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Abstract: Aiming at providing support and reference for the research on the satisfaction measurement
of international students of Myanmar nationality in universities in Yunnan Province, this study hopes
to promote the application of student satisfaction measurement in improving the higher education
administration in Yunnan Province. In addition, this study provides decision-making support to
Baoshan University, where the researcher works, regarding the management of international students
of Myanmar nationality, so as to improve the management level in this regard.

The researcher believes that the empirical study on the satisfaction of international students of
Myanmar nationality can help to understand the learning needs of the students and the strengths and
weaknesses of universities themselves, so that the teaching of international students in Yunnan Province
can be improved. Universities in Yunnan should take advantage of the regional environment with
international student education as impetus for the internationalization of higher education to vigorously

promote its internationalization process

Keywords: International Students of Myanmar Nationality in Yunnan Province, Satisfaction Empirical

Study.

1. Introduction

Myanmar and China are friendly neighbors linked by mountains and waters. The traditional
friendship between the two peoples has a long history, and they share a profound "pauk-phaw
friendship". The two countries jointly advocate and practice the Five Principles of Peaceful Coexistence,
deepen their comprehensive strategic partnership, build a community of a shared future between China
and Myanmar, and promote the tie between them into a new era. The year 2020 marked the "Year of
Culture and Tourism between China and Myanmar", in which two countries jointly organized a series

of activities to celebrate the 70th anniversary of the establishment of diplomatic relations. These
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activities hoped to intensify exchanges and cooperation in education, culture, tourism, religion, media
and other social and humanistic fields, enhance mutual understanding and friendship between the two
peoples, strengthen exchanges and cooperation in higher education, and provide human resources and
intellectual support for the development of the two countries. It was an important aspect of the exchange
and cooperation between the two countries. Amid the context of the "Belt and Road" Initiative, the
importance of Yunnan as the gateway to the southwest of China is increasingly prominent, and it shares
a border with Myanmar. Therefore, Yunnan boasts a great geographical advantage for Myanmar
students to study in Yunnan. Motivating Myanmar students to study in Yunnan is necessary to intensify
foreign exchanges between the province and Myanmar, and also fits in with China's current policy and
diplomacy with Myanmar, promoting further upgrading of relations between the two countries. As
universities in Yunnan shoulder an important historical responsibility, they are obliged to make ongoing
efforts to further develop the friendly exchange and cooperation between the two countries in an

innovative way.

2. Research Objectives

The specific research questions are as follows.

1) How satisfied are the international students of Myanmar nationality in Yunnan Province with
the teaching and management work of the universities?

2) How international students of Myanmar nationality are satisfied with the study at universities
in Yunnan now?

3) Background of international students of Myanmar nationality coming to Yunnan

Aiming at providing support and reference for the research on the satisfaction measurement of
international students in Yunnan universities, this study hopes to promote the application of student
satisfaction measurement in improving the management of higher education in the province. In addition,
with the help of this study, a basis can be provided for the decision-making on the management of
international students, so as to better manage them in the institution - Baoshan University the researcher

works for.

3. Scope of Research

The purpose of this study is to measure and analyze the satisfaction of international students of
Myanmar nationality ~with the teaching management of universities in Yunnan
Province. From April to May 2021, the survey population was international students of Myanmar
nationality, including non-diploma, undergraduate and graduate students, in some universities in the
capital of Yunnan (e.g., Yunnan University) and local universities in the province (e.g., Baoshan

University).200 copies of the questionnaire were distributed, and 190 of them were collected, with a
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recovery rate of 95%, including 184 valid questionnaires, with an efficiency rate of 97%.
4. Methodology

4.1 Research Design

This study first uses literature review to collect, organize and organize factors of satisfaction at
home and abroad. Search for related journal papers and dissertations through databases such as SCI,
SSCI. The research framework, research objectives, and research conclusions are collated and

summarized.

4.2 Population and Sample

Due to the COVID-19 pandemic, the vast majority of international students of Myanmar
nationality did not come to China to be engaged in classroom learning, and teaching activities were
conducted via the Internet. As a result, the questionnaire employed by the researcher was electronic,
and translated into English and Myanmese before they are distributed via WeChat and QQ links by the
teachers of the foreign exchange offices of each school, and the international students of Myanmar
nationality filled it out voluntarily. 200 copies of the questionnaire were distributed, and 190 of them
were collected, with a recovery rate of 95%, including 184 valid questionnaires, with an efficiency rate
of 97%. The data ratio was high, and the results of the study were representative. Amid COVID-19
pandemic, the online questionnaire was more convenient, as opposed to the inconvenience of the

traditional paper questionnaire distribution.

4.3 Questionnaire Design

The questionnaire of this study drew on the satisfaction index questionnaire "Survey on
Satisfaction of International Students from South and Southeast Asia with Teaching and Management
of Yunnan Normal University" of Luo Yuhang (2017) from Yunnan Normal University's. In view of
the actual management of international students in Yunnan universities, a satisfaction measurement
system was constructed for the management of international students of Myanmar nationality, with
relevant information obtained by means of the questionnaire. The following principles were upheld in
both the design of the questionnaire and the research process: 1. centering on the satisfaction of
international students of Myanmar nationality with the teaching management in Yunnan universities; 2.
the questionnaire topics should be relatively easy to understand and fully respect the privacy of all the
respondents of the questionnaire; 3. adhering to the basic principles of impartiality and fairness. To
effectively control the statistical error, in this thesis, 5 levels of Likert scale were integrally selected:

very satisfied, generally satisfied, average, dissatisfied, and very dissatisfied. Surveys were carried out
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in following aspects: first, the teaching content such as course content, curriculum, professional
textbooks, difficulty level, etc.; second, the teaching process such as teaching methods, classroom
atmosphere, teaching ability, teaching attitude, etc.; third, teaching resources such as libraries,
classrooms, teaching facilities, network resources, etc.; fourth, the teaching effectiveness such as exam

results, mastery, communication ability, vocabularies, etc.

4.4 Data Collection Methods

Due to the COVID-19 pandemic, the vast majority of international students of Myanmar
nationality did not come to China to be engaged in classroom learning, and teaching activities were
conducted via the Internet. As a result, the questionnaire employed by the researcher was electronic,
and translated into English and Myanmese before they are distributed via WeChat and QQ links by the
teachers of the foreign exchange offices of each school, and the international students of Myanmar
nationality filled it out voluntarily. 200 copies of the questionnaire were distributed, and 190 of them
were collected, with a recovery rate of 95%, including 184 valid questionnaires, with an efficiency rate
of 97%. The data ratio was high, and the results of the study were representative. Amid COVID-19
pandemic, the online questionnaire was more convenient, as opposed to the inconvenience of the

traditional paper questionnaire distribution.

4.5 Data Analysis

In this thesis, EXCEL was introduced for data entry and data organization, and then the
corresponding statistical analysis was completed by SPSS 20.0 software before AMOS 25.0 was
employed to construct the model. The data was first entered and sorted in Excel, and then SPSS 20.0
software was used to study the degree of satisfaction of Myanmar students with Yunnan by using
descriptive statistics, t-test, and analysis of variance. The regression analysis was conducted by
employing least squares method, setting overall satisfaction as the dependent variable and teaching
content, teaching process, teaching resources and teaching effectiveness as independent variables for

modeling.
5. Results

5.1 Demographic Analysis of the Respondents

From the descriptive analysis table, it can be seen that the numbers of male and female are 78
and 106 respectively; in terms of age, 58 are 16-18 years old, 66 are 19-25 years old, and 60 are 26
years old or above; in terms of whether they are of Chinese descent, 85 choose yes and 99 choose no;

in terms of student category, 46 are graduate students, 84 are undergraduate students, 39 are non-
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diploma short-term students, and 15 are junior college students; in terms of student source, 82 are self-
funded students and 102 are supported by scholarship; on the time of coming to China, 41 are within 3
months, 59 are 3-12 months, 43 are 1-2 years, and 41 are 3 years and above.

Table 5.1: Descriptive Analysis

Effective Cumulative
Frequency Percentage Percentage Percentage
Gender Male 78 42.4 42.4 42.4
Female 106 57.6 57.6 100.0
Age 16-18 years old 58 31.5 31.5 31.5
19-25 years old 66 35.9 35.9 67.4
26 years old and
60 32.6 32.6 100.0
above
Whether They Yes 85 46.2 46.2 46.2
Are of Chinese No
Descent 99 53.8 53.8 100.0
Student Category  Graduate student 46 25.0 25.0 25.0
Undergraduate
84 45.7 45.7 70.7
student
Non-diploma
39 21.2 21.2 91.8
short-term student
Junior college
15 8.2 8.2 100.0
student
Student Source Self-funded
82 44.6 44.6 44.6
Type student
Student supported
102 55.4 554 100.0
by scholarship
Time of Coming  Less than 3
41 22.3 22.3 223
to China months
3-12 months 59 32.1 32.1 543
1-2 years 43 234 23.4 71.7
3 years and above 41 22.3 22.3 100.0

Seen from the results of the standardized coefficients, the standardized coefficient of teaching

content significantly and positively predicting overall satisfaction is 0.176, p=0.015; the standardized
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coefficient of teaching process significantly and positively predicting overall satisfaction is 0.261,
p<0.001; the standardized coefficient of teaching resources significantly and positively predicting
overall satisfaction is 0.230, p=0.002; the standardized coefficient of teaching effect significantly and
positively predicting the overall satisfaction is 0.217, p=0.002.
Table 5.2: Standardized Path Coefficients

Estimate S. Estimate S.E. C.R. P

Overall Satisfaction <---  Teaching Content 0.234 0.176 0.096 2.431 0.015
Overall Satisfaction <---  Teaching Process 0.293 0.261 0.079 3.724 ***
Overall Satisfaction <--- Teaching Resources  0.304 0.23 0.097 3.136 0.002

Overall Satisfaction = <--- Teaching Effect 0.234 0.217 0.077 3.029 0.002

6. Discussion

By performing survey and analysis, it was found that international students of Myanmar
nationality in Yunnan were highly satisfied with their respective universities, and each university paid
much attention to this international student group. This was not only supported by the relevant policies
of Yunnan Province, but also by a more comprehensive system developed by each university for the
study and life of these students. International students were highly satisfied with the teaching, not only
in that it could improve their Chinese language skills, but also help them learn relevant professional
knowledge with Yunnan characteristics. For example, they could learn pottery art in Honghe University,
and jade carving appraisal and processing, jewelry design and craft, clothing and costume design in
Baoshan university of Yunnan Province. In contrast to pure language learning, students preferred to
programs with local characteristics. For example, graduates of the jade identification and processing
program taught at the China Baoshan University Jewelry Talent Training Base of the Kachin State
Jewelers Association in Myitkyina, Myanmar, during their graduation internship. This could relieve the
pressure of Chinese teachers' poor language proficiency in minor languages, and favorably combine
Chinese jade carving techniques with Myanmar jade resources effectively. Through this survey, shining

points were found, and at the same time, the following problems existed.

7. Conclusion

7.1 Summary of Conclusions

By performing survey and analysis, it was found that international students of Myanmar

nationality in Yunnan were highly satisfied with their respective universities, and each university paid
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much attention to this international student group. This was not only supported by the relevant policies
of Yunnan Province, but also by a more comprehensive system developed by each university for the
study and life of these students. International students were highly satisfied with the teaching, not only
in that it could improve their Chinese language skills, but also help them learn relevant professional
knowledge with Yunnan characteristics. For example, they could learn pottery art in Honghe University,
and jade carving appraisal and processing, jewelry design and craft, clothing and costume design in
Baoshan university of Yunnan Province. In contrast to pure language learning, students preferred to
programs with local characteristics. For example, graduates of the jade identification and processing
program taught at the China Baoshan University Jewelry Talent Training Base of the Kachin State
Jewelers Association in Myitkyina, Myanmar, during their graduation internship. This could relieve the
pressure of Chinese teachers' poor language proficiency in minor languages, and favorably combine
Chinese jade carving techniques with Myanmar jade resources effectively. Through this survey, shining
points were found, and at the same time, the following problems existed.

7.1.1 International students were largely subject to differential treatment.

By carrying out interviews and data analysis, and investigating the researcher's working place,
it was found that some universities in Yunnan Province distinguished between international students of
Myanmar nationality and Chinese nationality by setting up separate classes and dormitories for
international students, which is not conducive to international students' language acquisition. However,
there were also universities had international students in the same class with Chinese students, and the
international students thus had stronger language ability and higher HSK pass rate.

7.1.2 The teaching method was too monotonous

The survey revealed that as students' Chinese language level was generally poor, teachers
applied traditional cramming method of teaching in class. As students had poor understanding of
Chinese culture, less knowledge was acquired by them in class, and some of them felt bored or were
even weary of studying, but such cases were rare.

7.1.3 International students' needs were not met.

The questionnaire survey, data analysis and the situation in the researcher's working place
showed that some students' needs were not met. For example, there were few Myanmar teaching
materials in China, some of textbooks were difficult to understand and students lacked motivation in
the learning process because of the difficulty in acquiring them.

Moreover, in addition to coming to China to learn Chinese, some international students also
chose to study arts and crafts, clothing and costume design, gemstone and jade identification and
processing technology, jewelry design and technology. Such students' textbooks are currently only
available in Chinese versions, and most teachers for these programs are professional teachers with poor

language skills. The knowledge they are lecturing is difficult to understand by international students,
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resulting in a low level of professional competence and literacy.

7.2 Recommendation

7.2.1 To strengthen the education management of international students

In response to the problem of differential treatment of international students, the education
management department of the university should give comprehensive consideration to it. They can pair
Chinese students with international students of Myanmar nationality, especially students majoring in
minor languages in the university, and make arrangements to make them live and eat together. This can
not only help Chinese students learn Myanmar language and understand Myanmar culture, but also help
students of Myanmar nationality learn Chinese, adapt to life in China and understand Chinese culture,
and more effectively improve their ability and pass rate in HSK Test.

7.2.2 To enhance teachers' ability

In response to students' feedback that teachers had a monotonous teaching style, each university
should improve teachers' teaching ability and teachers should learn more about international teaching
methods. Many international students, influenced by Western thought, hardly accept the traditional
cramming method of teaching style in China. Teachers need to do more research on student-friendly
teaching styles to increase student motivation.

In addition, for non-language majors, the university should, on the one hand, strengthen
language learning for new students admitted to the university so that students can improve their
language skills within a short period of time after enrolling. On the other hand, it should strengthen
teachers' ability and quality to combine professional knowledge with foreign languages, and it can let
professional language teachers from the foreign language school pair up with non-language teachers to
jointly prepare lessons collectively to improve teaching efficiency.

7.2.3 To strengthen the comprehensive management ability of the university, combine with
local characteristics and develop advantageous disciplines

Baoshan University, where the researcher works, is located in the southwest border area of
Yunnan Province, and lives next to Myanmar. Both Baoshan and Myanmar are rich in jade resources.
The Jewelry Academy of Baoshan University, centering on jade culture, has also had Industrial Arts
and Clothing and Costume Design been its two principal programs, and integrates and makes
adjustments to programs for the development needs of the jade resource industry. For Baoshan
University, non-diploma international students is one of the fast promotion ways. In 2018, Baoshan
University established a joint venture with Myanmar’s Kachin State Jewelers Association in Myitkyina
City at the headquarters of Kachin State Merchants Association in Myitkyina City to jointly establish
China Baoshan University Jewelry Talent Training Base of the Kachin State Jewelers Association", and

trained a large number of jade carving professionals for the Association. Seen from this case,

1703



v/, STAMFORD
4 UNIVERSITY
The 6" STIU International Conference 2022, May, Thailand

universities in Yunnan Province should also seize the characteristics of non-diploma international

students and shape their own characteristic teaching style as early as possible.
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KRR DS AR RSS, BUTARL

Abstract: This research is based on the needs of the rapid development of society, with the increasing
emphasis on social services of universities at home and abroad as the research background. The purpose
of the research is to analyze the differences in teachers' cognition of social services and the relationship
between variables in different contexts and explore how to construct teachers' awareness of social
services. The research method adopts the literature analysis method, questionnaire survey method, and
interview method. Two hundred ninety-five teachers of Baoshan College were surveyed by

questionnaire, and 15 teachers were interviewed, SPSS analyzed the data. The results of the study
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found that demographic variables have a significant impact on teachers' perceptions of the necessity of
social services; under different background variables, teachers' cognition of the condition of social
service, the understanding of the necessity of mechanism establishment, and the awareness of the
necessity of professional construction all show significant differences. The three variables also show a
positive correlation between the two. Based on the investigation and analysis, it is concluded that the
backward development of the border areas urgently needs the social services of colleges and universities
to promote growth, how to improve teachers' cognition of social services requires exploring the reasons
that restrict teachers' understanding of social services, to put forward suggestions for constructing

teachers' awareness of social services.

Keywords: Frontier University, Social Service, Teachers’ Cognition.

i 1

5l

1. BFRER

BEE AL PR R, AR T3 i A E i /R ARG S e U, B N AN T s A
RSB EN, 2 mRINIRGE, SRAIE NAFE TR BHEET. e RS ASC L &
KVUKERRE, @RS R EAE REMER KR BN FREE TN R ELE,
EHPBEANNEZLS, HEMREH (2019 1 RAZEJEFRTHENEZIRR) F
IR, — o SO HE WA BHEIL S R R I RIS AL, U BRI AR N Bl AR, 7%
B L AUEFAR T E M, FE— R R TR BT EXARE =T, SRR
RERI A JEAT AT BN EEE, W ikt ik S BUM A FIK T, A4 Ik 55 78 70 R AEAE
AR EE,

2. [EERRIR

AN T T ETE RIS, SR KRES, BEKTAHRNEZE, @itk by
Fo R BIA RS AL . FEEEEEAR (2013) RAMN (ZEATFKNAFTURES R
JERRIREDY BlsE: “BIitmmSRE RE. BRI R 2 R 55 6 71, AN
Wb g & A S RBIAT RO o DR m R R R AL A & SR L, SR 1 5
ER A RS RE IR T . IRIITIT R =R T T, MR @A 2 E B2y, &[40
LS, RKEEENIAGEMX, EEGFEMTTT. R, BRESIRSRENH R Z, |
FEOL TR X AR D, 0 BOM AL 22 IR SN AN BRI 5 5820 o DAOR L T iE— I 2R & 1t A

1706



%, STAMFORD
4 UNIVERSITY
The 6" STIU International Conference 2022, May, Thailand

e BIM Rt G, WE T BN 2 IR ST AR, X 32 Bl X O Ak 55 2 W R B 3 B B 3

vl
L T RIA R R R BN S S5t iRk 55 4 BRI KD PR -
2. TS AR (MEal. ke, ZPr. UK. KAL. PTEARh. TAREIR . 450
IRBLD I B AT T 4E 2 AR 55 i BRI RIS 00 L2257
3. AL SE R R B T2 R S5 b EAE N . AL ST EAR A Rl e
PENFIZ T R AR
4. TIEN O Geit 22 AR Bt T UMk 2 e 55 A BRI R AL IR 22 52

SCHRERIB

1. A AR S5 ER BEHIAR A T

H5E, HMSIRERIE L A RS R R AT IR REZ —, B AARTR. B
FWIC SO ASE R AL IARE, 2 mEUR AR I E Z g te. HIK, ARG EAE
IR eI AE, RERERE (2015) HIBEFURE, MIDLMER, WN &SRS 2N T AERA
M — B Z R AR SSRGS John (19590 [IWFFERM], [H AR —IFAa I E M AL IR AR
Pr. E—ill (2018) HUBTFLRY], MEHb=2Re QUM I Bl SR STHRE, Ah IR ST B R IRt
KHL. Na, HaRFMAEBTHES KR (2014) MIWFFERM, skt a s I REAT )
T A BUF 7S 0 M R IRSCRF s S B R R, $RT T O s 22 B b 2 R J AR 55 (R 3l 7 A i
B, MRRIESIRGSAHS K RN T REELS S, RamRNA RN RS R, &
G, RS SRS A, AW (2019) MEFAERY, ERXKBERNORERSHE
FIfRSs, B gty AN MR, 5B REEH. Rl =& .

