematic teenage behavior. The resource conservation hypothesis proposes that secondary school
candidates with abundant family resources may exhibit fewer problem behaviors by, for instance,
compensating for resource depletion caused by stress with parental support. The existence of a family
is crucial for a so-called happy existence. According to Zhao (2020), relevant theoretical and empirical
investigations have demonstrated that the social resources or family resources received by an individual
have a strong correlation with the advancement of family and work. Liu (2018) stated that today, home-
school collaboration is most frequently discussed.

A review of the scholarly literature found that most of the research on instructional leadership
in China was undertaken after 2010. Problem behaviors that affect student achievement, family
resources, school resources, and potential profile analysis are research majors. There have been a
number of domestic and international studies on family resources, as well as numerous studies
examining the factors that influence student academic achievement; however, there have been relatively
few studies examining the relationship between family resources and student academic achievement.
With the introduction of the idea of family resources, this study demonstrates that family resources can
boost college students’ excitement for learning and have a beneficial effect on academic
accomplishment, therefore it is a valid predictor of academic achievement. Hence, this research was
conducted on this topic.

Research Problems

(1) How is the present family resource status of freshmen students?

(2) How is the present status of freshmen students’ academic achievement?

(3) How do freshmen students’ family resources vary in relation to background variables?
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(4) How do background variables influence the academic achievement of freshmen students?
(5) How is the relationship between the family resources of freshmen students and their
academic performance?

(6) How is the influence of freshmen students’ families on their academic performance?
Objective of the Study
(1) To determine the present family resource status of freshmen students.

(2) To determine the present status of academic achievement among freshmen students.

(3) To comprehend how freshmen students’ family resources vary with respect to background

variables.

(4) To comprehend disparities in academic achievement among freshmen students based on

background variables.

(5) To investigate the relationship between the family resources of freshmen students and their

academic performance.

(6) To investigate the influence of freshmen students’ families on their academic performance.

Scope of the Study

The sample sampling majors of this study are freshman undergraduates of Shandong Yingcai
University, Shandong Normal University, and Shandong College of Arts, which involve different
majors and genders, and are representative of the population.

Research Significance

First, there are few studies on the academic achievement of college students and the relationship
between college students’ academic achievement and family resources is also not common. Especially
after 12 years of examination-based education, the academic achievement of college students is the
focus of scholars’ attention at present. This study expands the research field of family resources by
understanding the generation and influencing factors of college students’ academic achievement from
the perspective of family resources. The study provides reference on specific cases.

Second, the academic achievement of college students is a topic that is currently given more
attention by universities. The research results of this study can make suggestions based on the research
findings on whether family resources of college students have an impact on academic achievement.
This study is beneficial for college teachers to enhance their emotional service ability in conjunction
with their work, reduce or attenuate the negative impact brought by academic achievement, and achieve
the goal of high-quality education and teaching; the research methods and steps adopted in this study
can be used as references for future researchers.

Theoretical Framework

(1) Background variables: It included gender, grade, major category, reason for choosing major,

homeplace, learning situation, whether they are class leaders of students in Shandong Yingcai
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University. In this way, this study analyzed whether the professional identity and learning engagement
of students in Shandong Yingcai University are different due to different background variables.
(2) Independent variables: professional identity professional cognition, professional emotion,
professional behavior, and relevance. (Zhang, 2018)
(3) Dependent variables: The university students' learning engagement included three
dimensions: cognitive engagement, emotional engagement, and behavioral engagement. (Ma, 2013)
Hypotheses
Based on the above research questions, research objectives, and research framework, this study

proposes the following research hypotheses as the basis for statistical testing:

H1: There are significant differences in family resources and academic achievement among
students with different background variables.

H1.1: There are significant differences in family resources for students with different places of
origin.

H1.2: There are significant differences in family resources for students with different highest
educational attainment of either parent.

H1.3: There are significant differences in family resources among students with different
college entrance exam results.

H1.4: There are significant differences in family resources for students who attend different
schools.

H2: Students with different background variables have significant differences in their academic

achievement.

H2.1: There are significant differences in academic achievement among students with different
majors.

H2.2: There are significant differences in the academic achievement of students with different
highest educational attainment of either parent.

H3: There is a regression effect of family resources of college students on academic

achievement.

Literatures Reviews

Family resources are associated with good relationships among family members, family income
status, property and parental morality, the way children are raised, the development of a person’s self-
concept, teacher-student relationships, and behavioral problems. With the rise of the positive youth
development perspective, Search Institute, a U.S. nonprofit organization, has been conducting extensive
research on factors that promote positive youth development since 1990, and they define developmental

resources as "a set of experiences, relationships, skills, and values that effectively promote positive
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youth development and enable them to achieve healthy developmental outcomes." Some scholars also
suggest that family resources are various types of resources owned or controlled by the family.

Family resources can be divided into two categories: material resources and human resources
(Nie, 2017). Family material resources are everything that a family owns, including the belongings,
financial assets, and properties in the home. In contrast, family human resources are the physical
abilities. According to Huang (2019), who extended his view on family resources based on the basic
theoretical framework of the National Conference on Family Relations in the U.S., there are various
resources in the family, and these resources come together to be what we call family resources.

Chang & Zhang (2020) proposed two ways of classifying developmental resources: one is to
classify them into eight categories based on resource categories, namely, support, empowerment, norms
and expectations, effective use of time, engagement in learning, positive values, social competence, and
self-affirmation; the other is to classify them into five categories by context, namely, family resources,
school resources, community resources, social resources, and personal resources. The classification by
context can be more targeted to provide conditions and methods for positive development of
adolescents. According to Nie (2017), high family resources means that adolescents are highly
supported, cared for, and affirmed in their families, and have a supportive learning environment and
good parent-child communication. Among the eight dimensions of developmental resources, Taiwanese
scholar Li (2008) found that the support dimension was the most important.

Different majors such as education, psychology and economics have different definitions of
family resources. From a psycho-pedagogical perspective, Yu & Zhang (2020) believe that family
resources are "family factors that influence children’s psychological development", which is also
particularly important. From an economic perspective, Li (2019) argues that; "family resources can be
divided into economic resources and cultural resources. The former can be referred to as economic
resources, while the latter are non-economic resources. The human resources of families include the
number, quality, education, culture, occupation, social status, physical health, experience in production
and business management, skills in home management and the ability to consume life, etc. of the family-
owned labor force and potential labor force. In the field of pedagogy, Sun (2019) used a dichotomous
approach to divide family resources into different economic as well as human totals that can be supplied
for the growth and development of students. Fan (2018) defines family resources as " all material and
spiritual resources that have an impact on the development of young children.

In his study, Vodyanoy (2021) introduced the concept of family resources, where the resources
that an individual receives from the family improve the individual’s performance at work as the
individual’s motivation is transformed. Structural resources are mainly activities in some structured and
content areas. For example, the various opinions given to you by your family, the various social

relationships provided to you by your family, etc. Subsequently, many researchers have proposed
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different theories of family resources one after another.

Ma et al. (2017) made a study on whether or not only children are the main group and concluded
that among only children, but this group is also not good at expressing their emotions and their
acceptance of their peers is relatively low. Yang et al. (2020) explored the academic performance and
behavior of students and concluded that the general structural system is the same, but there are slight
differences between genders. Yao (2019) conducted a study on the relationship between family
resources, interaction anxiety, and fear of denial among secondary school students, and finally
concluded that school resources are also an important aspect in influencing students’ learning outcomes
for different students. Therefore, a brief analysis of school resources for the students is presented in the

following chapters.

Research Methodology

According to the research questions and research objectives of this study, the researcher
proposed to use the questionnaire method to quantitatively study the influence of family resources and
school resources on students’ academic achievement among freshmen students of Shandong Yingcai
University, Shandong Normal University, and Shandong College of Arts after the literature review
related to this research question and clarifying the theoretical framework and the relationship between
variables of this study. Finally, data analysis was conducted using SPSS software based on the

questionnaire-received data to verify the hypotheses of this study and make a discussion.

Finding and Conclusion

In the 285 official samples of this study, seven background variables were examined, including
gender, place of birth, highest education of either parent, family economic condition, college entrance
examination results, major discipline attended, and school attended. The results showed that:

In terms of gender, 144 male students, accounting for 50.5% of the sample, and 141 female
students, accounting for 49.5% of the sample; among the place of origin, 141 students were from urban
families, accounting for 49.5% of the sample, 99 students were from county families, accounting for
34.7% of the sample, and 45 students were from rural families, accounting for 15.8% of the sample.

when investigating the highest education of either parent, 54 students were below junior high
school, accounting for 18.9%, high school vocational 136 people, accounting for 47.7% of the sample,
college or above 95 people, accounting for 33.3% of the sample; in the survey of family economic
conditions, 31 people in difficulty, accounting for 10.9% of the sample, 144 people in well-off families,
accounting for 50.5% of the sample, 110 people in rich families, accounting for 38.6% of the sample;
in the survey of college entrance examination results, 83 people with less than 450 points, accounting

for 29.1% of the sample, 45 people in rural families, accounting for 15.8% of the sample. In the survey
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of college entrance examination scores, 83 people had scored less than 450 points, accounting for 29.1%
of the sample, 113 people had scored 451-500 points accounting, for 66.7% of the sample, were
studying in science and technology - science, agriculture and medicine, and 95 people, accounting for
33.3% of the sample, were studying in humanities and social sciences - economics, management, law
and education; in the survey of In the survey, there were 100 students from Shandong Yingcai
University, accounting for 35.1% of the sample, 93 students from Shandong Normal University,
accounting for 32.6% of the sample, and 92 students from Shandong College of Arts, accounting for
32.3% of the sample.