2. LB R RAL SRS I ST T

B AR Z T, P NRSEAEFE (20100 Wifm (ERPKIHEE SRR R
MRIED) , X EEHE RS S R RE , SR AR X A . ST T, 3L
BERELL (2019) GRANFEI PR THEREERIR) U1 I 20T 75K g
ML, SR MBI e TAR R B2k, RPN IP A B AFLIR M, 255 S AR B LA 2
REIER . 256G A0 H G K A SR LS Fa RSP AR R AL 2 EEP )G, RHASEhX R
JEME . B (2015) MIBETERY, LRSI ke, RUsERKTUEM L4, R

1707



%, STAMFORD
4 UNIVERSITY
The 6" STIU International Conference 2022, May, Thailand

ek 5 B MR JETT 1] SRAGRFSER BN 1 HIIRAS B 4%

3. TN R HIFE KRBT 5T

B, HEMREH (2019) B GRANZEA IR THERWEERR) i
BAFIGE — SCH T 2RI S 2 R EUB I, sR BT R B A& L EE S, ZRikAE Hi R
REE. HO aiattRIT B, AR RIUT RS A NHIAT M A 2 BLIEA R
KZ, DA FTHAERSE S ERSEATs, SEBIERBR, ATt 22 B
5o RLMENIE AR (20210 MUWFFERY], FUMBNL SEAR K E B4 L W AR AR, AR
MIEHKPFRRR R EHE KRR, REE (2019) KIWIFERY], 51BN #EA
A5 AR R BEBITAT AL . RIS 5G8BG5 AN S AT i o B B

Zr LRTA, RRRREMIRE ORI O, BEEA SRR, AN NAHIR . BT,
M2 iRST . SCACARNAN RS, IREM S B AR E . A RER RN RT, ERXUH
THOMBMIE BRI N, S BMBEON S RS e ftie T A OREE, SR A4 2 5 IR e
MR, FT S ONRREIETE, R IRSS NI HEEME RS R, e TN T
P, AN A E R, SR XA R KRR R, s RE A 2 RS i T
JeRAFHONEE, A, BN TRRIRGERIB RS, (HR R #RXS T N4 B IR AR} 2
WETCHIERTY, AT XAk 2 AR S5 HRRE R TEAR R ALl S 2 T S8 AR T HIAR D, BE X BUM I &N
KA FUE Do L, S22 HETRHARIAR R, IUERTFUER I, AHIE FERE X 1% T 58
i UM A 22 AR 55 HIA DR HEAT BT FE A Hele ZEAE R

MR

ARWFFONTAUER T, RO E I, BRI, ISR NE R, Rk
FURAE BRI PR S 251, AT AU BE kAl . 45 A Pl (2019) FIFEIRES (2019 1Y
WO, KA s H R bl n %, WSS 542 IRE MPURABUTR T-4E2 iR %
WEVE, HURES BN, T BRI B TR SRR I B S, Hh,
AW FETMFEA0GY s #hE RSN ED . LA EE SR Bl 2 BN A i) cronbach” {8 KT
0.8, FLAIEAGM: 1EXFEA 2956, o IR0 HT . AL G SN HIFT %l 2 Bl S
cronbach” sfEIKT0.8, HILATA, HHALEMMERFEAREMNE—-SWEERE. @il
SR AT 1) 45 HEAT R AT SR, TRINEEAR304Y, B AR 23 #7 °T AIKMO{E 290, 756, i 3 M 250. 000/
T0.01, BHEZFKF, FLAEAGEN, EXREA2050r, BRE 20H AT AIKMOfH 0. 898 KT
0.8; EMENO. 000/ F0.01, AR ZEMEAKT, Ui BIAEFH S 08 E s, w72

1708



v/ STAMFORD
 VNIVERSTTY
The 6" STIU International Conference 2022, May, Thailand
ARUAER AR 53130007, [RIW297 43 )45, )3 WA 299%, 20, RIGAH RN E29507,
I35 20299, 3%, WM G, SRFISPSSEAAT AR /4T, FALAVIR T LA o, &
LIV T 18 . AT AR L 22 B BUT AT AN &, LEEIX 25 R K S, TEHEE &
FEHRRE AR 3 5 A0 s i R R M B, AR LR P B P R B = B A I ST, (E R
XA RF X AL AR A, R IL 22 T S — (R 3 B PEARRIBE RS, LA2EAR — R UM NI ST 4,
HAE MR AREN, #EuRER.

MRER

KGR X R R R R L BRI, SEH 205 R, I L EFX — 2R B0,
AOEG, FERR ARG BHEREARI120N, LWREARLTEN, B LHOTSLbR & LLARSE ;
TERE X [F) AR T AE31-35% M136-404 PIANIXTH], 73 A 103 ANAIT06 N, 5 HUMFER S5 15 1L
FTF: ST 165N, AR UM A102A, A28 N, AN G BEATE: AR
PR 168 N, Bh#ASIA, RIFE KL EA46 N, FIZEASIRRE ARRE; BEHUTRA 192,
ATEUS BB 103N, RIS BN BT Ab B AL 5 LLSEAARR s AR B ARBIEA 153N, A SCH:
SREEG 2N, SEIRERID AR CEA193N, RESH 102N, FIBUTESER G L 55
AAHFF o

L ABRRENS 5 SRSIR D

KNS EH-ZRSHER . S H5HLRSOER . S5 MRSHmMERE. BT
PEMEia . R M2 AR SSIE S H RS 221 A AT BN S 5k s A LS iih . 7E
A2 MRS5S SR T R R IX -G AT DN HUN S St 2 IR SSELREAT ot i R B, LR
Wy, ZEMSRS1I-2MRE, HH36.6% UWHEITS SRS BisS5itams%
B, HEERMIEEERMNEIE T RG220, 4%, BN 5k EIMERE: €25
ik 2 AR IR TS T, 24, 4% UMY — i, 14, 6% BUTA A 0, 8. 8WIZUTIN A
FEHARN, WS 52 T LA NS Z BT S RARAAE: Bt
W R RS R IR AT, BRNRE RIS AT, BT, BOTH2 RS E S
bU A = AR T2 X T SR AT BRI B SERR A, GO BEALT ). AR i
SEROS HUN 2 5 2 Mk 55 B B (0 Bt LUAL B, S B ARANEE I 20%, X BEHT, “AReAEAE
2RSS WML R B BT T AT REA B, AT 4 B, B ARSI, UM RER
i H QORI DL S, 4 & MU 418 A MRS IR e, & b s 2
oA TAERE. BHITIEEN, A SRR 258

-

1709



%, STAMFORD
4 UNIVERSITY
The 6" STIU International Conference 2022, May, Thailand

& 1: Z25HSRGHIRDHT

AR B pIES Balk
1-2 &% 108 36.6
2 5L AIR % K 65 22.0
5-6 X 64 21.7
TIRELL 58 19.7
AR 86 29.2
LA R = 83 28.1
% 5t &R IR — & 66 22.4
LR = 33 11.2
FEHEE 27 9.2
e BA R 72 24. 4
WA R 82 27.8
Z 514 RS HIsEm — M 72 24. 4
Al 43 14.6
e A 26 8.8
ANAHEFE 83 28. 1
(R T 81 27.5
AL bt RS 60 20.3
SRR K 71 24.1
A G 194 15. 50
AR 242 19. 30
SR 247 19.70
HRRE T 95 7.60
IR 25 5 g AR 107 B 60
AR 14 1.10
R 59 4.70
AN U 145 11. 60
T H H4R 133 10. 60
He 15 1.20
£ E A 227 15. 50
AT 98 6.70
BRI 140 9. 60
R T 204 13.90
SR F A 05 5 2 S IR ) LiFRE ” 6. 50
NIFRE 134 9.20
R 175 12.00
MINE: 0 106 7.20
T H Hl 160 10.90
HE 128 8.70
e B 117 8. 40
AR 96 6.90
SR 144 10. 40
B TAEIE B 160 11.50
FEAE SRS A T ) LiRRiLE 162 170
AR 139 10. 00
IR S 181 13. 00
2 RS 100 7.20
T H H4R 137 9.90
Hw 151 10. 90

1710



v/ STAMFORD

A NIVERSITY
The 6™ STIU International Conference 2022, May, Thailand

2. WEERHITS SR F B EEINDDHT
H TS 542 iRk 55 0 BRI R 73 AT R AT A, BT T4k 2 e 55 EAEA RIS E
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Hias . FPIEAL S RS b EAE N B B PR A B R E K R E R e
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Ko BSHRARILAE A2 452 VA 1 2 MEP A S BB MOK T, HRBEER, ¥l
HUR IS TERE 20 TR 4 A BEMEA L S ) 5 T ELS s SR L7 WL 57 00 B A ST
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A% IS B AN R P SE A ROR IR BT A
A STUDY ON THE INFLUENCE OF TASK-DRIVEN TEACHING METHOD
ON THE EFFECT OF HIGH SCHOOL HISTORY TEACHING

éﬁ; -, gﬂ(% 2
Qi Li', Yongkang Huo?

DR T TSR RS, IR AR TR
"LuoHe Yu Hua Experimental School

2Shandong College of Art
“Corresponding author: Qi Li, E-mail: 326512605@qq.com

PE: AITILE EIRDAE S IR BN B0 s B RO R . 12— DUE B, il
XTI A 24 N 6 BT i FH 600 44 A2 f1 2044 2 T 2 i) WS AR 2d, RSB PES 1T Persontfl o6
M. A5, P SPSS23. 0 A

WG CE I, TELVETF R m b DD sE BT, BOBRTRIU 7724 %, (H AT 55 0K
BB TCEE R S NG R . BB 78 /ORI DG R, (R A . BRI
WE R, A IERETE— e R ML IS0, WTE IRz S 5% 5], Hl4
R, Hefa, WEITas R R m AT 55 SRSl e o 7 s B Ok 7= AR T B

KRR (E5IRAN, mh L, BEEACR.

Abstract: The purpose of this study is to explore the effect of task-driven teaching method on the
teaching effect of history in senior high school. This is a quantitative study, which collects data through
questionnaires on 600 students and 120 teachers from 6 high schools in Henan province, adopts
descriptive statistics, Person correlation analysis, regression analysis, and uses SPSS23.0 to build a
model.

The results showed that in the high school history classroom teaching activities, the task driven
teaching method should be widely applied to it, thus, to stimulate students desire to study history, fully
mobilize students' learning initiative, so that the students can actively participate in classroom teaching,
strengthen their confidence of study, history promote students’ comprehensive development and
progress, intelligence and physique beauty. Finally, the results show that task-driven approach has a

positive impact on the teaching effect of history in high school.
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W7 52 O B 7 A AR AR . IR LN B 5 5 2] IR P & . R = (2014) WK, AN
ARSI, it AN E Y @ AR, A BT HES) A 2,
MITSEBUANRIL R, &G, S THFERENRA Bink B O, BEBUMREEIT, A%
TR 22 FR PR T SR G SN AR o B AR . X To5E AT IRBEN H e —3, N
J& BEAT 55 MR AR AE B AA St B 7 THNR — 78 A %5 53 3

3.3 ZIuH AR

ZHAR U RTE « INEG N EZEARERAY), Hiath, AR SRz, 6l
W, 183, Abr. HRIRRSE . KRN E MR 4, 2R R A R
REAG IR, ERXMELT, ERRKEE LT, BUTRER I A R A Ay
fith, WA IR T g, BN BCE N, SR . B
2, FERTE AT VRN, E B R R A W Z n A IS L, AT AR B 15 450 (1) A 17 126 6 5
BT, MHZEIRTCEE Y IR Mo AT ) HSCH,  SEE 0N H S AR 55 IRV i) HAR St fe ik
AR, CEJ1E 20000
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Bk

1. SCERHT ST

AT S S FL I P S A A PR AR SCSCHR, B D5 AT 55 IR B 2 A G K SCRR R,
AR5 IRENIEBCE BRI AT RL, T 55 BREN BOAVER D LSRRG, HA5E T AL
FRORFE 0B R T ¥, AR S SR L FE 1 S R

2. BRI

HE RS AFES SHNE, Ko S0 8RR (2020) Fifil 1 (5 Wahikst
IR R BB RIS IR SEERIE ), BRI S A A X AR S XA
SRRV, TRFUE S5 IS HEAROR I s BUM6 KA B H1 8 CUM A 55 G h 07 5L i A
EATIHEIE) , RIS IKEh HO St 1 S B R 3R

MRER

1. AT45 WK BN E & B T ) SR R RSk 1, o DU B2 L b AR R e o i)
R, @M E CRENRRESRL . TESERREUE I R e A4 2 2] I s AR R S R A R, TE
BRI IR B TS B B RO T o 2. W SR RS (R AT 55 IR Sl RE 8 ol e B SIL it
A TCHE R TE AR A IR, S 55155 h k. [, S TAESERY— B
e 10 P 2 0 2 A R B ARG, DR T RE S (RAIE At A T7E 4 343 O O SR A SRR SE AT 55, AT B
AR T B G2 I PG IOme g, 3B AbA v IRAE S 2] EIETE. BRitbz Ah, SRz, i
ZIRAZIAL, T RefilidE R AR KA, A AT RE S BE A T A IR G, DR I AL
2.

Bkl B& M. Fi. TEFRUSUEEEABR R, i “4787 BN
RIS S AT BG4, SR iR, AR THR, & —J20iE s s, iy
AN AT =10 203+0. 368xHITHH0. 262x (5%, HBALEFAL: (F=24. 900, p=0. 000<0. 05) ,
VBRI 2. BRbZ 4b, BT B VIR /N5, DRI AT AW AN A7 7 2 d L2k vk
I HD-WEAEH 7203, RT3 AR B ANAEAE B ARSCHE, FEAREUE 2 (B 9 RIOC &, LAY
B o BRI AN

FAR P 1BV R BB 0. 368 (t=4. 770, p=0. 000<0. 01) , RBREFIIR S W7 /=4 B 3%
HIIE [ 55 R o {5 & HIEH R BUE M0, 262 (t=3. 167, p=0.002<0.01), EREESSITA
FEAE R EMIE R R MM AR, ST A RSN IERERK R,
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R 1: AENZREARER

5l i H 1R AL H 47 H (%)
4 501 % 345 57.50
5’8 255 42.50
L e 236 39.33
= 252 42.00
A = 112 18.67
s AT 10% 143 23.83
FEJE 10~30% 159 26.50
FZ 30~60% 204 34.00
FE 60%LL G 94 15.67
5] by 57 47.50
5'e 63 52.50
RS 20~30 % 43 35.83
30~40 % 42 35.00
40~50 % 30 25.00
o 50 %L E 5 4.17
TAEERR 0~5 4F 26 21.67
6~10 4F 40 33.33
10 sERL E 54 45.00
AFESE K& 1 0.83
ENE 96 80.00
i & DLk 23 19.17
R 2: NEMEHFEES WSNEBEFERR AT
YEiE P (n=345) % (n=255) t p
P 545 3.70+0.96 3.72+0.77 -0.229 0.819
WERSH 3.68+0.92 3.61+0.75 1.023 0.307
ERENESEN 3.58+1.05 3.46+0.86 1.528 0.127
R 3: NEERFAE SRS RINEBEEBR I
YEIe = (n=236) T (n=252) H= (n=112) F p
PR SEER 3.73£0.99 3.87+0.73 3.31+0.84 16.640  0.000%**
WES 7 3.63£0.97 3.81+0.71 3.33+0.79 12.655 0.000**
HME5EE  3.58+1.04 3.67+0.87 3.13+0.97 12.939  0.000%**

VE: ** p<0.01
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R 4: EFEIEHFEBRIMN -5 2L RS T

Gt WS4 WH 57k HIESE Mg HE4
X kR K 1
ST R
p & —
e ey KRR 0.789** 1
WESTE 0.000 —
HHRZRE  0.666%* 0.677%* 1
N5
A SER p & 0.000 0.000 —
G, MHFERE  0.154%% 0.114%%* 0.146%* 1
p & 0.000 0.005 0.000 —
T ** p<0.01
R 5: ZEREIRSTER
= —\‘{‘ /\” _;H /\”
25 AEFRHELL %ﬁﬁz‘ _ FrUEL R , » VIF
B iR Beta
W 1.929 0.177 - 10.914 0.000%* -
DRIESESEN 0.177 0.046 0.154 3.815 0.000%* 1.000
£ 6: EABEBPREFICE
Aetritidl FriELL
X Y iy SE i
- B 2B I
T EEEER - RGHEA 0.177 0.046 3.821 0.000 0.154
WHESETE — HRESE 0.813 0.033 24.407 0.000 0.706
HNEEE — WHh54R 0.192 0.030 6.467 0.000 0.212
WHES W — M54 0.687 0.034 20.088 0.000 0.659
R 1 ANEENBIES RS ELEAETE S R
TiH B (n=57) % (n=63) t p
HIH 3.22+0.42 3.39+0.43 -2.135 0.035*
& 2.91+0.46 3.04+0.33 -1.789 0.077
TN 3.14+0.41 3.25+0.39 -1.509 0.134
TE: *p<0.05
R 8: AF TAEFEMRBITES WL RS ITE5 LB
WH 0~54 (n=26) 6~10 4 (n=40) 10 FELL F (n=54) F p
I 3.02+0.33 3.35+0.44 3.42+0.42 8.761 0.000%*
{248 2.80+0.34 3.06+0.43 3.01+0.39 3.728 0.027*
TR 3.12+0.46 3.21+0.39 3.23+0.38 0.672 0.513

FE: * p<0.05 ** p<0.01
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R 9: ZILLMEEANHTER

bt REL PRtk 25
_ ¢ p VIF
B PR iR Beta
A 1.203 0.287 - 4.197 0.000%** -
FIR 0.368 0.077 0.395 4.770 0.000%** 1.144
S 0.262 0.083 0.262 3.167 0.002** 1.144
TE: ** p<0.01

3.8
3.6
- THSER
- WESHE
34 - BNSEE
3.2
3
=i = B=
B 1: AREREELEEFBINEB LN R
0
PSR
0.25
NESHE
- 05
RIS
0.75
RS

FNEER WESHE BNSTE FRiHER

B 2 : ARFIRSER LRI 5 24 BB T
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BENSSE