SPSS 25.0 software was adopted. In the following sections, the T-test and one-way ANOVA
are mainly used to test the research hypothesis. The specific analysis results are shown in the following
table.

HI.1: There are significant differences in family resources for students with different places of

origin.

The scores of students’ academic achievement variables were as follows: science and
technology (M=3.785, SD=0.562); humanities and social sciences (M=3.614, SD=0.655); t-
value=2.183; p-value=0.030. Since the p-value is less than 0.05, there is a significant difference between
science and humanities and social sciences at the level of family social resources. This indicates that
there is a significant difference between the different disciplines of attendance on the academic
achievement of students, so there is a significant difference between the different disciplines of
attendance on the academic achievement of students.

H1.2: There are significant differences in family resources for students with different highest

educational attainment of either parent.

The score scenarios at the level of family resources were as follows: below middle school
(M=3.684, SD=0.553); high school vocational (M=3.937, SD=0.555); and college or higher (M=3.805,
SD=0.707); F-value=3.623; p-value=0.028. The results of the ANOVA test showed that because the p-
value was less than 0.05, the different parents’ highest educational level differed significantly under the
dimension of family resources, where high school level was significantly better than below middle
school, and by analyzing the data, it was concluded that the gap between high school level and below
middle school was larger in terms of family resources.

H1.3: There are significant differences in family resources among students with different

college entrance exam results.

The score scenarios at the level of family resources were as follows: below 450 (M=3.794,
SD=0.600); 451-500 (M=3.970, SD=0.558); and above 501 (M=3.734, SD=0.674); F-value=4.163; p-
value=0.017. The results of the ANOVA test showed that because the p-value was less than 0.05, there

is a significant difference between the different high scores at the level of family resources, where 451-
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500 scores are better than below 450 and above 501.

H1.4: There are significant differences in family resources for students who attend different

schools.

The score scenarios for the family social resources dimension were as follows: Shandong
Yingcai University (M=0.772, SD=3.500); Shandong Normal University (M=1.017, SD=3.730);
Shandong College of Arts (M=0.827, SD=0.772); F-value=6.341; p-value=0.002. The results of the
ANOVA test showed that because the p-value was less than 0.05, there is a significant difference
between the different attendance studies under the level of family social resources, where Shandong
Yingcai University is significantly better than Shandong Normal University.

H2.1: There are significant differences in academic achievement among students with different

majors.

The score scenarios at the level of family material resources were as follows: urban (M=3.895,
SD=0.766); county (M=3.853, SD=0.865); rural (M=3.479, SD=0.937); F-value=4.561; P-
value=0.011. The results of the ANOVA test showed that because the P-value was less than 0.05, there
was a significant difference between the different birthplaces at the level of There is a significant
difference under the dimension of family material resources, where both urban and county families
outperform rural families, and by analyzing the data, it is concluded that rural families have a larger gap
in family material resources compared to urban and county families.

H2.2: There are significant differences in the academic achievement of students with different

highest educational attainment of either parent.

The score scenarios at the level of student academic achievement variables were as follows:
below junior high school (M=3.548, SD=0.664); high school vocational (M=3.813, SD=0.521); college
or above (M=3.709, SD=0.645); F-value=3.914; p-value=0.021. The results of ANOVA test showed
that because the p-value was less than 0.05, the There is a significant difference between different
parents’ highest education under the dimension of students’ academic achievement, where high school
vocational is significantly better than below junior high school, and by analyzing the data, it is
concluded that there is a greater gap between high school vocational and below junior high school in
terms of students’ academic achievement.

To test the causal relationship among the variables, this study examined whether family
resources had significant predictive power on students’ academic achievement through stepwise
regression analysis. Among them, family resources include three dimensions: family social resources,
family material resources, and family cultural resources. Regression analysis was conducted with
student academic achievement as the predictor variable (i.e., explanatory variable) and total family
resources as the dependent variable. to examine the predictive power of family resources on students’

academic achievement. As shown in Table 6, the three dimensions of family resources were correlated
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with students’ academic achievement in descending order, with family material resources (r=.505),
family social resources (r=.498), and family cultural resources (r=.493), and stepwise regression
analysis could be done accordingly. The regression summary table for the predictive analysis of student
academic achievement using the three dimensions of family resources.