A
0.272%

0.706™

EINCPT ] N 7

RESTTE

B 3: BRI

R

0.25

i7h

%

77

1A =%

B4 ML IR H A LM B FEAT AR AT

[N

R RAESS B AW TT, AEBATE B HAT 7 A A RS EE, AR SRR R

e LREPNA, WUSRIZ R

S A R ] R

55 SR AR U R e 8 A 5 BRHMI A, S 00 T 55 77 2 A 0 g S AR AR AT B AR
JRRE T, FESEBUESS I, EERHE NSRS IG5, BRI A A4 AT ] RESt 4E 7
MR g ST SN I AN & . PRI, AEAATTREAT KR SRS TAR i
FErP, REMBALAEMRA TERSHERHEIR D S I H, HANIZEUESS 17, MBILE H 185 P it Hh ok

ZJe, JEHEEL T DR EIROCE G EY), BRIAT “BLONET

55 AR T W22 A B IR M EIR KA M. B2, WlRd
AU AR, RAEFIEE AR E TN, BRIZSh, BT DARREIIAIR, Hi
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SRR TR SR E S TR, 3 ELARAIRE A RO, B CHEIE
4 TR A o I B R b S PR R R TR B, (%5
VSRR, (B SITEE HIN DU AR, RS, RN, ST 5 SR E oA S
BBk, (AR R DA ST R, PRI LR S PR 0 S (B, AL SR T
NS T Fi SRR, A e e P AR
MATTE 2, AL IREhE 2 LA b B T b 5 SRR, S5 R7E T AL 700
BRI R, (o S K, TSN S SR g, (R 4
HRIE, SRR SRR, ZES TR 0B TN (L 5B 5% s«

g

FESAE T, ANFEE S I 22 AR AR 55 SRR 3 T B ORIV IR BB ZE S, BT
TAFEL ARG, L & 2 AR B IKENE R N2 R AT, 7ok, FEAES
WRANHEAE T R A NR S AN SRRV 54U R IS, B0 A4 1RG4 BAT L2
SE(EE

FEFUM R, AFEA R B RNR D, AR LU T Bk, EAEESM
17oR75E, BN L BT ERRZE A . A FFEL B EEERR FEMT =14
FEESATRRZE SR, OB, HAEX =ANERE BRI, o AR AR PR UM AR AL R0
EAT =N PRI ZER U, TARERBK, A=A RIUME . [Fr 7 i#s], 3
WREBE I AT =AY L8] 4745 22 57 (K AR

FUNRI B IT iR R 2 2R, (HREMITEA L E SIS, s BB ey
AT 5 MIFARE S & M B AR IR . FUHR A, 3R N s B A #
JiiEs AU M Om s E v, R oo 22 A 8 52 5] SO B £ T Ao . R
WA 55 BRBIVRAE NS 7 P SE 2 B IR, #BUMAARNR, (S-S 2xHT A Bk
AR AR BEXTHET, SEgmPH B “HEMRE2” AR, ZIREMH TR iR E
A AR IR RS 3RS 80 0, BEMIIT R 22 21Eah . Xt T 38AME S5 0 52 il H R,
AR BE AT 2k 2 A A TR [R) R S AT R LR I RETT, IR RERS 78 70 B A 2B BRI, A
NS 5B %, P SLEEET, BT RIAE, RN I RCR A 2 M E S

S5 3R

LU Bkt (2012) ARSI BEAERIT——2 T (PEGLSCE) RIS
XKHEHE (F)(10), 119.
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BefEfE. (2019) . A5 KN BOEAVEAE o rh MBI 20 v 1) N P SRS 77 (B L1016 3, VTR K.
WRIZAN. (2015) . W19 seiRE “AT 5 IRB) " BOHIER R SRNE . K IENTE A .
BRI (2002). “ATSIRENE” WIRBE. #F& 2405 (06) , 30-32.
MRILZR. (2015) AT MRS BRAE DT SH IR B s . 0 SR i617(22) , 179-180.
WEE. B (2016) . AES BB AL P SR s B RO M. F it 7(35), 131.
XH. (2011) . KRTARSMBCEAEA T BT, H##H B (1) (03), 94-95.
BEE. (20160 . g AR S IR BOAE LA L. A
R (2003) ARSSIRENBEFIEISL . A # 5 55 77 (07), 31-32.

- (2017) . A IR BEAEAE s rh T SRR B I R . B0 7E(20), 41.

FRLATE. (2006) . T35 WRBNZ =L N K. 4[5 1420 B (07), 57-59.

Sk, (2015) . PRBREN = S S BRI BE 7T S . FRORVERE (09), 112-113.

. (2000) . BN 2 08 J1ER e S H R BRI IR, B # 17 (03), 38-43.

. (20160 AFSIRBNHCFIEAE w1 L EEE T IS H. AT A

. (2005) . A AL B T UAMZ O R R IGAR . 2RFE. #0#. #4:(01), 51-55.

TL#R BT, (2013). ARSS B #Fii—— MER IR SISk, A4 265%(03), 19-21.

AR, (2007) . AT B BCAE i P BB R N (L5207 18 X, ALK F).

2R 0. (2011). BEAL 3 SCHR RN ] S BOFAH G A (MBI 98 5 508 (-1 16 38, 3L TR K ).

e 75. (2020) . A5 WENBVE TR 1 SR RAT IREE VPR e it B C 220 B (11), 60—
65.

XIMFE . (2002). 43 AN EINEESD: HH O X — HAE—— I e % H AR A O
AR TR, A SEIE A W (04), 38-43.

M. (2019) . b BARBUE AT 55 IR BN BU= RN BT (-1 16 X, ) I

FlifE-F. (2020) . AT S5 IXENELE T RAR “Beit” BB T Ig NS AL (#0082, &
HEITIEF 1)

DA, (2011). A3 TR T RS B A AR T S0E B S0 v i R I 7 (-

P, L FIFTEA).
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e
junf

T
il
DfF

ook
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it
g

AF).
AU (2020) . AR4 H 2R AL FAE 55 Bk i b [ A W U2 it (220708 3 )
JETAAF).
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/N (2014) . FRIRAT 55 S0l B i) S, 7 #7(05), 30+33.
JtERER. (2007) . 4155 U8 5 #CA e St IR i I i) IN B AR X /e =2 e 7R (BT =
FL#ik) (03), 151-156.
PNGE. (2014) . ey BRSETEAR 55 R HUAR ML 3 5 Wi o M. 42 77Ar H#7K (04) , 44-46.
HIffr75. (2008) . Ah 5 o2 ST BAR TN (A I S BEA R AR (L2178 X, = I ).
T, (2011) ARSS AR S HIBL. 7 #(16), 142.
THE. (2007) . AHIEG R 220008 2 K CALL 24 B0E. L PN E K 71R (BEHE
/%) (01), 50-53.
EF. (2015) ARSRHAFRA K LIBHAPTHIN . 2SR TH B F 57K (04), 19-92.
TAL. (2018) . 28 HE 3 e —— IR IHE 55 B AR T HEARR B 0y (0 R SORUR AR, Y1 752 2k
P i FE DI 1400,
R, (20200 AT IR HAIRAEARISETE IR B A T BT 5 SE BT IT. AESf S
(24), 187-188.
SRIREE. (2018) . AR 55 UNEh B Ak A vy vh D SL AR e R e A, 7R (7752) (12), 71.
877 %, (2020). “ARFRAEAER" FEP AT RN —— UL iz = CANTHRIZe5t 20T
et NP FFFE A (R - 5 (08), 251-252.
PR (2017). B 3 SCHR ML RUIME BB RIS BT IT (B0 122 (218 X, RDPET A ).
PPEYE. (2004) . T 1A FHIRRHAR I B BOHER (L2008 X, EHMTEA ).
R (2017) ALF BN BAIRAE T SL 54 R E R RN . #1702 F (18), 82-83.
AR, (2016) . AE 55 BEAEAE WA TR B BEA BRI U (ML 1078 3, M)
Aliasin, Saeedi, Pineh & Wan. (2019). The relationship between EFL teachers’ perception of task-
based language teaching and their dominant teaching style. Cogent Education (1).
Cui Yan. (2019). dpplication of Task-driven Teaching Model in Educational Psychology. 2(3).
Liu, Fuhua. (2020). The Application of Task-based Learning to College Oral English Teaching
Practice. Scientific Journal of Economics and Management Research (9).
Liu, Guangxiang. (2020). A Lesson Plan of Task-Based Language Teaching in the Context of English
Language Teaching in China. Journal of Research in Vocational Education (9).
Liu, Hehai & Su, Yusheng. (2018). Effects of Using Task-Driven Classroom Teaching on Students’

Learning Attitudes and Learning Effectiveness in an Information Technology Course. 10(11).

Martin East (2021). Foundational Principles of Task-Based Language Teaching. Taylor and Francis.

Martin East. (2019). Sustaining innovation in school modern foreign language programmers: teachers

reflections on task-based language teaching three years after initial teacher education. The
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Martin East. (2020). Task-based language teaching as a tool for the revitalization of te reo Mdori:
one beginning teacher’s perspective. 48(3)272-284.
Jiang, Rujia & Qian, Xiaowei. (2020). Construction and Application of the Task-driven Teaching
Method of "Induce, Analyze, Practice and Expand". 2(9).
Zhang, Shiyu. (2020). Rationale and Evaluation of the Use of the Task-Based Language Teaching
Approach in a Lesson Plan. Frontiers in Educational Research (11).
Wang, Wenpu. (2020). The Role of Task-Based Teaching Method in Improving College students’
English Proficiency.2(6).
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MASTER OF EDUCATIONAL ADMINISTRATION FACULTY OF PUBLIC
ADMINISTRATION AND SOCIAL STUDIES STAMFORD
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Fr" KEW®
Bing Wang!, Meili Zhang’

VARSI, IR B
"Yuhua Elite School, *Shandong Yingcai University
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PR AR TS AR 1R R 2 P AR SRR S R U5 305 AR R R I BUIR S5 A SR 1,
FEFERM SRR A EE | RAFKAZ 7R 77 O ER Al ik K
SRR SINPE T, SR T SR AR SRR IR 5 AR 2 il R S 2 T B DI AR R Ay B2
AL R EKINRBIS R IR T7 A A AR R EZE, MR R EHR KA
KRBt —E B SR S HE RS

R FEHeRTT, kR, R A

Abstract: The study aimed to investigate the current situation and relevance of the parental family
education of senior high school students in Henan Province and the student's academic development. A
quantitative survey was used to explore the close correlation between the parents of middle school
students cultivate methods and their children's academic development. It was hoped that through this
research, parents would realize the importance of parental rearing methods to the growth of middle
school students, and provided certainly theoretical support and educational guidance for improving the

level of family rearing and middle school students.

Keywords: Family Parenting Style, Academic Development, Henan High School Students.
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Ell

TRKRERES, FKON TR S S NEESH, RE%IENA RS, R TR
Y N ES I EE) SN

— RIIMRIIFIR AT IERTT AR EE, ST B AL — Fhig 4t
HAGATTRAR, B RE T IRE5r, IR 2 A B REE, SORBEEE— T
KIS AL, S TERKRERES, RINSAREENRENE, & RLENARES %
B AR BOR T NAEMHE I I SR B R B S A X % T OB
LR AN Ty N e 2 2 A S NI = 2 Sk (W G A ot o el e o I i G P RV EK

L1 BaER
KEMH 2R NG, EHLFF (ATFERNES) PRE, TEXEZTRERZE, E£Z%

o DEEANERE, PR EIRIEAT Y, BEMRON SR .

1. 2 ] BRIk
TR, FEEHFR TR F L NSRS KRB EEERH, ZFrRE1T AE

DLARRE M A K S E A BN S BE B h BRI R, Bl & H K E BTN T 71
L NI EZ Y B A NERL e

MK E ST, o R b
AU I, SR TSl R R TR . T KB 7 S T A T,

SR BE R F X SR A Sl R R I S M AR 3RAT TS A 7
FBER R R R A AR R KA B R R AR E, i R pE 2 22 5
A5, BIERMNFEN S . FEEMEL . SCRHERZHIRN

AL SO DR SBE A 2 Bt
i FESAMATFART . FEERA A Fr i s . Horh 5 SR #2117 2

e R . X — MR, HERE T — AR BAT dUE tEAT ) (A =
T AFENEZ T HIRT I R B ST AR RO AR, 457 &% 7 1L #EoR

TR, TN KT R R B A B A 1E -

1.3 B &

AN S R ey AR K E R 5 SN R AR A R R IR A S N B H 1, 3
SRVE LR =AM 7L 1]

L. R P A SRR R EEHOR BB an iy 2

2. TR A4 A Sl R IR 2

3. IR BRSNS R R R A B 2 2
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IRULE Tl v E SO ENCE N 32 PALIGES UL

1.4 BHRVEH

A VR FE AR B R AR R EE AT, AT e 44 1 b 2 AR I AL RESE 3R 7 Ak Kk e
HEAT IR FNAR AL 5T

FEWTFT R G, R —E S SR, BN, SR,

FEHIAE ) 73 M 710, A58 — 8B 70 K T B T A AR R R, HYEEAdE 1
TR S B IEA S SN EPK. SRR T . SRR A ER
U R AR, BFG MR M bR R WA E YR

B EK

AL A R e AR R g e T P A AR S R R BDIRARE SR Oy EE H A, AR
PLEBFFEI L, AR SCoAT BUR B LA IE H A

2. 1WA Mrinl ma 4 iy h A SCRER S B R IR

2. 2 WEFCHAE T P 4 e P AR AL R R T ELIR

2. 3 MR, FHRAF T, AT R R A B =R

2. 4 WA TP AR R T NS R R TR R A

SCHRZRIB

3. 1 KEEHFF T

FEERTGNZTHAERME - NEH A, RENETPANERERE K. KEH
FEAMNEE “F7 WE “H” , MFEBEETT R SLE ER R EE. KBHEAFEER EBRA,
AR TR A s, R HREKAMR RIS A . Baunrind (1966) Xf45CEE
MEZTHAT T —RINVTR, RO 75T AR E SR AR 2 2 #5777 20 (1966, 1971,
1978) , —JjHABFENE N . A, IS ESRIEZ TRANBAKE, 5—J7H, KBRS
TEEL R T DO REIR 75 3R BT HEAT Ul RSO KR, B5 R T IANPE LS B R IRE D). TS
Darling fil Steinberg (1993) . Lovejoy. Verda %N (1997) #3575 N\ 577 & L X 40 I
kK, INNFREBGE T R FTER AN B AR5 B Qs SESAT RN, SRR
ST SRR, 18 HHGE T ARLZAE RS A [7) S BEEER J7 2 SR HAR S 58 A gt A7 )
T
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B AN B Steinberg XTHFETRIIE L, WS (1995) HHREEHI TR
RAGEEATE . RE T D3, FBLH R R H 17 A R AT R ST A
A, YRR (2000 WHRKESFE T RIGNRR KT 2 08E B, fEEMEE0E
B E T, RIURIFEE T AT IR % b (2003) 35 HF R HFT R R BHN
HFM G R TR BRI BT M — R ATt 24 (2005) 6 SEEH
FeIi RRHRTE L3R T2 RN O ISR A oh, SUBHESE 8 % T M L o B 0 Eh R — o
SERAT RS S, ST, AT SR BERTE7 sA R S B 15 3% T30 A T it e
B T A WA EE . 47 900 5 47 R 2 2 s

20 48 70 4E %, TEHRNS 2 MBI e 3 726 RILEN WL HOSERR AR, tu TR TBL T —
WS TR B A R T A ORI, Bheb, 3[R 5 B EE 2L 5 S A6 16 4
(Bronfbnbenner) B 5e i, TR ARF M £ RR M T AR VORI, BA R
RIS 345 R BE T e U et B 7 X FL B, AT TP T ) L R 1A
FHV AT XA R o S EEFOHE B2 50 SO A2 S 7 R IR Fo A B, B T
BT PO IR R, A0 L (I BRI 3107 S AT S E T — AN 2 . M
kb, R B A AT LR B A A, T A A R B S B A
AN

AT T RIML TR 2 5, W F IR R I HE 525677 R F 9 A 0L B 7E—
AN B RS, TR AR ST E B2 (75 5 F R0, K T s 5k
EITRIITF R AR, AT AR B S A TR . XIS AR IRIE . KB
SR, LRI A 2 R B 5 57 IR S T SR -

MR B R MR, 5 =40k, TRETFA RS R % 10 B 7 i 5
A ME AT 0 EMBU SO, LA RS AT I B 7 i % S-EMBU-C, BRI AR
FIEEAMHEE BMBU FOFERE B AR RIS R R, O T R A %
SOREHG 4N T, RRBGEIE. AL, L TG B, 4. WA, RERER, S5 24 4

3.2 RE

EBFE B Ao TR 5 U, A2 B 508 5 20l R R 45 ) T2l p
4, WESCMERER (2018) 55 N; AW IR B4R 50k, wpRbpie, ET0R
(2009) 45N .o TEXSREEA I FE e R PR 3R I SEERRF LT, ST B L 2k i
BRI 508 ) = AT KA R TR A 1 FiEgh (2014) 1EXF KF ALK R
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RBLHATIEE 50RO Fert, K Al R A0 2SI B St 2. Bakb (2009)
FESCR T M e, S ST, Rl = A7 T B TR 7 Kl
ARSI, 3. B8 (2013) BUBFIT TSI RBRIBRE . 2 SIARE . 55T =A% 4T
BB R . A4, VLRI (2014) {50 LA FHRL S LI LR R 6 RBTTOR, 49
LR R R NS RIE IR, AT He ST oll it LT

B FAERT R SEBRo ST SIS T R |, R 1RSI e 2, (R
SBT3 AR RIS EOCBUEE B 750 4 2 FIRME SR H 7 e S
RS SIR R RN T 1, @8R S EWRIE s A5 SRR AT 2, i
N A EMRIR, R BRI R S A R R 2 IR X R

3. 3 KEHF T R E R BB

[ 2B AE AN R F RO SR At b, 458 I RIE R E S, 522 etk
G ETEE 7 B T E A A SRR KB AT . BAR H AT E R TR L EOR 5 T
HRR0) e v e S o = P AP (2 03U G = 7l TR i 2 | P S ES R B e o e s s e AR P
WHCR ISR ATRTSE &, W2 7 AL . Bilbin 2 — A2 E X T30 2 Z [ PR il
TN TR B EER G4 TR0, A5 56X (2020) 8 X R 2R BT OB X )
S B S TR 2 AR ZE AT R B TR T, AR TR R B e A i TR B HA
BEARF R BIRAE AT, AT SAN R 0 s A8 ATy, BEm SR B 22l si. 534h, BEE Hut
FCIE— 2B RN VLK ELAE TE V6 Rl (R 9 98, 273 AT S0 2 Lo AN B R BR NI RE A IR BIE 7T, 3K —
T FERT T EL A R AR H AT T NSk (SRt b S AN, R T R AR DR R N R
AEAE IR TR, S B AT B S PR