Further combining the predicted standardized coefficients of family resources on student
academic achievement leads to the following regression equation: student academic achievement =.684
x family resources

The VIFs are all less than 10, so this covariance is negligible.

The conclusions were made based on the above data as follows:

In the process of studying the influence of family resources on students’ academic achievement
in three universities in Jinan, this study found that there is a correlation between family resources and
students’ academic achievement, and there is a significant positive correlation between family material
resources, family social resources, and family cultural resources and students’ academic achievement.
These findings have similar conclusions with the study of Wang (2011). Also, this study found that
background variables such as different genders, place of birth, education, family economic conditions,
college entrance examination results, and majors attended were different in the performance of students’
academic achievement. Therefore, this subsection will compare these findings with existing studies to
further explore the predictive situation of family resources on students’ academic achievement in the

three universities in Jinan, and to study and explore the reasons for this.

Recommendation

Whether the highest parental education in different regions will have an impact on family
resources variables and students’ academic achievement variables in future studies

This research found no significant relationship between different parents’ highest education on
family resource variables and students’ academic achievement variables. Therefore, in the future study,
colleges and universities of different levels in different regions can be selected for the study to test
whether different parents’ highest education has an effect on students’ family resources and academic
achievement. The selection of sampling can be strengthened by studying different school levels and
regions.

In-depth study of the factors influencing students’ academic achievement

This study found that there are many factors that affect student achievement and there is no
consensus. In addition to the dimensions explored in this study, there may be other dimensions that have
an impact on the two variables in this study. Therefore, it is recommended that future researchers
explore the factors that influence student achievement in depth. In addition, there is a lack of empirical

studies on family resources, and there is a lack of analysis on the factors that influence students’
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academic achievement at each educational level, which future researchers can explore in depth.
Adding qualitative research to the research method
In this study, the questionnaire was mainly used as a source of information for the study, and it
was mainly self-rated by the students, which easily affected the reliability of the questionnaire due to
the respondents’ personal background, subjective perceptions, the environment and the role of the
environment on emotions. At the same time, during the process of obtaining data from the questionnaire,
it was not possible to observe the dynamic relationship between various students, making some
information missing. Therefore, it is recommended that future researchers use case studies, in-depth
interviews, and field observations to further explore the relationship between family resources and

students’ academic achievement to make the study more comprehensive.
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Abstract: In order to explore the relationship between the study satisfaction and the career choice
attitude of college students in Shandong Province under the current employment situation and the
influence of the former on the latter, so as to better improve the employment level of graduates. In this
study, some students from Shandong Yingcai University, Shandong Province, China, were studied by
quantitative research to obtain data. 322 electronic questionnaires were distributed to some students of
the school, with a recovery rate of 100%, among which 245 were valid questionnaires, with an effective
rate of 76%.

Research tools for reference Yang and Zhang (2016) of the "Chinese college students
satisfaction research status scale", and in Li, Pei and Li (2022) preparation of "based on professional
self-efficacy theory of senior students career choice research questionnaire" scale compiled on the basis
of learning satisfaction and career choice attitude scale. The results showed that the learning satisfaction
and each dimension were significantly and positively correlated with the career choice attitude, and
each dimension of the two variables also showed a correlation. At the same time, the standardization
coefficient of school service, hardware facilities, teacher teaching and school atmosphere of learning
satisfaction on students 'career choice attitude is 0.346,0.176,0.149 and 0.081, respectively, indicating

that college students' learning satisfaction has a significant predictor of their career choice attitude.
Keywords: College Students, Learning Satisfaction, Career Choice Attitude

Introduction

According to the survey data of Qilu Talent Network, the proportion of 2022 graduates is
57.28%, down 6.43 percentage points compared with the same period; the proportion of college
graduates is 13.59%, up 2.23 percentage points year on year; 18.53% of college graduates have delayed
employment, up 2.59 percentage points year on year. The phenomenon of "slow employment and slow
employment" of graduates is more prominent, and more and more graduates fail to find suitable jobs in
time after graduation due to various reasons.

And because it was during the outbreak, Many companies try to control their costs, Choose to
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scale back hiring or freeze hiring, For graduates with an already complex and grim employment
situation, Adding to the injury, This leads to a lack of confidence of graduates in the overall attitude
towards employment choice, More rational and pragmatic in mentality, In the choice of practical
interests and job stability is also more considerate, First of all, the uncertainty of the employment
direction and the incomplete understanding of the talents needed by the society, Secondly, some
students are influenced by the traditional thoughts and family factors, High requirements for the desired
job, Many ideas, All this reflects the poor attitude of career choice.