IR

4. 1 BRI BT

AR E T IO e e AR SRR S BE R U7 N S S R R BUIR, A T S E
J7 R SBER AR T S 4 5 Hor sl R e AR Ak

WSt LUE BT EETB, WA EHE, A9 arat ) A d g R 0 U
MR JERIBLR 1 T e i SBT3 SO SR SR R AR S, PRI An T 3 B XA AT
B ELGTR T WAL BT AR .
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4. 2 BN R Bk SRA

AHE T EEX G R R A A . BERRT 5T L iy PN i 4 Bres BN
AZERE, WEIUE BN 2 P RIMN 2 P A 70221, T LR, TR e RN T AT
ARR L, MEAE TR R, REPT AR BN LA 120 442228, —3EahE T 480 #4224t
TG

4. 3 BT

A IR A 1) 34 (0 56— B0 R IS &M (2013) (9% T RFHR B s A5 R S i [H 35)
HIERHEAT I EH A R) . SCRHINTN R A1 2 77 B BOR % 7 AE i T7 N — M il ik R B 136
(I 2 Mg T R P SO RTB T R, % R VP A 1) B2 B 3 A - H 2 1980 48, H Sk I i ML £14
Eumea (-8R B0) [H 57K 27 B8 BEAg O B EE R 22 Lol OB R 224 Cperris RN, HFAZE
B IF 1 TR — 00 ) DA A0 B S BRI R B 2 75 B BOR % AR I — S S
OEAT NI R E A LRI G B0 RIE B O R EAMEE 80 AFAURER a4 5] ik
HEFHATIEAT . ZERAPOS 4N FEFRFREO: 1. HERREANEE, 2. dREERY M
AT, RSN, 40 WEEK. BTN G R BRI T XV (2011) g
VR R R R BE R R A ER, A B M SRR P
. Hp, S ENRE” REAHEEX DR OISR kAT R, Tk
TR 3 A R A S

m

4. 4 AR E T

AL A B FAUR AR ), TEA B SR I HE VR 2 5, R B 2 A HE DL
WRBOAS, B TR, R I RIS, B R AT R 1 e X R
T AR SE IS AR e T A AR AT AR, R 120 B BT LAER R, JHER AR N B
¥ il RICEAED, BER 400y, BAESHG1:1, HE5EREE EHON RIS, 55
ARNG—IC AR, 00, SR Fm R AT AT, 4 120 4G RIS FER, B4
P A0 B Al 1:1, 35 58 B S B T U GO AL A, f5em AR NG — I S
[l =20 SPPIULT R FEE —m R b T A, BT ARNEEZRLERD), TR
LA, B 120 B3 )6 RS R, R 40 3 bl 101, S 58 B S ARG R FLp
HAE], HBEHAANG—ICAEE, EIE, SFILm—FRIFRERE, ¥ 120 Hh sk
SR, BFERA0 BB Lfl 1:1, ¥EHS R, SWERRE, REHAANG—ILE
B,
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4.5 ERERR
RSO ST T R B 24 (2013) (R TR BEHFR PP 152 (R 36 (1 2R3k 47 7] 45
WA, HTIZERCLIEWH 10C f{E 79 0. 77, 1fi Cronbach a AT 0.770.8 Z 4], Hik
AL, R A RAFIE RS FIASCEBERA T s RAAT T 15 K. AT A
BFEAS 400, f w248 (2013) BB AT, AR SCHBET TR IR . S BER A R i 4
RiER: BNFEREFH) Cronbach o HRFEHITENT 0.7, HILAT W, AW AT
Hm A 58 AT DA Z
TR 5 1 35 0 5 3 4 B R e T 7 Y8 (2011) w2 A 2l R v 5% e 0 18] 2% O IF 9T
Mg, AHE Pl EWRE” M bR A EERT. Hh b Ek R £
LA GRFEABEE. FAS KRR, W VBN RRE” FERN R ENE
WG, HTiZEERCLIUEI 10C (ME 8 0. 71, 1 Cronbach o fHATF 0. 73 BLE, HitiZ%
ERWAPAESE T BA RIGFIERE: FIASCEBERH T ZERIAT T BRI AT
WA BOBEAS, SHEE 1iu (2011) FIRIFFE, ASCHHEET T R A IR

4. 6 BEB T
BARWEEE oK Excel X GG ihah REIR TR AN, 24 SPSS20. 0 # A,
WA H K, ST HIAYES T, t-test, Person MG HrasikiT.

B4R

5. 1 B} T RNIVRAE

KL T S BER R 4% T BER I & N EFEAR 4y, FRIORE Fo 4 AL T R EoR. 453
T, SCEMHER RN, 7R IE K BAR T IX — 4 B AR 4 A, AR A R P SRR
HR AL SR F% - T 156 TR R S SR AR AR A U BN AN, R . RIS R I TE SR BE SR,
ST IR B S AR 2 LU A2 1)
£ 1 REFFHTREREE (n=400)

YrE mean SD A HT
175 IR I S B i 2.93 0. 61 1%
RO R 2.04 0.67 {LiS
C{EEACYS SR 2.07 0.83 %

i 5% Ak 3.42 0. 56 LB
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£ 2: BEEFEFAFRNEREE (n=400)

YriE mean SD Gain
15 IRl i 2 3 A 3.02 0. 60 B
N S SUNL RS TA 2.14 0. 60 {li§
EIEELYS SN 2.10 0. 82 i

i 5 151 3. 41 0.53 B

3.41

3.42

0 0.5 1 1.5 2 25 3 35 4

B EREERER 0 IoTrRdEsr W EBREA REBL

B 1. REFFET NIRRT

5.2 XBHFTAERHE

X EEACREE R T AR LA E S, AR SOR LS BETR T AL SR — MR AN e B R AT AE
BEEAN; EEARIUESCRI 1 BT BRI X B ZR T B2R, i ERA o T A
R EEmETAOR, XABR R T ERZ FEMPIUIRE —. TRIEZ W 7 LA ERZER .
&K 3: XBFFHTAERLB (n=400)

i 23 mean  BESE mean ¢ D
17 IR R % R i 2.93 3.02 2.121 0. 034%
ooy SOl FE R 2. 04 2. 14 2. 388 0. 017%
E{EEACYSEERIN 2.07 2. 10 0. 486 0. 627
it 5% Ak 3.42 3.41  -0.155 0. 877
VE: * <0.05
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5.3 AW R RIRAE

AL ] e e R A A AR S R R IR B P BHE R 734, 14 0 Be] X, P {E EoR
A AL R o B L R S vy, A 2R AR R S = 2 o 2 BB
R 4: WERPEZEZWVEBEIRST (n=400)

A Mean SD
A KR 1.56 0.55
FN K 2.57 0. 54

5. 4 ARIFES sl R R AT

Xt EEAS R PR AR R R 2 2R Sl R R 22 5, 36 462 oA B 58 R T RR, 2 57 LURAS
PR BN YEL IR AL S EY WA EEAAEZE (p>0.05) .
R 5: ANAMERFEELWRREER (n=400)

i # mean 2 mean t D
A TR 1.54 1.58 -0.367  0.381
=39y g 2.52 2. 62 -3.915 0. 342

®6: NAEFPEELWRRER (n=400)

i B (n=174) mean & (n=135) mean & — (n=153) mean F D
S R 2.57 2.59 3.12 3.557 0.182
=329y 3 3. 49 3. 45 3. 43 3.354 0.103

5. 5 REFHFF T ARG 2 LW R AR
FIH Pearson MASRMERHE M7, AR T AR EFREAE Sl K Jg 2 18] 1 —Fif
FASRME, BHISRUG, FEAIRINER 4-7 Pos "l B R 5 AR i Il e S B AR B RIS

FIREAE.
R T XEHGR T NS R AR
AR IR TT A vl
b Sig. L 011% L I IEAR G
Pearson R . 432
% p<0. 05
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BEAL, ARSI T3 AN E 2 T AR S PE RO, 10 Sk 2 M e i A 55 L RS i ik
iR SRR 2 B IR, 5ACRAT “ I Z 4" 2 0AHC .
# 8: XEHHGR T A G RV R R A YL 2 R AR AT
e SR

iR IR ST R B4 K MR TSGR do Tk B4R WER
L JERS A gl REm JdEERS S ik

S EMARE  0.193% -0.053 0.084 0.031 0.193 -0.022  0.053 0.084
LR A E  0.003 -0.038 —0.030 0.146 0.006 0.036  —0.066 —0.033%

FE: * p<0.05
B4

6. 1 SARHF T RN FE

XL T ABEXH A £ T IR BN E AT 0y, a8 RERW, SORMIASR T X,
17 IR e S B AR 3K — R FE HOAS 0 e fIK, IR WIAT R 48 v v e Y SSRGS 21 A1 TR i % LA
XS RN A, Afiem. RN tRAESEETRT, BT 1 R IR A B A L
BZH .

6. 2 SARH IR AE R R

Xt A B IR T U EE . A SOR B BE R T AL S — 2R AN e E R AFAE
REZEFN; FEEARIUE SR 27 R BRI & PR AR T BER, R T A 2
R LR TAOR, RAMBATRER T ERZ FIEMPIUIRZ —. NRIEZ R 1 LR ZE R

6.3 LNV R EIVRAE
e A ) S e A S 23 B b R v, SR A BRI S B 2 20 20 B0 2 P 15
PSS KR WS AN YELRIAF 7y, KIERI AR, fE2 Al R SR A EJE R 25 2 5%

6. 4 LR T R G AN R B S HT

Pearson HHFRVERIE 705, KL “Ab EIA TR 5 HACKRE 1% B R [ B AR & 5
LS I IEM . BEAh, ASCHETURANYEREZ (8 (A SRR OB, T Sl e WA e A 5
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RURIRGRE MR Z 2D IERSE, 5AORM W Bl UK.

hecl

6. 5 BT R PR 1t

AR FTIURE N 2R X B 4 BT /N 8 e Hh 2 2 AT 1A SR AT,
FEAELHE SR AR D, 0 T304 HAR R S8 2 A i 2 A ok it SR B — € IS A BB, B
ARG IR B . AL, FEREAC T, B3 AE L E o 2 A S AR AE RS T I, AR X IX 73 7] 5 1)
RN AR 7 T AP AR — S 22, G TR b TAE N 45 3 1 — € dR 2, (B4R ok
GAFLEA — & A LS ), SR FA THE AT 0 AT AR R — R

B

7.1 XBFFTAER

AW TR BERTR T RS AWANGESE, 73508 “ AR A B o T il
FEORY” IR RARINT A “OmZPaR” DIAGEEE . Horp,  “RIRGRRR KRR IR Z g7
PIAYERE SR TR R SR T3, il T KL ARG 7 4R TN IR & T R A
IR WER ERE, AR RIER AR T B0 s, R R R VIR
Y EFEAE, SRIATHONE 701G RIS E KIS, T LARE A5 22 1 32 2ISCREAY
1 IR P

A E BRI NG LA R AFAEZE S, BRI, SORSRERAE “ 1 RIR K
LR AT REERT “REYOR” EEAANRFER EEREE. £ ERGRRR X
Big” eyl PIMEREIR T b, =R m T AR = A
IR E A0 m T HAES. B ST LSRR 42, m=050 2T HhFEg.
m s AR R AR, AR S BB B, B DASK AT ) TR R A 77 5K
WA O] AR BRI, SRR A T R R YRR R
=4, WX, HESOHEE B, AR 2 B KR ai. T AR #ITHE T,
X R =R TR T AR IR SR w2l 4B BRSO BE

AR HEER T N I RR R SRR O R ORI AR MR TR
HORSEE, 2 AR — NI Z TR SUEAE BEE DA, SR R RZ S
SCHFe [N, HORFEF K ZHUETEIRIBOR, RAAN ST HHTVAE, Sl T XERR
AFE, BUDBATIREACH . R Z VI8 T S DL RTIR T, SR T RIEERE, %
PRTIAI “HELE BN YEFEAR MBK.
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7.2 HEEAE AL R AR
NS R TR TIF R o AR 2l W T T T 5 2 Ml W R 7 T A A0 1
L R SR E SR E S . MR E SO S B SRR, T S R
SR B AT BT, B A IS 2R, SR EAMARE 2
TR, BEIE R T B MR T W HOFR B eh (S BRI, T Aol
IR, TSI R ., W ERE IS, L EaBhtEEs FERES, DU
PR KSR, IE SR U B AR TE S (2 ST RIS S AR depE LB T
g,

7. 3 R BT ARG FW R RR R KR

AW TR SR H TR T N A AR R IS b, AEREREE, sl B
RIE” SRR 5RO R B RILRE B, S AL T HE R, AET ) LER
W 0ARR TR KIVRRE, ATA B CiAME, AMSLEERE ) 517 R, BRI RO
TES PR Bh 2 A S A RA B A S SIS T SR R L. SRS SRR R T
T RENSAE H 8 ARG i 2 5 SRl AZ iR, RIS, bz R, BRI EE, REs
TRBERRACEE 5 27 Z A R BAE, X6 R AR S B #or NS 27 B R kO P H 5]
IGRIIE, RN RE S 25 il sl 2 AR Ak WA JE

FIFEH, BER “MREZPl” 5 “SbBEWAR” RIEFR, H¥EAN, “KERE”
A RERHGR T AP B A AR 4R R, T AR AR FTRE R A E EHEE LRI (Kin &
Rohner, 2002) , JEWREUARIEGTR T, KBRS T T REWBNE. BRAE T RANZEG,
5 X SCRE B SR B OB B AR R ORI T SCBEI 2 . BARIRE 2 e SEME R R0 H
HARIBR AR LB WA TR AR EZE AR . B2, BERHEE % T 5 RS
T WG R AME—, HPEZE N — 5, BEFERIIEK, HulEEmmn, £A4
TR ESL S, TSt BRI R RERES . A SRS E, AR, FinbaR
BIRMGEEE, IRES SR AR, WA R KEERE A SHoR T, EaRiasy, U
BREE . T #RZ T B0 B AN T K, (RN 735 Bl 4% W 7 1A 2 S0 A0 JE il
b, W IEALEE ST BRI IRME, Sl %5 55 BN 55 Ja gt oo ST (0 R A

SR

ot T Ok, XIS, (2009) . KA Sl R i S SLRE AN 3R B SRR 7. A i <
(03), 76-78+110. doi: CNKI:SUN:MTGJ.0.2009-03-026.
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A STUDY ON PARTICIPATION MOTIVATION AND INFLUENCING
FACTORS OF ADULT CONTINUING EDUCATION STUDENTS IN
SHANDONG PROVINCE
TR
Meili Zhang!

VAR B

'Shandong Yingcai University

*Corresponding author, E-mail: jaqwan@163.com

PR AT ERT KR L AR RN R H 2 A S SRS RR R . AT 320K
AT AR A R 7 20 6 2R U XA S R AR AL R 3L 335 A BUMAE AW T x5, iz H
SPSS19. 0 SRALHEL 73 B if 25 i) 5 Pr S R O Bcdler, BEAT ONBRER 0 2 ST SFL I IR v S vty
B R HAE N Geit 2228 & B R, MHEERAE TR, X R BGEAT R .

IR GRS, EVERL TR 0 BN RO BL R S RE [R) R bR 7S 052 v K]
MBI, KA FEREARGK S S BRI 8% 2 7k, BRIV F e 2R
AR, AR, AREREEISNBRIK. SR EH 2SS
IR EE R RORUAFAE R E 2R (p<<0.01) , AMESIHLIIZE A SROAAEREIEZ R (p<
0.01) , WHEBIHNLAIFRIE R RIRIAAAE R FMEZER (p<0.0D)

KW MABLEHE, S50, BHEEER, LR,

Abstract: This study mainly discusses the participation motivation and influencing factors of adult
continuing education students in Shandong Province. This study mainly adopts the method of sampling
survey, taking 335 teachers from individual private colleges in Shandong Province as the research
object, using spss19 0 to process and analyze the data collected by the questionnaire, carry out
descriptive statistical analysis of adult continuing education learning motivation and its difference
analysis in demographic variables, test the data variables, and test the research hypotheses.

According to the research results, among the six influencing factors of gender, age, education,
income, position and family consent, only the learning motivation score of family consent shows

significant difference. Specifically, the learning motivation score of family full consent is the highest,
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followed by basic consent, and the learning motivation score of incomplete consent is the lowest. There
were significant differences in the family consent status of the total score of learning motivation of
continuing educators (P < 0.01), the family consent status of external motivation (P < 0.01), and the

family consent status of internal motivation (P < 0.01).

Keywords: Adult Continuing Education, Participation Motivation, Influencing Factors, Shandong

Region.

Ell

illlg

UBHERREBE R RO EZA R, 05 m 3 E 1 E R PUA H EERER,
RERE Bt L Z MR E B 2 2R, AR R RITRR, RN WReeh et 5 &
Mgt R, O E A R AA . BRAGESERE B ROZIBN AR A e ok, HAR
IR E A2 /5K, RN TR RN 52 ST 5 )2 S Eh L LA R 4R S0 B BIR, A Refg et
X R N 57 31 3 2 ST ENHLIK R R AT AR L (0 3 A 2, T BN S ST 8 A RO e 221, T
TG RSE IR . AT, B SO GRS 1 A e T I BT A Pk, BRI 2
JRNGREEHH (57 GOBOR D DL 2 5 IR B HCE 24 S H A BB 2, IXEE— e R
ERom T RIE RN EERE R R, B E R GRS T R e, REEAE TR
JRNIIZE 2 ZHL, A et — D3 RSO GRS A 12 S AL
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AW FT A ZORE L 2R DX RN R B3 2B S SRS R AT TN A, B3t
SRR M X NGB E AR S 5 EI UK LA R 2 5 B U200 D5 2 4 18] (1 YR BB &
AERIBL . B AERR IR LA I A GRS F A RS 5K, ek B s\ 484
BB SR E.
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AU FEHE B TR B T
H1: RNESERUR AR S SR A B A7 A 2 2
H2: MNRSERUE AR S AR e EA7 A 2 22
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He: FNGRSERUE AR A 2 i AR B 5
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2. FBBL

AT T E G 27 S SRR A S SR AT IR, 381908, SRS e MIRF6 2
itor, 1 a2, FAR RS ARES. BAAF RS BaFE, SRR NSNS A
FRAIHLANERE 0 Bo R A CRAR R B L5E Ft my,  BEAMAG A 4Eie . N 220
RIRLARDL S ASIRAR DU AN B SRR LA N I 28

3. BRI E

DA e ] K L 25 28 e R I B AR ST S s e, U BOR 7 (R R 7792, Tl I 1)
BRI R A6 140y, [BISCH 245504, [HICE 0n 4 2682% . 1E =il B, R H
TiAEHUREE, DA R R 1L 2R A8 AN ) R AR E B BUM AR A0 R o 1E 2R ST 3L LS BT R I3 e
Bk ELARE AR . 8 0% 2 I R BOE R 3700y, [FICH k0 %3364, [RIUCE 2L
7] %5 2291 %,

4 fE R

4. 1B FES T

RIEDeVellis (1991) (M A, (SR KT0. 8RR RUF, W BBEBAR J o0 4k ) B R
(E1
R 1. ZAFNEREERUHER

BIH R BYUEFE o BB RO R
HNERBIHL 6 0.911 0.948
B 5 0.903

4.2 WHRE
SR LFBRIE R, RIELTREENBREATBE, TRINNZEEBAE R

o

R2: WEAENAFRELRATR
FH k. BX
2R B 22 e HHF KA
IR A 2 B HEF FHR
AR A 2 B HEHF FHFE
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R 3: BFEEGHABZENHERXREGER

WL BhAL AR FSELN
P BIAL 1. 000 . 739 . 839
AN ENHL . 745 1. 000 . 824
JENTN . 688 . 819 1. 000

5. BB BT
12 FSPSS19. 0FTAMOS21. 0k AL B 5 73 M Fr e SR s « o St AT s N 4R 22 20 F 22 21 3))
ML A YE S o0 # S e N D Geit 48w B2t BT Wi Z a2 R0 HT .

HRgR

TR AT, T IRARSEE & IS BUIR I e 5 S S P
Z5t; WA ENEREEDPAEARN DGR E B ZER .

L HBXNEKIADERIHT

K 4: EXNFAEEAANOLTHER

BRI BiH AN# B (%)
4 531 L3 199 59. 2
5’8 137 40. 8
TR 19-25 % 286 85. 1
26 % UL I 50 14.9
S LR LR 135 40. 2
AR UL L 201 59. 8
HUEA 2500 JCLAF 172 51.2
2500-3500 7T 39 11.6
3500-4500 7T 62 18.5
4500 TGLA E 63 18.8
KA HiARE 90 26. 8
B 89 26.5
Hm R 157 46. 7
FRE L T3 2 T R AR 2] 5E 4 A & 206 61.3
AR E 98 29. 2
AT [F R 32 9.5
2. BH2E TSR
2.1 i H 47

R BIEE (2009) A, WH M EZ B NE 4. 1 RBrE—Im A, 2
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% 2T%hn e E T 0 40, AT OLAEAR T ke, KIS A EE Oy e 2. BREIS E50
R, THEAREI S R E ) Pearson AR ARE 3. RLERBIIS BR84S 18 Ui
BrJE HRITH S OO 4. BTN ER 5 o (8, o mliER)s, BNER o RESCRTE DL
5. 3LFME, RoRIREMR L R R e AR 2 5 6. IR i, SRR 5 3RR R R R ¢
REVIRL

MEERIF, 55 1. 7 @B A5 RS, (R R E, I OREE R ERK
oL EIR R, WERN T N0y 1, EFETER SR ]S UL FIVE R A BIbR e, A
R R RIRE, RIS IRFEIRR AP0 KRRV Gaath, Prf gk
TRE
®5: THEOPHER

WARGR BTRALR S5 EAER FEERE &t

o BERE e Ta——— FEE R FIEAES ARG sme AER

T A% BAHEX BalE HE
1 ARSFHE 1760 0981 1727 3370 4117+ 0595+ 0551 #0973 0340 0583 {RE
2 HEETIEEH x 1600 0670 1102 1906 6121+ 0727= 0705 0972 0541 0736 {RE
3 AEINFSEE x 1840 1017 1545 2430 5878+  0846=+ 0825 0870 0720 0849 {RE
4 AEHRY AR x 1600 0804 1937 4140 4629+ 0863+ 0846 0870 0763 0874 {RE
5 R EE x 1780 1036 1840 3625 5888+ 0888+ 0872 0969 0792 0890 {RE
6 ET A x 1880 1003 1514 2468 6318+  086l=+ 0842 0870 0743 0862 {RE
7 HERANE x 2100 0895 1218 1599 5504+ 0618+ 0574 #0973 0359 0599 {RE
8 ABBIE x 1640 0776 1828 5840 5196+  0813=+ 0794 0871 0684 0827 {&E
9 AEHE TE x 1840 0889 1416 2717 5858+ 0885+ 0871 0870 0791 0889 {RE
10 Es5ER x 1820 1101 1424 1421 6396+  0876=+ 0857 0870 0765 0875 {&E
11 BOisHE x 1920 1007 1415 2144 7270+ 0896+ 0881 0969 0808 0899 {RE
12 Az, HEERE I 2000 1088 1486 1911 6010+ 0833~ 0808 0970 0689 0830 {RE
13 EZFIEE x 2100 1129 1213 0924 6049+ Q757+ 0722 0971 0544 0738 {RE
14 EEHA x 1820 1063 1543 2026 5641+ 0890+ 0874 0969 0787 0887 {RE
15 Esitsid x 1780 0896 1628 2892 6218+ 0899~ 0885 0869 0810 0800 {REY
16  FIPAER x 1700 0809 1663 3199 5500+ 0867+ 0850 0870 0765 0875 {RE
17 EAFHIFEAEHE X 1900 08995 1503 2504 5842=+ 0811w+ 0786 0970 0653 0808 1RE
18 ZEBEAZNF IA9FW T 2000 0904 1211 1930 5473w+ 07520+ 0724 0971 0556 0745 1B
19  EREAFER x 1660 0848 1775 4358 4677+ 0890+ 0878 0870 0808 0899 {RES

FIEAD 23000 20400 20400 <0972 20.200 20.450

VE: *P<<0. 05, #%P<<0.01, **¥P<<0.001 (N=50)
2. 2 BREME T 0T

KMO 2/ 0.956, k¥l Kaiser (1974) MHRIEFRAE, %45 RAEH &S >ATHE 7087,
Bartlett ERIEAS & 45 H R IR RI T I OCEL ( x2=6696.971, df=171, p<0.001) , K&
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HATHE DT
£ 6: FIZHLERK KMO Fl Bartlett MK
KMO 5 Bartlett ¥ 5E

Kaiser-Meyer—-0lkin 0. 956

Bartlett HIERIEFEAE: AR 6696. 971
df 171
o 0. 00

MR ¥ Tabachnica5Fidel1(2006) 2 KI5 4 S AE. 450, AT DURE 94 7 09 20%, /2
FEIRAS, RXKIRRMEE T 90 R R 7 &3 E N0, 45, H—KIRREHE T )5, =R
PARIZ> N2ANERE o el Ja FRAEAE AT, 31816, 537, 73 AR PE38%AI3A% I AL S, {EL SN il FBLI
AEMNE T LA e, BNZEEM NN T B3R Bk, SR e BA7
5 DR T AT R R, e R T AR R SRR RS 60% A L
R FAGNERERERRSITHER BIRED

F& 1 K% 2
VAR2 . 824
VARS8 . 812
VAR3 . 804
VAR4 . 803
VAR9 . 761
VAR1 . 758
VAR19 . 696 . 488
VAR10 . 674 . 529
VAR5 . 650 . 527
VARI1 . 591 . 568
VAR13 . 855
VAR12 . 756
VAR1S . 756
VARL7 727
VAR7 . 693
VAR16 .531 . 679
VAR14 . 509 . 669
VAR15 . 568 . 656
VARG . 561 . 592
FROEME 7.318 6. 537
fEREAE e (%) 38.514 34. 404
P S 72.918
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&K 8: FAFNERRKRUEFARIITHER GIRE)

F#E 1 R 2
VAR2 . 848
VARS . 821
VAR3 . 813
VAR4 . 785
VAR1 LTTT
VAR9 772
VAR13 . 854
VAR18 776
VAR12 . 764
VARL7 733
VAR7 . 720
FEIEAE 4. 817 4. 9284
R S (%) 40. 139 35. 701
BRARRA & 75. 840

2. 3 ANEME R 2 ) B Mo R 2 5

RFVBSIREA T AR I0 AN R 38 7 22 40 Tt A8 B 2 I B LR S5 04T 2 A 06 . SRR
T ESMEE LB R ESE, KM LSD TR (Post hoe) (3KJEZE, 2005) . DAphSZ
FEA t RE i ai R, BVEAREEB0E ¥ (1 SIS EE 5 Ak SR80 #1002 ST B LR — 5
£9: EIFYAEMES EZ t BEWHER (MESD)

L o et (N=137) HEE (dO ¢ e
FPLESr 45.97+£9.12 46.88+7.78 334 -1.13 0. 26
SNEREHAL  25.74+4.98  26.53+4.21 334 -1.52  0.13
WHEBEIHL  20.05+4.63  20.3444.23 334 -0.59  0.56

2. 4 RIS I BN SR 72 5

DIBSEREAR t KE W BN 22 57, AR AR SR8 E #1052 SR 43
SN N E BN BB E R
R 10: ¥IFPPEFR B2 t KEHER MESD)

19-25 % 26 % LI E HHE WD t D
ISy 46.49+8. 58 44. 80+8. 65 334 1.28  0.20
HNERERHL 26.21+4. 66 25.26+4. 84 334 .32 0.20
LRSS 20. 28+4. 50 19.54+4. 28 334 1.08  0.27

2.5 ANFA P2 S B M5k L 22 57
PIBRSIHEA ¢ RE e LA 2, S 3hiLE o SMERSi LA A S sh LA
PP BT RENESR.
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R11: EIPHEEH LEZ t KEHER (MESD)

S ) G . NI S ) G o = = 1 A D) t D
LTy 46.99+7.95 45.73+9.00 334 1.32 0.19
HNEREHAL 26.56+4. 33 25.73+4.90 334 1. 60 0.11
WAL 20.43+4.26 20.00%4. 61 334 0. 87 0.38

2. 6 AN[RISONZE SI BHL R 7

PABADR| TR SLREAR ANOVA F3AT 4k SR 30H 5 SIS ZE 5, 7 Z2 0 BT AR R BIRON
FESE S FIHLE P B2 57 F (3, 332)=1. 482, p=0. 219; A KIS NTE SN EESIHL ) 5 25 1 2
B F(3,332)=1.807, p=0. 146; K KIS NTE A FSHHLAIEEMEZ R F (3, 332)=0. 926, p=0. 428.
R 12: ¥AFPLES SAERSIHLA A FSIHLAEBNZ ANOVA # E R

A TR SS df MS F D

ZH [a] 327. 568 3 109. 189 1.482  .219
SEBNLE S HN 24454. 858 332 73.659

T 24782. 426 335

2H [a] 118. 555 3 39.518 1.807 .146
HNERZAL HH 7260. 005 332 21. 867

=% 7378. 560 335

2H [1a] 55.517 3 18. 506 .926 . 428
N B N 6635. 813 332 19. 987

=% 6691. 330 335

2. T N[ AL 2 T B ML 25

DB TR SRR ANOVA F)HT 4k SR 30H 5 5 SIS R AL 22 5, 7 2250 BT R ORI
) ML AL ZE B F(2,333)=0.400,p=0.671 ; K K B A & 3 ML 0 K AL E R
F(2,333)=1.009, p=0. 366; AAKILNEBIHLH A2 7 F (2, 333)=0. 297, p=0. 743
R 13: ZAFPLES SAERSHHLA A FESIHLAE R ALZ ANOVA K E R

5 AR SS df MS F D

2H [a) 59. 226 2 29.613 . 399 . 671
SEHNERS AN 24723. 199 333 74. 244

=% 24782. 426 335

ZH [a) 44. 453 2 22.226 1.009 .366
AR B HN 7334. 107 333 22. 024

p=E e 7378. 560 335

2H [a] 11.910 2 5. 955 . 297 . 743
R BIHL HA 6679. 420 333 20. 058

B 6691. 330 335
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2. 8 ZXE [F) SR DL o 1 BB 22 7
DA FAMSZAEA ANOVA M 4K SR 3808 # 2 A SN R IE R R ZE 57, TT 20K
AR BT #2 S AHLE T B 5K BE R SRR AE 35 2 7 F (2, 333)=60. 135, p<<0. 01, ZhEP
LS BE A BARIATAE R MEZE R F (2, 333)=73. 234, p<0. 01, P EBBIHLAIS KE F BRIATAE
BEMZR F(2,333)=33.830, p<0.01. XM LSDVEHATHERL, RIKEEER BT
BBHE FH AN SNERSIHM N IS e, O R R AR =, FREATE 4R
PSS IRV N85 o G 2 ) 3| WS & N P s | R DS R B 1 A8 = [
R 14: ¥APPESERERFREZ ANOVA K2 HER

AF S KYR - SS df NS F p H R
B FhpL a4 6575. 717 2 3287.859 60.135 . 000
s HN 18206.708 333  54.675 1>2>3
B 94782. 426 335
48] ] 9954.010 2 1127.005 73.234 .000
AL 4N 5124.550 333 15.389 1>2>3
B 7378.560 335
48] ] 1129.986 2 564.993  33.830 . 000
A EH AL ) 5561.344 333 16.701 1>2>3
B 6691.330 335

Ee UEeFE. 2RARE. SAEERE

3. RIS R

Hl: RN4RSEE AR AP PR EREER . RIBH LS RER, AFH
PR GRS 30E = AR R R E AR, SN RS 2R, NN S %
2SR (p>0.01) , KEIEHIART.

H2: RRANREHE ZEMNEINPAEER LAEREER . RBEHALERER, TFH
RSB SL I E A R R EREEES, INTEREEER, WL EE
P2 (p>0.01) , KUILH2ANERAL.

H3: ARSI E LA EAMPAERN FHEEREES . RIBEH SR ER, AFH
N IR SR 3 2 ) BN LR Sy B B2 57, AN BB 2R, WshPLe 2%
2SR (p>0.01) , KIEHIANALAT .

He: RANGRSHE AN AMPAEET] PAAEREES . RIET LS RER, AFH
I SEE B N S EREEER, NN RENER, NHSNEEE
PZER (p>0.01) , KFUILHAAERAL.

H5: Jl N4k 830 A 1% S SIHLTE R AR B AZTE R 22 7. AR 7o 45 R R,
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AN RO SR B 1AL S R E T, AN SN R E S, NS
BEWHER (p>0.01) , KHSARAL.

H6: MANREEEE FA R I INAE R E SRR R EER . MBS R
7~y AFIREESCHFRROU R EL 20T 2 22 I R E S AR B E 2R, AMBBINIAAAE B3 1

Z=5, WHEIHFEAEREEZS (p<0.01) , [KBEH6RAT .

IS8

XN BB AT R IR Je R B, A R R ER DL 22 2 h WL BOR L 3% 2 57
P, BARRIUN KR 5E & R R il cmos, BARRERE, ANEaRESAE000 ik
o MRARASCHIWI I, WX NS 5 GRS H S LA AL P SR R Bl — Ak =
R . B AR RN BRSBTS EAAAE—E IR ZE . SN REEE T N 51—k
WA B A AT AN, [RGB 0 A B e e, IR 2 RN L AE S IS (1
AR IEANFE RN RS F 1. Ao EWAAE— e A IERIAA M, £ BT IS
I AR AR 22 DO PPN A [ 2 i, Xt S T RZ BRI E AR N TiRE A
M2, T WEIFERE Ml. “RARFRE . B, NBONEmRU, K
T BOMERGE T, RONGREE A AL EUMBME R 35 A%, I — i, Jikik
RS g, SEEAIBRIEA L. FN, &H 2 RN RSHENEE TG, itz
G Z RAFHITEE, SBOREFE CEDTE. EIABET, EmmiEyeIFm LS, H
EEA R AN AL, EE— AR R BN 2 ST E IR, It A% BN SRV # 7 7%,
HALA AR AL K, IREED O N 2138 IS ST B AR — 2 R, HRTE R
ZREEFLA FIRHR 2 B URARE N 38 LSRRI IR ER AR AR SR A2 EL IR Il = S 0, BRI #eeid
FEFP AN 1]+ BB RIR 22 3], X5 BN SE ST H AR B 105 3] 77 SR VAL 2 21 X A7 AR RO
Z5t. WRENA KB E N 1% 5 EEE, ENEYREE R sL . =223 8 FRRNT
Mo —J710, FRANSESE H SN T RREAR, WA A I AR, AR ER
= A SE KT, RIE 2 S M R S Z ARSI /1. S oh— T, RS B =
SR, ARMEME ST RE PR O, M RN S T A ST B

=il

L. BUNBURS %, HEI¥EIFTR
— B BUR BB R IO T N GRS 0H W RIE R E M S AL S . NGRS A
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R EEE R RMEBH L7, T HEA SRR R Pk B EE M E . BURF AT
DR B 7 AR A 4 S B B B, MUBR AN MESR B E W&, RN E %3
W2 IGES AT, D i, ZRBUFEMNTEZ RS RN R T IRE. HENK
JE B AT 3CHE, BUMMIT TN Z e o IR R HE BU7 5, g a itk @BrReE s
LRI, RN T RRRE.

2. BALMX A, RIISE%EY

W TS R X T, PR A AN BT, RENSREREE IR, o RKIFIXAE
FRNGREEECH AR — R nsmnd T AL X R R IR DL R AR X E BN . BTl
TRERZ XS, ZREMTHARRENEE, AR Ea B R X BRI AN
e FINARR A B R R, AR 2 104k X R RVIR BIE A AL X RE 5 2 52 1) B0 BEE DA
LB S ROZAHEKTUES X35, SRR XERS SEHXEE S, FRmxt T3 B4R,

JLEEHLIE

ST RN S R, T B L U R S, R A A R T AR R % Al
6o FBERN AR BN R Z A RN 5 2] 3 EE N R AP 1 5 . —RALVZH, AT
TER R RE PR I RNA, HYRIZG T R LHE 2RI AR KRN NE WL,
LR T2 MBRASR S HE), AWHemEmE SR . ZREEREE, KABESTRAFEIH
L CHE, BN ) H A AR S OB, BRI T 2 1A [ RORS

4. AR R U SR

R A RCE NI E I LR T SCR RN GRSE BRI R, & B AT H0R BRI 0 e
TRAEZUTMEI R &, IEFi S SRS I8 . R ERIE RN AT T M EEE £
UL RSB o RN 52 3 A8 2 ST A A o SEINE SR RR S B SEfr TAE S AR fRe s, 0l
B SEERAIR IS 3] o D2 AR BN QRS0 HOURAE B BE T T ATt B L RN 2 2]
AEHITR, AREERBIRARBET AN E, T2 2T E RN AR S,

5. ST 2 TR SR

AL B VAR R o RN S 3T 3 A W 2 i 2 T P gl 2 o U B A 56 AR
FAE—E AL, WARXUT RERE /K, RN FAIERA R KA, FHILEh
W ZNEL AL N VA JE RN, B IR IR G, A, ARt — B iR R
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SBR[ R BOMAE B R AR R AR RIS H TR A 1R
P, RN IR AE i i), @i L [F 5% R B B s, AXFEELSREE S,
REfE A5 BN 7 2] 3 T aF BN S AA, VHBR R, R B B 4F 1 2% ) R .
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EVALUATION OF THE QUALITY OF PRIVATE PRIMARY SCHOOL-
BASED CURRICULUM IN HENAN PROVINCE, CHINA

Rui Wang'", Lina Zheng?