Based on the background of the above domestic research and the current employment
environment in Shandong Province, the research on the attitude of college students' employment choice
and its influencing factors has more and more practical significance. This study in Shandong talent
college dance junior and senior students, for example, aims to understand the college students 'career
choice attitude and learning satisfaction for the influence of career choice, to promote the similar
situation in the province optimize employment situation and adjust improve students' learning

satisfaction to improve employment choice attitude for reference.

Research Objectives
The aim of this study was to explore the association between learning satisfaction and career
choice attitudes among college students. The research objectives of this study can be defined as the
following 6 points:
(1) Understand the status quo of college students' learning satisfaction.
(2) Understand the current status quo of college students' career choice attitude.
(3) The influence of being familiar with background variables on college students' learning
satisfaction.
(4) Familiar with the influence of background variables on college students' attitudes towards
career choice.
(5) To test the relationship between college students' learning satisfaction and their career
choice attitude.
(6) To test the influence of college students' learning satisfaction on their attitude towards career

choice.

Literature Reviews

Hu (2018) believes that learning satisfaction is a single whole, and the satisfaction of this whole
does not involve the specific object, structure, nor the formation of the process; but the formation factors
are real, and eventually becomes a comprehensive subjective feeling of the morning. She concluded

that learning satisfaction is comprehensive and personal subjective feelings and opinions, generated
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when students evaluate their own learning, and is also affected by other aspects of the learning
conditions and environment.

Liu (2018) defines the learning satisfaction of college students as a psychological state after
experiencing high education presented from the relative relationship between expectations, process and
harvest, and a value judgment reflected in the different elements and importance of the performance
gap. Through certain logic, the experiences formed by these specific activities, events and processes
form a complex student satisfaction model, which is integrated by many aspects of participating in
university learning. The investigation and study of learning satisfaction of Chinese college students is
an important reference for Chinese college students in learning expectation, learning experience,
learning perception and evaluation and many other aspects. The investigation and study of learning
satisfaction of Chinese college students is an imperative and far-reaching investigation, and an
important reference for Chinese college students in many aspects. Then, the comprehensive structure
of college students 'learning satisfaction sorted out by this element is of deep reference significance for
our investigation and study of college students' learning satisfaction.

According to Li (2022), employment attitude can be divided into the following three aspects:
cognition of employment, sentiment of employment sentiment, and willingness of employment. The
understanding of the training objective and direction of the major generally refers to the understanding
of the major, the meaning of employment sentiment, the strength of the employment confidence, and
the understanding of the third aspect from self-recognition to the determination of the value and external
difficulties in the realization of employment. In addition to this, the strength of the attitude is also
reflected in the values of career. For example, the impact on career, personal ideal, belief in life and
world outlook, will be concentrated in the professional values.

Xu, Zhang & Yang (2019) pointed out in the article that if universities do not really establish a
student-oriented training mode, it will lead to the dislocation of talent training goals in education and
teaching activities.

Wang, Yan & Sun (2013) investigated the non-normal students of ideological and political
education students and employment attitude of eight comprehensive universities in China. The research
results show that: the voluntary satisfaction rate of general undergraduate majors is not high; Therefore,
the influence of professional satisfaction on the employment attitude of students, Found that course
interest is a direct influencing factor in employment attitudes, Curriculum arrangement, teaching effect,
and professional book resources are the indirect influencing factors of employment attitude, The
influence degree on students 'employment attitude, the influence degree of students' employment
attitude, and the clear training objectives, Reform of the curriculum system, Establish the mentor
training mechanism, Improve teachers' classroom teaching ability, Establish a systematic employment

guidance system, It is of great help to the career satisfaction of non-normal students majoring in
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ideological and political education, Can play a very good role in promoting it.

Qin (2015) believes that the factors affecting college students' employment attitude can be
defined as many types, and it is difficult to accurately include all factors and types. The researcher
believes that students' employment attitude has a great impact in four aspects, including personal
factors, school education, family environment and government factors. Therefore, in the questionnaire
setting, he subdivided these four factors into four dimensions and converted them into specific index
variables.

Overall, the current for college students learning satisfaction and career choice attitude related
research number is relatively limited, although the existing research from multiple angles define
learning satisfaction, the definition of career choice, influencing factors, etc., but by comparison,
specifically targeted research college students learning satisfaction on the influence of career choice

attitude. This will be the focus of this study.