12 Stamford International University

“Corresponding author: Rui Wang, E-mail: wangrui@yuhuachina.com

Abstract: This research through the questionnaire survey method, 405 teachers in 6 private elementary
schools in Henan Province that offer school-based courses evaluated the quality of the courses. Through
data analysis and quantitative research, the current situation of the quality of the courses in Henan private
elementary schools was presented, and the differences were compared. The private elementary school
teachers under the background information evaluate the difference between the four dimensions of the
quality of the school-based curriculum in Henan. The study found that the overall evaluation of the quality
of school-based courses by the teachers of private elementary schools in Henan Province is better. Among
them, the organization implementation dimension is the highest, the effect dimension is the second, the
project establishment context is not good, and the configuration development dimension is the lowest.
Teacher background information variables have certain differences in the evaluation of school-based
curriculum quality, and the four dimensions show different degrees of significant positive correlation. To
improve the quality of the school-based curriculum, it is necessary to build a school-based curriculum
management team, focus on the principal’s curriculum leadership, and strive for support from local
governments; clarify the curriculum outline, strengthen subject integration, and conduct periodic

evaluation; strengthen teacher curriculum research and practice to promote professional development.
Keywords: Private Elementary School, School-Based Curriculum (SBC), Quality Assessment.

Introduction

In 2001, the Ministry of Education of China implemented a three-level curriculum management
system for national and local schools. To change the over-concentration of traditional curriculum
resource management methods, implement a national, local, and school three-level curriculum
management system, appropriately lower the proportion of traditional dominant subjects, and allocate
10%-12% of local and school-based curriculum hours. More than 85% of schools across the country
have school-based courses (Cui, 2016). Schools have the autonomy to develop school-based courses,
and 85% of schools offer school-based courses. Private elementary schools are highly competitive in

enrollment, and actively offer school-based courses as a school-running feature. The quality of school-
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based courses is uneven, and it is necessary to make recommendations for the curriculum through
evaluation. In the development of school-based curriculum in various countries, school-based
curriculum evaluation and construction have gradually received widespread attention. From the 1960s
to the 1970s, Western countries launched school-based curriculum evaluation activities, focusing on
process and result evaluation, and constructing multiple evaluation methods, not only to evaluate
learning achievement, but also to evaluate the course context and learning process (Kellaghan &
Stufflebeam, 2003). At present, the undergraduate teaching evaluation plan issued by the Ministry of
Education of China adopts the CIPP model proposed by the United States Staffelbeam in 1967, and
consists of four evaluations: Context, Input, Process, and Product, which can provide a theoretical basis

for curriculum decision-makers to improve curriculum development.

Research Objectives

The research takes the specific participants of the private elementary school-based curriculum
as the main body of evaluation, and the quality of the various school-based curriculum currently carried
out by the private elementary school as the evaluation object. Based on the CIPP evaluation model, the
project context, configuration and development, organization and implementation, and impact 4
dimensions, through survey data to evaluate and analyze the quality of this curriculum in Henan private
primary schools. Based on the results of literature and questionnaire surveys, appropriate
recommendations are made for follow-up research. The objectives of this study are as follows: (1).
Understand the current quality of this curriculum in private primary schools in Henan Province. (2).
Understand the differences in the evaluation of school-based curriculum quality by different
background variables. (3). Understand the relationship between the project establishment context
dimension, configuration development dimension, organization implementation dimension, and
effectiveness influence dimension of school-based curriculum quality. (4). Understand the impact of

different background variables on the quality evaluation of this curriculum in private primary schools.
Literature Review

1. Related Research on Private Primary Schools

The development of private schools in the United Kingdom, the United States and other European
and American countries has entered a mature stage and is in balance with public schools (Hong, 1998).
Private primary schools in China have moved from an expansion of scale to a stage of slowing growth,
structural adjustments, and high-quality development (Liu et al., 2021). Self-financing, independent
operation, and management are the characteristics of private schools. Implement the principal

responsibility system under the board of directors, and have the right to hire teachers (Shao, 2003).
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American schools have a donation culture (Meng, 2004) and China has a single financing channel (Wang,

2020). Improve the quality of running a school to win students (Yang, 2020), and ensure school operations.

2. Related Research on SBC

Curriculum, as the main method and main way for schoolteachers to teach, provides a carrier
for students to transform indirect experience into direct experience (Peng, 2011). In the 1960s, the new
curriculum development mechanism in the United States is insufficient, with schools and teachers as
the main body of development (Huang & Shao, 2014). In 1973, the concept of School-Based
Curriculum Development was first proposed at the Irish International School-Based Curriculum
Development Symposium. At the end of the 20th century, based on existing international research, the
concept of school-based curriculum in China gradually became clear. After a few pilot schools, the
school-based curriculum was formally established in 2001 as an important part of the basic education
curriculum in the form of documents. Research on the theoretical development of school-based courses:
Keiny & Weiss (1986) pointed out that the school is the main place where principals, teachers, students,
and parents cooperate in decision-making. Stenhouse actively advocates that teacher play a central role
in school-based curriculum and believes that curriculum research and development belong to teachers
(Marsh, 1992). Singapore attaches importance to stakeholder cooperation (wang et al., 2019), the United
Kingdom builds support groups for interdisciplinary courses (Jiang, 2011). China is uneven in quality
and quantity (Shi, 2018), and development in economically developed areas is better (Huang & Yang,
2011), 83.45% of the schools in Nanjing offer school-based courses (Li, 2015). School-based
curriculum development is based on the school as the main body, principals, teachers, students, parents,
and the community participate in the development and implementation of a form of curriculum. Jin
(2011) pointed out that the principal is the navigator of school development, and the development of
school-based curriculum is directly related to the principal’s educational philosophy and leadership
ability. The principal plays a key leadership role in promoting cooperation (Glatthorn, 2000). American
and Finnish students believe that the teaching goals of subject teachers are very important in student
learning (Tirri & Kuusisto, 2016), and the goals of school-based courses should be formulated by
teachers. The new era requires that teachers, as the main body of implementing school-based courses,
must transform from the faithful executors of the original courses to the decision-makers, organizers,
and implementers of course development (Luo, 2006). Taking students and parents as the research
objects, Zhao (2008) pointed out that the main body of school-based curriculum development should
adhere to multiple orientations and proposed that the curriculum should be returned to students and
students can participate in school-based curriculum development. Marsh (1992) believes that the
development of school-based curriculum focuses on the participation of parents and students. Du et al.

(2017) believe that as an important part of curriculum resources, parents should make effective changes
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in concepts, abilities, and evaluation mechanisms to give full play to the advantages of parent resources.

3. Related Research on SBC Guarantee Factor

Many factors affect the quality of school-based courses, include national policies, local resources,
communities, and parents. The curricula of various countries are delegated to schools, and school-based
curricula have received policy support. Li et al. (2015) believed that the setting of SBC should make full
use of regional culture to make SBC a local area. Cultural propaganda business card. The local education
authorities should construction of teachers and school supervision was strengthened, and scientific
research projects were carried out to increase the investment in SBC. Parents of students and community-
related personnel can provide guidance and assistance for the implementation of SBC, also one of the
necessary factors for SBC protection (Zhou, 2007). SBC management organization, concept value, teacher
development and based on students also important factors affect the quality of SBC. 88% of Canadian
schools have school-based curriculum management teams (Moore & Earl, 1992). The principal should
have the correct curriculum concept and develop the school practice towards the goal of construction
(Postholm, 2019). Rish teachers integrate school-based curriculum resources and develop new teaching
methods through one year of study (Ni & Seery,2018). Highlight the status of students as the quality of
school-based courses and pay attention to the actual development of students (Zhang & Qian, 2017).

4. Related Research on SBC Quality Assessment

Due to the diversity of curriculum development, it is not easy to recommend a single quality
assessment model (Akpur et al., 2016). DarAssalam (2010) pointed out that the Taylor goal-centered model,
the goalless evaluation model, the Hammond model, the management-oriented evaluation model, and the
CIPP evaluation model. Evaluation models have different purposes according to different evaluators. SBC
quality assessment has emerged in the United Kingdom, the United States, Norway, and Israel (Xue & Hu,
2008). American evaluation research shows that middle school students who accept school-based courses
have high leadership skills (Conville, 1997). The assessment link focuses on the whole process (Yang, 2009):
preparation before development, curriculum preparation, organization of lectures, and result evaluation. The
CIPP model was first applied to education evaluation in 1960, covering the four dimensions of Context,

Input, Process, and Product. The ultimate goal is not to prove, but to improve (Stufflebeam, 2003).
Methodology
1. Research Design

Sort out ideas. Consult the relevant literature on the quality evaluation of this curriculum in

private primary schools, determine the research questions, and select the evaluation mode and
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dimensions. Determine the questionnaire and administer it. Adjust the background information to make
predictions, and then formally implement the test. data analysis. Descriptive statistics, difference

analysis, correlation analysis, regression analysis. Form conclusions and make recommendations. Find

weak links and put forward suggestions for improvement.

Research ideas

Research content

Research methods

Identify
research
questions
Analyze
research
questions

4
Solve
research
questions

Research
Background

Research
ohjectives

Research

questions

Literature
review

Confirm the
questionnaire and
send it out

Significance
obiectives

Statistics and
analysis

Make conclusions
and
recommendations

Literature
|-— :
Analysis

Questionnaire
Survey

Figure 1: Idea Map of This Research

2. Population and Sample

Henan Province, as the province with the largest education population in China, has a certain
degree of representativeness, 6 cities with balanced economic and cultural balance in the provincial
capital and the surrounding east, west, south and north. 6 representative cities of Zhengzhou, Kaifeng,

Jiyuan, Jiaozuo, Luohe and Xuchang. Choose one school each school-run for more than ten years,

offering school-based courses. Select 420 primary school teachers of various subjects;

high, 1:1:1.

3. Questionnaire Design

The study selected the "Preliminary Application Questionnaire for the Construction of
Elementary School-based Curriculum Quality Evaluation Index System" (Pan, 2019) based on the CIPP
model, and adjusted the background information and named it "Primary School-based Curriculum
Quality Assessment Questionnaire". The questionnaire is divided into two parts, namely background
information and the evaluation of the title of the school-based curriculum quality. Background
information 7 questions, including gender, teaching age, education, professional title, class period, SBC

role development, number of cooperatively developed SBC subjects. The questionnaire has 4 first-level
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indicators, 13 second-level indicators, and 51 third-level indicators. Use Likert's 5-point scoring. The
questionnaire is distributed to teachers of private elementary schools. A total of 70 predictive
questionnaires were issued and 62 valid questionnaires were returned. The sample recovery rate was
88.6%. The reliability and validity of the predictive questionnaire data were analyzed. Cronbach's o
was 0.989, KMO value was 0.792, and the reliability and validity were good. The name of the formal
questionnaire was determined to be the "Quality Evaluation Questionnaire for Private Elementary
Schools". The official survey questionnaire is distributed to 6 private primary schools in Zhengzhou,
Kaifeng, Jiyuan, Jiaozuo, Luohe, and Xuchang, which have been running for more than ten years. With
the approval of the school, the ratio is 1:1:1. Proportion To 420 primary school teachers in the lower,
middle, and upper sections of each subject, a link was sent to the electronic questionnaire, which
teachers freely chose to fill out. After data collection within 48 hours, a total of 405 valid questionnaires
were collected, and the questionnaire efficiency was 96.42%, Cronbach's o was 0.981, KMO value was
0.967.
Table 1: SBC Quality Evaluation Questionnaire Dimension Index Name Table of Private Primary

Schools

e . Questio
Codi Dimensio | . .
Coding Indicators Item ns
ng n
amount
Mational policy Aal (in line with national policies), Aa2 (in line with educational policies), Aa3 (in line

guidance with core literacy), Aa4 (highlighting the characteristics of the Times)

Abl (considering local Humanities), Ab2 (considering local economy), Ab3 (striving
Project Ab Local resource culture 3

A for govemment support)
Context - — - — — -
Ac Sound safeguard Acl (considering commumity resources), Ac2 (considerning celebrities and alumni), Ac3 4
mechanism (considering educational philosophy), Acd (considering parents' support)
Student needs S ) o
Ad u _cn “‘fc s Ad1 (considering students' interests), Ad2 (meeting individual growth)) 2
considerations
Ba National policy Bal (the principal is a group member), Ba2 (the principal plays a leading role in the 2
guidance course)
L I res ulture Bbl (assessment of existing courses), Bb2 (advantages and disadvantages analysis will .
Configurat Bb -ocal resource culture set up courses) <
ion Bel (the outline is true and clear), Be2 (paying attention to the development of
B . - ; . . vati i
developm Sound safeguard students), Bc3 (reflecting the target requirements), Bed (cultivating students’ literacy),
ent Be mechanism BcS (conforming to students' body and mind), be6 (reasonable class schedule), Be7 7
(clear evaluation method)
Student needs Bdl (should be equipped with standard teaching materials), Bd2 (teaching materials
Bd considerations reflect characteristics) 2
Organizati ) SBC resource Cal (facilities provided by schools), Ca2 (utilization of curriculum resources), Ca3
on and Ca assessment (implementation of the outline content), Ca4 (implementation of the target) 4
implement L Cbl (teachers' classroom strain), Cb2 (smooth organizational teaching), Cb3
C . Cb  Principal course leader Lo N L 3
ation (cultivating students' innovation)
N . Ccl (reflecting teacher-student interaction), Cc2 (providing students' practical
Ce . operations), Ce3 (students’ field experience), Ced (active leaming) 4
Dal (successfully completing the goal), Da2 (promoting students' literacy), Da3
. (meeting students’ interests), Da4 (effective implementation of evaluation), Da5
SBC textbook . . . . ) . L
Effectiven D2 (diversified evaluation subjects), da6 (realize real evaluation), Da7 (individual process 10
D development evaluation), Da8 (become a school business card), Da9 (feature performance of each
ess impact session), Dal0 (basic process specification)
- . Dbl (promoting development capabilities), Db2 (enhancing research capabilities), Db3
Db SBC implementation (achieving two-way development), Db4 (promoting curriculum leadership) 4
4 13 51
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Table 2: Reliability and Validity

* Reliability {N=405)
Questionnaire Cronbach's a Dimension Cronbach’'s a
Project context L9206
Configuration development . 929
SBC quality - 981 Organization and implementation . 944
Effectiveness impact . 957
* Validity {N=405)
Project Configuration Organization and Effectiveness SBC
confext development implementation impact quality
KMO sar:ill[lj‘r!lrl]'l “iuitahilil_\' 921 923 930 944 967
B tlett A imate 5 = ~
Sphf.‘:"i::iit}' test = Ei{‘ltt-::‘?:l];r::‘— 3585.351 3700.279 3809.724 5103.932 20036.370
DF T8 78 55 91 1275
Sig. 000 000 000 000 000
4. Data Analysis

Use Excel software to check and filter the data, eliminate invalid samples, filter out valid sample
data and import them into SPSS23.0 (Chinese version) software for data analysis. Finally, SPSS23.0 is
used to analyze the collected data, and the processing methods mainly include: (1) Descriptive statistics.
Make statistics on the background information, the overall level of SBC quality, and the scores of each
dimension, and analyze the SBC quality and the scores of each dimension in the questionnaire. (2)
Analysis of differences. Using independent sample t-test and one-way variance to analyze the
difference, to explore the difference of teachers' evaluation of SBC quality under different background
information. (3) Correlation analysis. Pearson's product difference correlation analysis is used to detect
the SBC quality and Project context, Configuration development, Organization and implementation,
Effectiveness impact, and the correlation between the various dimensions of the variable private
elementary school. (4) Regression analysis. Regression analysis is used to explore the specific forms of
the correlation between the background variables and the SBC quality assessment and various

dimensions of private primary schools.

Results

1. Demographic Analysis of the Respondents

It can be seen from Table 1 that most of the teachers in this course in private primary schools
are women, and the teaching time is relatively short. The education level is mainly undergraduate, and
most of them have obtained the teacher title, and the teaching period is evenly distributed. More than
half of teachers play an important role in school-based development, and most teachers actively
participate in the practice of multidisciplinary integrated teaching. The number of school-based courses

offered by the school is relatively abundant, and the type of structure is relatively single.

1764



%%, STAMFORD
4 UNIVERSITY
The 6™ STIU International Conference 2022, May, Thailand

Table 3: Descriptive Statistics Table of Background Information (N=405)

Project Class Number of samples Percentage

Men's 78 19.26%

Gender Women's 327 80.74%

5 years and below 144 35.56%

) ) 6-10 years 133 32.84%

Teaching experience 11-15 years 67 16.54%

16 years and above 61 15.06%

Specialty 98 24.20%

Education Undergraduate 284 70.12%
Master's degree or above 23 5.68%

No 74 18.27%

) ) Primary education level 2 181 44.69%

Professional title Elementary Education Level 1 121 29.88%
Small Medium high 29 7.16%

Low blow 130 32.10%

Class section Middle part 143 35.31%

Grand-Master 132 32.59%

Dominant 71 17.53%

Develop roles Participant 175 43.21%

Cooperator 159 39.26%

0 section 89 21.98%

Number of subject cooperation 1 Section 128 31.60%

2-section 114 28.15%

2. The Basic Status of SBC Quality in Henan Private Primary Schools

It can be seen from Table 2 that the overall status of the SBC quality of private primary schools
in Henan Province is relatively good, which is above the middle level. In general, the quality of SBC is
generally good (M=4.280, SD=0.422). Among the dimensions, the organization implementation score
is the highest (M=4.320.SD=0.454). The second is the effectiveness and impact (M=4.309, SD=0.485)
and the project context (M=4.307, SD=0.413). The lowest score is configuration development
(M=4.181, SD=0.477). The quality of the organization and implementation is the highest. Among the
comprehensive indicators, student needs consideration, national policy guidance, and teacher teaching
strategies rank among the top three, with high quality. The low quality of local resource culture,
principal's curriculum leadership, and school-based textbook development should arouse the attention

of the school and the region to the quality of SBC.
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Table 4: Summary Table of Current Situation Analysis of SBC Quality Assessment in Private
Primary Schools (N=405)

. Standard
Coding Project Questions Average deviation Median Ove‘rall
amount value (M) sorting
(SD)
Project context 13 4.307 0.413 4.190 3
B Configuration 13 4.181 0.477 4.000 4
development
Organization and 11 4.320 0.454 4.080 1
implementation
D Effectiveness impact 14 4.309 0.485 4.050 2
Aa National policy 4 4.399 0.463 4.25 2
guidance
Ab Local resource culture 3 4,120 0.481 4.00 11
Ac Sound safeguard 4 4.258 0.512 4.00 8
mechanism
Ad Student needs 2 4.449 0.503 4.50 1
considerations
Ba SBC resource 2 4232 0.647 4.00 9
assessment
Bb Principal course leader 2 4.100 0.552 4.00 12
Bc SBC outline 7 4,292 0.499 4.00 6
Bd SBC textbook 2 4.100 0.552 4.00 13
development
Ca SBC implementation 4 4.222 0.472 4.00 10
Cb Teachers' teaching 3 4.370 0.498 4.00 3
strategies
Ce SBC atmosphere 4 4.366 0.506 4.00 4
Da SBC curriculum 10 4277 0.489 4.10 7
effectiveness
Professional
Db development of 4 4.339 0.521 4.00 5
teachers
51 SBC quality assessment 51 4.280 0.422 4.12 -

3. The Quality of SBC Under Different Backgrounds and The Differences in Evaluation

of Each Dimension

Studies have shown that there are certain differences in the overall quality of SBC and the
evaluation of various dimensions under different backgrounds. Table 3 can see, in terms of gender,
there is no significant difference between male and female teachers in the evaluation of school-based
curriculum quality. In terms of teaching age, teachers of different teaching ages have no significant
differences in SBC quality assessment. And in terms of professional titles, in terms of the teacher’s

class period, also have no significant differences in SBC quality assessment.
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The development role of school-based curriculum teachers, the number of subject cooperation,
the number of school-based courses, and the number of types have significant differences in the
evaluation.
Table 5: Summary Table of Differences in SBC Quality Evaluation Scores of Private Primary

Schools by Various Background Information Items

. . Organization School-based
. Project  Configuration .
Project Class and Effect  curriculum
context  development . . .
implementation quality
Men's
Gender , F F F F F
Women's
5 years and below
: 6-10 years
Teaching F F F F F
experience 11-15 years
16 years and above
Specialty
Education ~ Undergraduate F F F F F
Master's degree or
above
No
Primary education
Professional level 2
title Elementary F F F F F
Education Level 1
Small Senior
Low blow
Class Middle part F F F F F
section
Grand-Master
Dominant
Develop Participant T T T T T
roles
Cooperator
Number of 0 section
subject 1 Section T T T T T
cooperation 2-section

T: Significant difference, F: No significant difference

4. The relationship between SBC quality and various dimensions

According to the four levels of CIPP evaluation model: Context, input, process, and Context,
Input, Process, Product evaluation, the relevant data analysis of the SBC of private primary schools in
the four dimensions of project establishment context, configuration and development, organization and

implementation, and effectiveness There is a significant positive correlation between the dimensions,
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and there are also significant positive correlations of varying degrees between the dimensions.

Project background
/ (Context Evaluation)

o
F P4
< / .
/ 53.-- Configuration
/@I _w| development
SBC, e ¥ - (Input Evaluation)
quality
\
assessment \: f"ogrj Re0.898°*
AR —
)%o\\ \. Organization and
B\ implementation

(Process Evaluation)

% R=0.888"""

\ Effectiveness impact
(Product Evaluation )

RZU,TéT"'T

Figure 2: Schematic Diagram of Correlation Analysis Results

At the context evaluation level, the correlation between the project establishment dimension
and the input level configuration development dimension (R=0.792) is higher than that of the process
evaluation and result evaluation; the input level configuration development dimension is more
correlated with the process evaluation level organization implementation dimension (R=0.898) than the
context Evaluation and result evaluation are highly relevant; the organizational implementation
dimension at the process evaluation level has a higher correlation with the configuration development
dimension at the input level (R=0.898) than the context Evaluation and result evaluation; the
effectiveness impact dimension at the result evaluation level and the organizational implementation
dimension at the process evaluation level The correlation (R=0.888) is higher than context Evaluation
and input evaluation. It can be seen that the quality of SBC topic selection is conducive to the
development of SBC, high-quality development can promote the organization and implementation of
SBC, and good organization and implementation is the guarantee of the results of SBC. The strength of
the correlation relationship is progressive, which is consistent with the SBC project establishment,
development, implementation, and results in promotion process. Therefore, in the case of a highly
positive correlation between organizational implementation dimensions, configuration development,
and results, it can be considered that organizational implementation is the core link of SBC, and a high-
quality SBC implementation process is an important guarantee for the overall quality of SBC.

Therefore, based on optimizing teaching by teachers and active learning by students, schools should
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ensure the provision of software and hardware facilities required by SBC, make full use of
corresponding curriculum resources, ensure the implementation of SBC outline content and objectives,
and promote the overall quality of SBC promotion.

Through Figure 3, regression analysis of the relationship between background items and project
context dimensions, configuration development dimensions, organization implementation dimensions,
effectiveness impact dimensions, and overall SBC quality evaluation, the number of discipline
cooperation has a significant positive effect on the overall quality evaluation of SBC evaluation and all
dimensions. Influence the relationship. From course establishment to course presentation, the greater
the number of discipline collaborations, the higher the quality of the course items presented. Perhaps
because the multi-disciplinary integration SBC combines the opinions of multiple teachers, the
curriculum is relatively balanced, and the multi-disciplinary focus on curriculum development monitors
the quality process. For students, multi-disciplinary integration is easier to trigger points of interest, and
teaching results are easier to diversify. For teachers, it can be considered that interdisciplinary
cooperation has promoted the ability of teachers in comprehensive teaching research and development,
and the integration of disciplines is conducive to expanding teachers' academic horizons and improving

their professional standards.

‘ Gender |
-0.048
‘ Teaching age | 0,032
‘ Education | 0,001
| Job title | 0.113 # SBC quality assessment
( Course section I 0.031
Participate in -0.082
development roles
Number of subject 0.346
cooperation

Figure 3: Schematic Diagram of Regression Analysis Results

Discussions

Among the four dimensions, the quality of implementation links is the best; among the 13
indicators, student needs, national policies, and teaching strategies rank in the top three, and the quality
of local resource culture, principal curriculum leadership, and school-based textbook development is
low. After evaluation, the quality of this curriculum in Henan private elementary schools is at a
relatively high level, and there are significant differences in the evaluation of different teachers. All

dimensions are positively correlated. The number of discipline cooperation has a positive impact on
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quality assessment.

Limitations of this research, Only 420 teachers from 6 schools were selected for the test, and
only 405 valid questionnaires, The representativeness of the sample is not the best; it fails to extend the
test subjects to most schools, nor does it consider the educational differences between urban and rural
areas, which may cause differences and errors in sampling. The formal questionnaire in this study has
a total of 51 questions. More questions may limit the respondent’s answer, and the respondent may have
reservations about answering questions due to emotions, personal perceptions, and attitudes when
completing the questionnaire, which may lead to inferences different from the actual situation. The use
of research results has limitations. The subject of the evaluation of this study is the SBC teacher. The
evaluation subject does not cover the students and related parents who participate in the SBC. The
quality of the SBC is only evaluated from the perspective of the teacher. The evaluation subject is not
diversified and may study the quality of SBC in various dimensions. The result is biased. The
questionnaire used in this study was compiled by domestic scholars. It is not widely used and mature

and may deviate from the actual situation.

Conclusions

According to the questions raised in this study, after conducting a questionnaire survey and
analysis of the results with 6 private elementary school teachers in Henan Province as a sample, the
following conclusions are drawn:

(1) Henan private primary schools scored higher in SBC quality evaluation, with the highest
score in the organizational implementation dimension, the second in the effectiveness impact
dimension, the second in the project background dimension, and the lowest in the configuration and
development dimension. In general, the current SBC quality evaluation and evaluation of the quality of
each dimension link are at a relatively high level.

(2) There are significant differences in the SBC quality assessment of Henan private primary
schools in terms of background information, teacher development role, subject cooperative
development. Except for the background dimension of the project, the differences in the background
information of the other three dimensions are the same as the differences in the background information
of the SBC total quality assessment.

(3) There is a significant positive correlation between the SBC quality assessment and various
dimensions of Henan private primary schools. The project context and configuration development are
significantly positively correlated, configuration development and organizational implementation are
significantly positively correlated, and the impact of effectiveness is significantly positively correlated
with organizational implementation. That is to say, the better the SBC project context, configuration

development, and organization implementation quality of private primary schools, the higher the effect
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and impact, the higher the quality of the SBC.

(4) The number of SBC subject cooperation in Henan private primary schools has a significant
positive effect on the quality of SBC. The more disciplines that develop SBC cooperation, the higher
the quality of SBC.

Through research, this study found that the overall quality of SBC in Henan private primary
schools is above average. Organization and implementation is an important part of SBC quality.
Interdisciplinary cooperation and development are conducive to the improvement of SBC quality. There
are weak links and deficiencies in the process of SBC development. Based on the above research found,
this research provides reference suggestions for the leaders of private primary schools, SBC project
leaders and teachers in Henan Province. Recommendation: Enlist local support and attach importance
to the leadership of the principal. Build a management team to promote interdisciplinary cooperation

and teacher professional development, promote private primary schools to improve the quality of SBC.
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Abstract: This article takes the adult education teaching quality evaluation research of ordinary
undergraduate colleges as the core, and by consulting related literature, adopting the method of
questionnaire survey, surveying and researching 400 students of a Z college in Henan Province, and
conducting quantitative research on the data. And using descriptive statistical analysis, difference
analysis and other methods to analyze the questionnaire data, summarize the current status of adult
education teaching quality of ordinary undergraduate colleges, the influencing factors of education and
teaching quality evaluation, and the problems of education and teaching quality. Strategies for the status
quo of adult education and teaching quality in undergraduate colleges and universities to further
improve the status quo of adult education and teaching quality in ordinary undergraduate colleges and
universities. The results of the research show: 1. The Questionnaire on the Status Quo of Adult
Education Teaching Quality Evaluation in General Undergraduate Colleges has good reliability and
validity, and all indicators meet the measurement standards, which are suitable for the measurement of
adult education teaching quality evaluation research in general undergraduate colleges. 2. Adult
education teaching quality evaluation consists of five dimensions: teaching effect, application ability
training, teaching goals, teaching methods and teaching evaluation. 3. The current adult education
students' satisfaction with the classroom teaching quality of the school in Z Academy is as follows:
teaching methods, teaching evaluation, teaching goals, application ability training and teaching effect.
And most of the students have different degrees of significant differences in different background
variables (age, grade, major).

This research puts forward relevant suggestions based on the analysis results, the school does
a good job of positioning accurately, and provides a good teaching platform; teachers need to improve
their professional qualities in a timely manner, constantly broaden their knowledge, and play a good
guiding role; students should take the initiative to learn and do Make a good plan for your future life

and actively take every professional class.

Keywords: Teaching Quality, General Undergraduate Colleges, Adult Education.
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Introduction

The popularization trend of adult higher education is obvious. At the same time, due to the
particularity of adult age, physiology, psychology, social experience, life experience, etc., how to
maximize the quality of education and teaching of adult education students has become a common topic
for all researchers, The social call to improve educational opportunities is getting louder and louder.
Jarvis (2001) research on the quality of adult education in colleges and universities mainly focuses on
improving the quality of classroom education, clarifying the curriculum, innovative teaching methods,
teaching materials reform at home and abroad, and comparison of teaching methods. Many good
opinions were published in relevant professional journals, which laid the foundation for the
development and decision-making of adult education. How to ensure the quality of adult education and
teaching in ordinary undergraduate colleges has become a serious challenge for the survival and
development of education. The establishment of a monitoring and evaluation system for the quality of
adult education in ordinary colleges and universities ensures and improves the quality of adult
education, to achieve the continuous and continuous quality of adult education in colleges and
universities. Sustainable development has become an important issue in adult education.

Under the premise of facing the diversity of student levels, ordinary undergraduate colleges
will find it difficult to unify standards in student education and teaching. It is necessary to formulate
different education and teaching programs for students of different majors and develop a teaching
environment suitable for different students. To help every student in deep learning. If you want to
formulate a relevant teaching plan suitable for students, you must have a better understanding of the
current situation of students' education and teaching quality and master the understanding of students'
different majors and different grades of teaching and education quality evaluation, so that you can
understand a school's education and teaching quality evaluation. Only by the implementation of the
policy can we know whether the school’s teaching policy is reasonable, and then we can make further
improvements on this basis. Therefore, on this basis, the evaluation of the teaching quality of adult
education in this school is further carried out, hoping to obtain relevant results, which can further

improve the quality of education and teaching of the school.

Research Objectives

Based on the understanding of adult education quality evaluation in ordinary colleges and
universities, the purpose is to study the current situation of adult education teaching quality evaluation
in a general undergraduate Z college in Henan Province, and the method of random investigation is
adopted with questionnaire survey method and literature research method as the main research methods,
and further Understand the opinions and suggestions of the college’s students on the evaluation of adult

education and teaching quality, and discover the defects in the college’s evaluation of adult education

1775



v/ STAMFORD
4 UNIVERSTTY
The 6™ STIU International Conference 2022, May, Thailand
and teaching quality, mainly research the following issues:

1) What is the status of adult education teaching quality in general undergraduate colleges?

2) Under the background of different variables (gender, age, educational background,
professional type), what are the differences in students' recognition of the evaluation of adult education
teaching quality in ordinary undergraduate colleges?

3) Under different dimensions (teaching goals, teaching methods, application ability training,
teaching evaluation and teaching effect), what are the differences in students' recognition of the

evaluation of adult education teaching quality in ordinary undergraduate colleges?
Literature Reviews

1. Research on the Teaching Quality of Adult Education

Zhang (2007) emphasized that the level of adult higher education teaching quality depends on
a variety of factors, such as the school’s educational environment, experiments, practice equipment,
book conditions, application of modern educational methods and other hardware factors, teaching
management, teaching staff, and school running Software factors such as ideology, professional
construction, course setting, class time arrangement and textbook construction can be regarded as the
influence of schools and teachers on teaching quality; students’ own conditions, foundation, mastery of
professional knowledge, 1Q, and investment in learning The energy and time, etc., can be regarded as
the impact of students on the quality of teaching. The employer’s requirements for graduates, and what
kind of model it considers high-level graduates are also related to our choice of training goals.

Liu (2015) controls and evaluates the quality of education and teaching. He believes that it is a
subsystem of education, which is still determined by teachers, students, textbooks, and other teaching
material factors (experiments, internships, books, etc.), teaching goals, teaching methods, and Teaching
strategy and other non-teaching material condition factors. The basic factors affecting the quality of
teaching should undoubtedly be the two most active elements of the basic elements in the teaching
system: teachers and students. Wu (2008) believes that the factors that affect the improvement of
classroom teaching quality are the quality of teachers, teachers' teaching concepts, teachers'
understanding of teaching rules and the use of teaching methods. Deng & Xiong (2008) pointed out that
the factors affecting the quality of adult education are the five factors of teachers’ personal teaching
methods, teaching expressions, teaching attitudes, and teaching introspection. This view starts from the
teacher’s point of view and expects to improve teachers’ abilities. quality of education. Jin (1997)
explained it from two perspectives: the teacher's "teaching" and the student's "learning". It believes that
teachers’ teaching content, teaching methods, and students’ quest for knowledge, differences and

learning-weariness are factors that affect the improvement of adult education classroom teaching
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quality. Nie (2012) believes that standardized management, the quality of students, technical means,
and the teaching process of teachers are the factors that affect the improvement of classroom teaching
quality. Liu (2017) believes that based on the stakeholder theory, the factors affecting quality
improvement fall into three categories. The main body of teaching activities includes adult students'
learning self-drive, experience summary, multi-level learning, adult teachers' teaching attitude, learning
ability, and scientific research ability; the main body of education management includes adult colleges
and related departments; the main body of education services includes enterprises and others. Shi (2004)
believes that the factors affecting the improvement of adult education quality include five aspects:
institutional mechanisms, hardware facilities, software construction, student learning and management.
These scholars have put forward their own opinions on improving the quality of adult education
classroom teaching in a systematic, comprehensive, and multi-angle manner.

Regarding the reasons for the problems in the quality of adult education classroom teaching,
Wu (2011) believe that the quality of classroom teaching is due to the following reasons: First, adult
students have serious ideas about diplomas and do not study hard; students are under-age and lack self-
discipline; they have poor secondary school foundations and comprehensive Learning ability is low;
second, the teaching team lacks a sense of identity in teaching, and the assessment and evaluation
system is not sound. Huang (2010) believes that the teaching goal emphasizes "knowledge" and ignores
"adults", teaching content is outdated, teaching methods are single, and teaching evaluation is not
perfect the lack of vitality in the teaching environment is the cause of the problems in the quality of
teaching. Kong et al (2007) and others believe that there are problems with students’ learning goals and
attitudes. Reasons for quality problems, these rational analyses provide a basis for solving the problems
in adult education classroom teaching quality.

The role of the quality evaluation system is to strengthen the management of school education
and teaching quality, improve the quality of adult education, achieve target management, meet the social
demand for adult education, promote the continuous improvement of teaching quality and level, and
realize the role of sustainable development of adult education (Lu, 2011). Liu (2015) believes that
teaching quality evaluation has the role of guidance, diagnosis and motivation. Zhou (2006) believes
that quality evaluation has the teaching goal of promoting student development: the evaluation process
focuses on studying teaching strategies and promoting teacher growth: teaching effect evaluation
reflects the interaction between teaching and learning and the role of "teaching based on learning". In
short, the evaluation of adult education classroom teaching quality is of certain significance for teachers

and students.

2. Research on Teaching Quality Evaluation of Adult Education

Carrying out adult education classroom teaching quality evaluation is to make a value judgment
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on the actual classroom teaching activities of adult education, and it makes a simple standard for the
connotation of adult education classroom teaching quality evaluation (Ou, 1997). Yu & Zhang (2020)
pointed out that the construction of the teaching quality evaluation system is not yet complete. For
example, the evaluation subject is not comprehensive enough to ignore external evaluation; focus on
result evaluation and ignore developmental evaluation; focus on evaluation, ignore feedback and
improvement and other overall process management issues. Therefore, private colleges and universities
should adopt a diversified evaluation subject, design a multi-dimensional evaluation index system, and
adopt diversified evaluation methods to build a closed-loop education and teaching quality evaluation
system.

Ou (1997) believes that teaching evaluation techniques and methods should be multi-pronged,
complementary in function, prioritized and inferior, based on ability, and qualitative and quantitative
should be combined. Wu (2011) believes that the collection methods of teachers’ classroom teaching
quality data include student questionnaires, questionnaires, and final exam results summary tables. The
statistical processing methods of data include qualitative data processing methods, quantitative data
processing methods and comprehensive evaluation methods.

Gao & He (2016) discussed the deficiencies in the evaluation content, the design of evaluation
indicators, the lack of subjects, and the inconsistency between the evaluation system and corporate
standards in the evaluation of classroom teaching quality in ordinary colleges and universities and put
forward the exploration of the main content of enterprise participation in classroom evaluation and
enterprise participation Countermeasures of classroom teaching evaluation mechanism. Fang (2010)
from the many factors that affect the teaching quality of adult higher education, mainly from internal
factors, such as teacher level, adult learner level, teaching materials construction and teaching hard and
soft environment, as well as external factors, such as management system, school-running methods And
adult education managers, etc., to analyze the influencing factors of adult education and teaching
quality, which is helpful to improve the quality of adult education and teaching. Analyze the current
problems of adult education teaching quality from the perspective of students and put forward
suggestions and solutions based on the teaching evaluation system, teaching quality assurance system,
teacher construction, and life details assurance (Liu et al., 2019). Chen (2015) believes that adult higher
education is a key link in building a lifelong education system and a learning society. The key to the

sustainable development of adult higher education is the teaching quality of adult education.

3. Related Research on the Evaluation of Adult Education Teaching Quality in General
Undergraduate Colleges
Huang (2012) used the School of Foreign Economics as an example to analyze the composition

and status quo, problems and causes of the foreign-related teaching quality assurance and monitoring
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system, and proposed a scientific construction of a diversified fund-raising investment security system,
perfecting the human resources security system, and establishing Countermeasures for the optimization
of the school’s internal teaching quality supervision and evaluation mechanism, the establishment of an
external teaching quality evaluation and monitoring system for private universities, and the optimization
of the teaching quality assurance monitoring system for foreign-related colleges.