Methodology

In this study, the different influencing factors of the four dimensions of career choice attitude
are found, thus drawing the overall conclusion of college graduates in Shandong Province. And by
exploring the influence of students' learning satisfaction on career choice attitude, we try to master a
way to promote the optimization of career choice attitude by improving learning satisfaction, so as to
provide method reference for Shandong universities with similar situations.

According to the research questions and purpose of this study, the researchers should fully read
the relevant literature, clarify the theoretical framework and the relationship between the variables, and
plan to conduct a quantitative study on the influence of students' learning satisfaction on the attitude of
career choice in Shandong Province. Finally, data analysis using SPSS software according to the
questionnaire recovery data to verify the study hypothesis and present discussion.

1. Study Topic Determination

According to the personal research field and the purpose and significance of the research, the
researchers and the instructor determined the study topic as the influence of college students 'learning
satisfaction on students' career choice attitude.

2. Questionnaire Survey

Based on the research topic, the survey variables and related scale tools were determined, and
the "influence relationship questionnaire of college students' learning satisfaction on career choice
attitude" was compiled. This survey took the form of online questionnaire distribution, and distributed
and recovered the questionnaires.

3. Analysis of the Data

This study will analyze the results of the questionnaires collected in the previous step by the
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SPSS software. The validity and reliability of the research results of descriptive statistics and difference
analysis to investigate the current situation and differences of learning satisfaction of different grades
and professional students; to investigate the prediction power of relevant analysis and regression
analysis.
4.Study Variables
This study contains three variables: basic data, learning satisfaction, and attitudes towards
career choice. The demographic information includes: 1) Gender: male, female; 2) major: Sports dance,
Chinese dance; 3) Grade: junior, senior; 4) domicile: town, village. Learning satisfaction is an
independent variable, which includes four dimensions: teacher teaching, school atmosphere, hardware
facilities and school service. The attitude of career choice is the dependent variable, including four

dimensions: career goal, career confidence, career value and career autonomy.

Results

The research scope is for college students who choose dance as their major in Jinan region,
Shandong Province, China. According to the survey, as of November 2022,27 undergraduate and junior
college universities in Jinan city, Shandong Province, have offered dance majors. Due to the wide
distribution of these 27 universities and the large number of respondents, this study finally adopted the
convenient sampling method and took dance students from Shandong Yingcai University of China as
the sampling survey. Shandong Yingcai University was founded in June 1998 and upgraded to an
ordinary undergraduate university approved by the Ministry of Education in 2008. It is a higher
education institution with the enrollment qualification of higher education. In 2017, the university
became a provincial master's cultivation and construction unit. The university offers 8 majors in dance,
with a total number of about 850 students. Therefore, an online questionnaire will be released in the
junior, senior and junior college students, and it is estimated that about 200-300 students will be taken
as the sample of this study. 322 questionnaires were collected, with a recovery rate of 100%. After the
survey, the invalid questionnaires were screened, and the final valid questionnaires were 245, with an

effective rate of 76%, meeting the requirements of statistical analysis.

Table 1: Comparison of Differences in T-Test with Study Major as the Background Variable (N=245)

Dimensions/ Variables Sports Dance (N=123) |Chinese Dance (N=122)| T Sig.
M SD M SD

Teacher Teaching 4.226 0.834 3.459 1.095 6.160 | 0.000
School Atmosphere 4.278 0.677 3.791 0.900 | 4.788 | 0.000
Hardware Facilities 4.068 0.748 3.382 0.986 6.135 | 0.000
School Services 4.221 0.724 3.577 1.007 5.745 | 0.000
Learning Satisfaction Variable 4.192 0.677 3.544 0.890 6.409 | 0.000
Career Selection State Variable 4.184 0.546 3.761 0.796 4.840 | 0.000
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. . . Male (N=64) | Female (N=181) )
Dimensions/ Variables M D M D T Sig.
Teacher Teaching 3.613 | 1.151 3.925 0.994 | 2.070 | 0.040
School Atmosphere 3.879 | 0.943 4.091 0.783 | 1.764 | 0.079
Hardware Facilities 3.547 | 0.962 3.790 0.924 | 1.791 | 0.075
School Services 3756 | 0.946 | 3.951 0.924 | 1.443 | 0.150
Learning Satisfaction Variable 3.694 | 0.870 | 3.932 | 0.840 | 1.930 | 0.055
Career Selection State Variable 3.782 | 0.928 | 4.041 0.608 | 2.080 | 0.041

Table 3: Comparison of Differences by T-Tests with Household Register as the Background Variables

(N=245)

. . . Countryside (N=145) Town (N=100) .
Dimensions/ Variables M ) M D T Sig.
Teacher teaching 3.855 1.022 3.828 1.080 0.204 0.839
School atmosphere 4.007 0.874 4.078 0.766 -0.653 | 0.514
Hardware facilities 3.684 0.959 3.788 0.908 -0.851 | 0.395
School services 3.884 0.936 3.924 0.931 -0.328 | 0.743
Learning satisfaction variable 3.849 0.866 3.899 0.837 -0.447 | 0.655
Career selection state variable 3.972 0.751 3.975 0.657 -0.028 | 0.978

Table 4: Comparison of Differences by T-Tests with Grade as the Background Variable (N=245)

Junior (N=123)

Senior (N=122)

Dimensions/ Variables M D M D T Sig.

Teacher Teaching 3.941 | 1.000 | 3.746 | 1.082 1.466 0.144
School Atmosphere 4.073 | 0.831 | 3.998 | 0.833 0.708 0.48

Hardware Facilities 3.738 | 0919 | 3.715 | 0.960 0.195 0.845
School Services 3940 | 0.922 | 3.861 | 0.944 0.664 0.507
Learning Satisfaction Variable 3914 | 0.852 | 3.825 | 0.855 | 0.811 0.418
Career Selection State Variable 4.048 | 0.693 | 3.898 | 0.727 1.656 0.099

Table 5: Correlation Matrix of Learning Satisfaction and Attitudes Towards Career Choice (N=245)

1 2 3 4 5 6 7 8 9 |10
1 Teacher Teaching 1
2 School Atmosphere B07** 11
3 Hardware Facilities J120%* 1 719%* 11
4 School Services JT65%* | T42%* 865** 11
5 Learning Satisfaction .899%* | 81 **| 919%*| 936**| 1
6 Career Goals 592%%| 532%* 591%*| .626%*|.647**| 11
7 Career Confidence A499%* | 535%*| 531%*| 523** | ST73**|.664** 11
8 Career Value S68%*|.524%* 612%*| 656** | .654%* | T46%*| . T37**| 1
9 Career Autonomy S507%%|.502%% 558%*) 602%* | .600** | 706%*| 755%*| 823**| 1]
10 Career Choice Attitude  |.605%*|.584%*| 640%*| .672%% | 691** | 868**|.881%*| 926**| 911**|]11

* P<<0.05, ** P<<0.01

254



77, STAMFORD
4 NIVERSITY
The 7" STIU International Conference 2023, August, Thailand

Table 6: Stepwise Regression Analysis Table of Learning Satisfaction on Career Choice Attitudes

Model|R R Square léhsacrlll;aere F Change gf;ﬁggance F
a .672a 0.452 0.452 200.117 0.000
b .682b 0.465 0.014 6.270 0.013
c .693c¢ 0.480 0.015 6.962 0.009
d .695d 0.482 0.002 0.920 0.338
Model|Explanatory Variable |Standardization Coefficient 8 |T Significance|VIF
a School Services 0.672 14.146  |0.000 1.000
b School Services 0.469 5.013 0.000 3.967
Hardware Facilities  |0.234 2.504 0.013 3.967
School Services 0.360 3.547 0.000 4.769
c Hardware Facilities  |0.190 2.022 0.044 4.098
Teacher Teaching 0.193 2.639 0.009 2.492
School Services 0.346 3.383 0.001 4.858
d Hardware Facilities |0.176 1.844 0.066 4.204
Teacher Teaching 0.149 1.713 0.088 3.498
School Atmosphere |0.081 0.959 0.338 3.298

Table 7: Regression Analysis Table of Learning Satisfaction on Attitudes Towards Career Choice

R |Adjusted- R-Square |F Significance |[Standardization Coefficient B |T Significance
.691 10.475 221.5491.000 0.691 14.885(0.000
Discussion

In the process of studying the influence of college students' learning satisfaction on their career
choice attitude in Shandong Province, this study found some correlation between learning satisfaction
and career choice attitude. This is because students with high learning satisfaction tend to have more
confidence in themselves and their majors, teachers and schools, and tend to be more optimistic, positive
and planned, so they also have a better attitude to make career choices. Meanwhile, this study also found
that background variables such as grade, household register, and gender differ in the performance of
learning satisfaction. Therefore, this section will compare these research results with existing studies,
further explore the prediction of college students 'learning satisfaction on college students' career choice
attitude, and study and explore the reasons.

According to the analysis of the results of this study, it is found that there is a significant positive
correlation between students' learning satisfaction and career choice attitude in Shandong Province, that
is, the higher the learning satisfaction score, the better the career attitude. Therefore, the attitude of
choosing a major shows a certain correlation with the learning satisfaction of college students.

This study from the school service, hardware facilities, teachers 'teaching, school atmosphere
of college students career choice attitude four dimensions discusses the college students learning

satisfaction, and its dimensions are prediction found that the school service, hardware facilities,
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teachers' teaching, school atmosphere four dimensions have good positive foresight. Among them, the

school service dimension of college students' learning satisfaction plays the biggest prediction role,

while the school atmosphere predicts the least role.

Conclusion

The object of this survey is the college students majoring in dance in Shandong Yingcai
University. The main conclusions of this study are as follows.

The Score of College Students' Learning Satisfaction is Medium Level, and the Performance
of Learning Satisfaction is Still Good. According to the results of the questionnaire survey, it is found
that in the cognition of college students, learning satisfaction has been the attention of most students.
"Teacher teaching" and "hardware facilities" have the highest average score; "school atmosphere" has
the lowest score; in five scales, the mean of "teacher teaching" and "hardware facilities" are higher than
the average of independent variable learning satisfaction, and their performance is positive.

The Current Attitude of College Students' Career Choice is Still Good, and Students Have the
Strongest Performance in the Dimension of "Career Goal". According to the results of the questionnaire
survey, it is found that the average scores of "career confidence", "career value" and "career goal" of
students' career choice attitude are moderate in the five scales; the scores of "career value" and "career
confidence" are lower than the average of career choice attitude. Therefore, it can be concluded that the
attitude towards career choice is good, and students feel the most in the dimension of "career goal".

The Factors that Caused Significant Differences in Learning Satisfaction Among the Different
Background Variables of College Students are "Gender", "Major" and "Household Register".
According to the results of the questionnaire survey, the "gender", "major" and "grade" changes of
college students have different learning satisfaction. In terms of teacher teaching performance, men are
higher than women. However, demographic background variables such as "age", "gender" and "grade"
did not significantly differ in the learning satisfaction of college students.

Among the Different Background Variables of College Students' Attitudes Towards Career
Choice were the Background Variables of "Gender", "Major", "Grade" and "Age". According to the
results of the questionnaire survey, the main factors of the background variables on students' career
choice attitude in college students come from "gender", "major", "grade" and "age". Men are better off
than women. The study satisfaction in senior year was significantly higher than that in junior year.
However, demographic background variables such as "gender" and "grade" showed no significant
difference on college students' attitudes towards career choice.

There is a Significant Positive Correlation Between College Students 'Learning Satisfaction and

Students' Career Choice Attitude. According to the results of the questionnaire survey, there is a high

positive correlation between students 'learning satisfaction and students' career choice attitude. The
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correlation coefficient of college students 'learning satisfaction and the four dimensions with students'
career choice attitude and the four dimensions all reach a significant level, among which "teacher
teaching" has the highest correlation degree with students' career choice attitude.
The Learning Satisfaction of College Students is Predictive to Students' Attitude Towards
Career Choice. From the perspective of the questionnaire survey results, college students learning
satisfaction dimensions to predict the overall career choice attitude, including "teacher teaching"
dimension of students 'career choice attitude, followed by "school atmosphere" dimension, and

"hardware facilities" dimension of college students' career choice attitude is the weakest.
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Abstract: In the "National Education Conference", Xi Jinping pointed out that being a teacher is a great
honor, and every teacher should cherish this honor, love this cause, be more demanding on themselves,
and be more refined on their ability. Teacher is a profession, and the characteristics of the profession
determine that teachers must have a high professional ethics. However, with the development of The
Times and the progress of society, the various bad phenomena and problems existing in the current
society have had a serious impact on the construction of teachers' professional ethics. This requires us
to strengthen the construction of teachers' professional ethics and cultivate more qualified talents for
society. In China's socialist modernization construction, more excellent talents are needed, which
requires teachers to have good professional ethics and higher professional quality. Therefore, it is
particularly important to strengthen the construction of teachers' professional ethics. Taking Xuzhou
Huichuan Middle School as an example, this paper analyzes the current situation of the professional

ethics construction of teachers and puts forward the countermeasures to strengthen the construction of

263



STAMFORD

A UNITVERSITY
The 7" STIU International Conference 2023, August, Thailand

the professional ethics of teachers. By strengthening the construction of professional ethics of teachers,
we can cultivate a group of high-quality talents with both integrity and ability, love and dedication,

exemplary, pioneering and innovative, and with good moral quality.

Keywords: Teacher; Teacher Ethics Construction, Xuzhou Huichuan Middle School
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