Wu (2008) analyzed the significance of establishing the internal guaranteed strategy of adult
education teaching quality in ordinary colleges and universities and put forward the adult education
teaching quality guarantee strategy of ordinary colleges and universities of quality teaching of
management personnel, quality teaching of teachers, and quality teaching of assistants. It discusses the
countermeasures for the internal guarantee of the adult education teaching system in ordinary colleges
and universities from two aspects: the organizational structure of the internal guarantee of teaching
quality and the motivation mechanism of the internal guarantee of teaching quality. In short, the current
research on the evaluation of adult education classroom teaching quality in ordinary colleges and
universities by Chinese scholars is mostly focused on the improvement strategies of college classroom

teaching quality.
Methodology

1. Research Design

This research is based on the research thinking of analyzing the current situation-paying
attention to the problem-analyzing the reason-proposing countermeasures-building the system.

First, understand the status of research on adult education teaching quality evaluation in general
undergraduate colleges and universities, design relevant questionnaires, conduct an in-depth
investigation of adult education teaching quality evaluation of adult education college students in a
general undergraduate college Z in Henan Province, China, and understand students’ perceptions of
adults The status quo of education and teaching quality evaluation.

Secondly, through a questionnaire survey of students enrolled in a general undergraduate Z
college in Henan Province, China, some problems, and defects in the evaluation of adult education
teaching quality were found, and reasonable attribution judgments were made for the problems found.

Finally, according to the reasons behind the problems, the relevant educational evaluation
theories are used as the basis, combined with advanced foreign experience, and countermeasures to
solve the problems are proposed to further optimize the evaluation mechanism of adult education
teaching quality in ordinary colleges and universities, and improve the rationality of education and

teaching quality evaluation and scientific.
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2. Population and Sample

The research objects selected in this study are adult education college students in general
undergraduate colleges. Select adult education college students from a general undergraduate Z college
in Henan Province, China, and select 400 adult education college students as the questionnaire. The
subject of the investigation, the reason for the selection is that the enrollment of adult education majors
in this college ranks among the top in Henan. The enrollment majors set cover adult education
undergraduates, junior colleges, and all levels of junior colleges. The college ranks first, and the school
concept meets the development needs of the society and has a certain degree, representative. In the
research process, random sampling was adopted to collect effective data, and the methods of literature

research and questionnaire survey were used to ensure the practicability of the questionnaire.

3. Questionnaire Design

The first part is the basic situation of the surveyed students, including their gender, age, grade
and major.

The second part is about the understanding and attitude of adult education students’ classroom
quality evaluation. The questionnaire survey includes 15 questions, mainly including the values of
teaching quality evaluation, teaching quality evaluation methods, teaching quality evaluation content,
and feedback from the teaching quality evaluation. The dimension analyzes the values of adult
education classroom teaching quality evaluation. This reflects the overall evaluation of the teaching
quality of adult education students. This research draws on the "S College Adult Education Classroom
Teaching Quality Evaluation Status Survey Questionnaire" compiled by Zhu (2018), which is divided
into three dimensions: classroom teaching quality evaluation value orientation, classroom teaching
quality method, and classroom teaching quality evaluation feedback. Importing the survey data into
SPSS, the reliability coefficient of the student questionnaire is 0.888, which means that the reliability
of the questionnaire is within an acceptable range. At the same time, the reliability of each subscale is
greater than 0.7. Studies have confirmed that this questionnaire has good reliability and validity.

The third part is a formal questionnaire, which combines five dimensions with teaching
objectives, teaching methods, application ability training, teaching evaluation and teaching effect. The
teaching objectives include a total of 5 themes, including theoretical learning ability, application ability,
teamwork ability, innovation ability, etc. The teaching method contains a total of 7 topics, including
lecture method, problem guide method, example teaching, project teaching, group cooperative learning,
learning by doing, etc. The cultivation of applied ability includes 6 themes, including teachers,
vocational skills, innovation and entrepreneurship, etc. Teaching evaluation is four themes, including
course examination format, homework configuration format, etc. The teaching effect includes 6 topics

in total. Including students' professional ability, operational ability, the third part of the questionnaire
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uses a three-level score, that is to say, "Yes" is calculated as 1 point, "Don't know" is calculated as 2
points, and "No" is calculated as 3 points. The first question of the teaching method dimension is the
inverse test question, the score form is opposite. Regarding data input, no coding is used beforehand,
and after recovery, it is coded sequentially, and statistical analysis is performed through SPSS.

The questionnaire on the status of adult education teaching quality evaluation in general
undergraduate colleges is a combination of the "'S College Adult Education Classroom Teaching Quality
Evaluation Status Questionnaire" compiled by Zhu (2018) and the "Classroom Teaching in Applied
Undergraduate Colleges" written by Wang (2018) The questionnaire in "Quality Investigation and
Research" can be seen from Table 1. The overall reliability coefficient of the questionnaire is 0.888,
which is between 0.8 and 0.9, indicating that the reliability of the scale is acceptable. Among them, the
reliability coefficients of the four dimensions of teaching objectives, teaching methods, teaching
evaluation, and teaching effects are all greater than 0.9, indicating that the reliability of each item in
these four dimensions is very good, and the trustworthiness of ability training and teaching quality
evaluation is applied at the same time. The degree coefficient is between 0.8 and 0.9, indicating that the
reliability of the scale is acceptable. The above results show that the design of the questionnaire is
reasonable, and the credibility of each item is very good, and the results can be analyzed.

Table 1: Reliability Coefficient Table of The Questionnaire Survey on The Status Quo of Adult

Education Teaching Quality Evaluation in General Undergraduate Colleges

Kronbach Number  Overall questionnaire ~ Number
Alpha of items Kronbach Alpha of items
Teaching objectives 0.977 5
Teaching method 0.978 7
Application ability training 0.867 6
Teaching Evaluation 0.939 4 0888 .
Teaching effect 0.926 6
Teaching quality evaluation 0.867 15

In the results of Table 2, the KMO value is 0.870, which is in the range of 0.7-0.9, indicating
that the scale in this questionnaire is suitable for factor analysis. Bartlett (Bartlett) sphericity test results:
the chi-square value is 2020.402, the corresponding P value is 0.000, which is less than the significance
level of 0.05, so the Bartlett (Bartlett) sphericity test is significant. After rotation, the cumulative
variance explanation rate reached 88.810%, which was greater than 50%, indicating that the

questionnaire survey has high validity.
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Table 2: Validity Test of The Questionnaire on The Status Quo of Adult Education Teaching

Quality Evaluation in General Undergraduate Colleges

KMO Sampling Appropriateness Number 0.870

Cumulative variance interpretation

. 88.810
rate after rotation
Bartlett sphericity test Approximate chi-squar 2020.402
Degrees of freedom v 154
Significance 0.000

Table 3: Variance Explanation Table of The Survey on The Status Quo of Adult Education

Teaching Quality Evaluation in General Undergraduate Colleges

Element Extract the Sum of Squares of The Load Rotating Loa(.1 Sum of Squares'
Total % Varianc Cumulative% Total % Varianc Cumulative%
1 25.957 60.365 60.365 17.717 41.202 41.202
2 5.489 12.766 73.131 6.242 14.515 55.717
3 2.274 5.288 78.419 4.660 10.838 66.555
4 1.827 4.249 82.668 3.426 7.967 74.522
5 1.574 3.661 86.329 3.194 7.429 81.951
6 1.067 2.481 88.810 2.950 6.859 88.810
4. Data Analysis

Analyze the collected data through excel, and strive to obtain comprehensive and objective
statistical results, analyze the data through SPSS2.0, eliminate invalid data through descriptive statistics,
and then use comparative analysis to analyze the data in each dimension to further understand the
College students’ overall understanding of adult education and teaching quality evaluation, as well as
suggestions and opinions, and understand what students think needs to be changed, including their

specific views and suggestions on the issue.

Results

1. Demographic Analysis of the Respondents

A total 0f 400 questionnaires were collected, with 197 males (49.3%) and 203 females (50.7%).
A total of 43 people aged 15-20, accounting for 10.8%, a total of 58 people aged 30-40, accounting for
14.5%, a total of 39 people over 40, accounting for 9.8%, and a total of 126 people aged 21-25. People,
accounting for 31.5%, a total of 134 people aged 26-30, accounting for 33.5%. There are 88 students in
the 2018 grade, accounting for 22.0%. There are 136 students in the 2019 grade, accounting for 34.0%.
There are 102 students in the 2020 grade, accounting for 25.5%. There are 74 students in the 2021

grade, accounting for 18.5. %. The majors of 400 students are as follows: 63 students majoring in
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psychology, accounting for 15.8%, 53 students majoring in management, accounting for 13.3%, and 75
students majoring in education, accounting for 18.8%. Ideological and political education A total of 63
people in the majors, accounting for 15.8%, a total of 44 people in the liberal arts and management
majors, accounting for 11.0%, a total of 51 people in science and engineering majors, accounting for
12.8%, and a total of 51 people in other majors, accounting for 12.8%. (See Table 4)

Table 4: Basic Information Statistics of The Sample

Variable Classification Number Percentage Effective — Cumulative
of People Percentage  Percentage
gender Male 197 493 493 493
Female 203 50.7 50.7 100.0
15-20 Years Old 43 10.8 10.8 10.8
30-40 Years Old 58 14.5 14.5 253
age Over 40 Years Old 39 9.8 9.8 35.0
21-25 Years Old 126 31.5 31.5 66.5
26-30 Years Old 134 335 335 100.0
Class Of 2018 88 22.0 22.0 22.0
grade Class Of 2019 136 34.0 34.0 56.0
Class Of 2020 102 25.5 25.5 81.5
Class Of 2021 74 18.5 18.5 100.0
Other 51 12.8 12.8 12.8
Psychology 63 15.8 15.8 28.5
Management 53 13.3 13.3 41.8
. Education 75 18.8 18.8 60.5
Professional Ideological and Political
> 63 15.8 15.8 76.3
Education
Liberal Arts Management 44 11.0 11.0 87.3
Science and Engineering 51 12.8 12.8 100.0

2. Statistical Analysis Results

The five dimensions of classroom teaching quality are examined (Table 5). The results show
that the teaching method score is the highest, 2.6901+0.55437, indicating that students are more
satisfied with the teaching method, followed by teaching evaluation 2.5738+0.58906 and teaching goal
2.5440 £0.63991, applied ability training 2.2548+0.60886, the score of teaching effect is the lowest,
2.4271+0.59500. It shows that students’ satisfaction with classroom teaching quality is as follows:
teaching method, teaching evaluation, teaching goal, application ability training and teaching effect.

Table 5: Total Scores Of 5 Dimensions

N Minimum Max Mean Standard Deviation
Teaching objectives 400 1.00 3.00 2.5440 0.63991
Teaching method 400 1.00 3.00 2.6901 0.55437
Application ability training 400 1.00 3.00 2.2548 0.60886
Teaching Evaluation 400 1.00 3.00 2.5738 0.58906
Teaching effect 400 1.00 3.00 24271 0.59500
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3. Relevant Understanding of Teaching Quality Evaluation

According to the survey of 400 students' knowledge about teaching quality evaluation (Table
6), it can be seen that there are 235 people who have participated in the school's teacher teaching
evaluation activities, accounting for 58.75%, and a total of 106 students are interested in participating
in the school's classroom teaching quality evaluation activities. 26.50%, 304 people (76.00%) think that
teachers’ teaching evaluation activities can improve the attitude of classroom teaching quality, and 219
people (54.75%) say they understand the way of classroom teaching quality evaluation in schools. The
number of times of participating in the school’s annual classroom teaching quality evaluation activities
is 1 time, a total of 114 people, 2 times, a total of 144 people, and 2 times or more, a total of 142 people.
194 people (48.5%) thought that the content of the school’s classroom teaching quality evaluation index
was reasonable, and 206 people (51.5%) thought that the content of the school’s classroom teaching
quality evaluation index was unreasonable.

A total of 251 people has participated in the school’s online teaching evaluation activities,
accounting for 62.75%, and a total of 149 people have not participated, accounting for 37.25%. 176
people (44.00%) said that the school carried out online school evaluation activities once a year, 152
people (38.00%) said that the school carried out online school evaluation activities twice a year, and 72
people (18.00%) said the school Carry out 2 or more school online evaluation activities a year. Only 92
people (23.00%) have participated in other forms of classroom teaching quality evaluation activities
other than online teaching evaluation activities, and 308 (77.00%) have not participated in other forms
of classroom teaching quality evaluation activities.

A total of 296 people thought that the form of student evaluation activities carried out by the
school was relatively simple, accounting for 74.00%, and only 104 (26.00%) thought that the form of
evaluation activities was relatively rich.64 people (16.00%) said that other teachers in the school often
randomly enter the classroom to listen to the situation, 146 people (36.50%) said that there are very few
other schoolteachers in the classroom to listen to the situation randomly, and 190 (47.50%) said that
there is basically nothing else.

The teacher randomly enters the classroom to listen to the class. 118 people (29.50%) said they
knew the use of classroom teaching quality evaluation results, and 282 (70.50%) said they did not
understand the use of classroom teaching quality evaluation results. 326 people (81.50%) expressed
their approval to conduct multiple classroom teaching quality evaluation activities each year, and 74
people (18.50%) expressed their disapproval. 276 people (69.00%) agreed that the school would publish
the results of each classroom teaching quality evaluation, and 124 people (31.00%) disagreed. 366
people (91.50%) thought it was necessary for the school to conduct more diverse student evaluation

activities, and 34 people (8.50%) said it was unnecessary.
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Table 6: Students' Understanding of Teaching Quality Evaluation

Count %

(1) Have you participated in the school’s teacher teaching evaluation yes 235 58.75
activities no 165 41.25
(2) Your interest in participating in school classroom teaching quality interested 106 26.50
evaluation activities not interested 294 73.50
(3) Your attitude towards promoting the quality of classroom teaching Can improve 304 76.00
through teacher teaching evaluation activities Can't improve 96 24.00
(4) Your level of understanding of the method of evaluating school understand 219 54.75
classroom teaching quality Don't understand 181 45.25
(5) The number of classroom teaching quality evaluation activities ! time 114 28.50
conducted by the school each year 2 times 144 36.00

2 times and above 142 35.50
(6) How reasonable do you think the content of the classroom teaching Reasonable 194 48.5
quality evaluation index of this school is reasonable? unreasonable 206 51.5
(7) Have you participated in the school's online teaching evaluation Yes 251 62.75
activities? no 149 37.25
(8) The number of times the school's online teaching evaluation activities 1 time 176 44.00
are carried out each 2 times 152 38.00
year 2 times and above 72 18.00
(9) Have you participated in other forms of classroom teaching quality participated 92 23.00
evaluation activities other than online teaching evaluation activities? Haven't participated 308 77.00
(10) What do you think is the form of student evaluation activities carried Relatively simple 296 74.00
out by the school? Relatively rich 104 26.00

often 64 16.00
(11) The situation of other schoolteachers entering the classroom randomly rare 146 36.50

Basically no 190 47.50
(12) Your understanding of the use of classroom teaching quality evaluationlearn 118 29.50
results Don't understand 282 70.50
(13) Your attitude towards the evaluation of classroom teaching quality In favor of 326 81.50
many times a year Disapproval 74 18.50
(14) Your attitude towards the school’s announcement of the results of each In favor of 276 69.00
classroom teaching quality evaluation Disapproval 124 31.00
(15) Do you think it is necessary for the school to conduct more diverse  Is necessary 366 91.50
student evaluation activities? Not necessary 34 8.50

4. Analysis of Students' Recognition of Adult Education Teaching Quality Evaluation in

Ordinary Undergraduate Colleges Under Different Dimensions

Among the teaching goals, teachers in classroom teaching have the highest score for cultivating
teamwork ability, which is 2.67+0.625. The six indicators of teaching goals are satisfied in order:
teamwork ability (MEAN=2.67), theoretical learning ability (MEAN= 2.58), application ability
(MEAN=2.50), independent thinking ability (MEAN=2.49) and innovation ability (MEAN=2.48). The
teaching method (MEAN=2.6901) is between "yes" and "unclear", ranking first in the students'
satisfaction with the quality of classroom teaching, indicating that students are highly satisfied. The
cultivation of application ability (MEAN=2.2548) is between "unclear" and "yes", and the score is very
high. The student's satisfaction in this dimension ranks third. Teaching evaluation (MEAN=1.69) is in
"yes" and "unclear". From the overall situation of the survey, teachers score the highest on the level of
education evaluation. The average score of teaching effect is 2.4271, of which the professional
knowledge of the students and the satisfaction score related to the business-related business of the

students is 2.66, which is the highest score in the satisfaction of each item in this dimension. Next, after
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learning the relevant professional knowledge, the enthusiasm of students participating in operational
competition became higher, with a satisfaction score of 2.62, ranking second. After learning the relevant
professional knowledge, the enthusiasm of the students participating in the skill competition increased,
and the satisfaction also increased, with a score of 2.43, ranking third. The degree of satisfaction of
being concentrated in class and not doing things unrelated to learning is 2.13, ranking fourth. The scores
of these items are all greater than 2 points, indicating that students' satisfaction with the above items in
the teaching content is relatively good. However, through learning, students’ problem-solving ability
has been improved, with a satisfaction score of 1.82, and a satisfaction score of 1.70 for active dialogue
between students and teachers during class. The scores of these two items are both less than 2 points,

indicating that the teaching mode is still relatively traditional, so the teaching effect achieved is not
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particularly good, and the student's satisfaction with it is low.

Table 7: Comparison of Different Indicators of Classroom Teaching Quality

Project Mean Sort S.D. Sort Mean Sort
In class', the teacher attaches great importance to the ability of 258 2 0.628 4
theoretical study
In classroom teaching, teachers focus on cultivating the ability to 250 3 0665 3
apply the knowledge and skills learned to the real workplace ’ ’
Tegchmg In .c1assroom teaching, teachers’ pay attention to cultivating teamwork 267 1 0625 5 25440 3
objectives  ability
Fn class.roorn t'e'achlng, teachers’ pay attention to cultivating students 248 5 0700 2
innovative ability
!n the classroorp, t'eache?s. attach importance to cultivating students 249 4 072 1
independent thinking ability
Classroom teaching is mainly taught by teachers 280 2 0.542 6
In classroom teaching, teachers are problem-oriented 269 3 0580 5
In c'lassroorn.teachlng, teachers often use case teaching method or 264 5 0585 4
project teaching method
Teaching In class, teachers value students’ participation in class 263 6 0.59% 3
. 2.6901 1
method In classroom teaching, teachers often encourage me to "learn by
S 281 1 0513 7
doing
In class, the teacher asked my group to cooperate in the study 266 4 0643 2
Before the clasg, the teacher guided me to find knowledge points 262 7 0651 1
related to learning
The school often invites experts from the industry (industry) to come 180 6 0715 6
to class
The teac.her attac.:hes great importance to my training and cultivation 243 1 0732 4
of vocational skills
Application Edudcatlonal content revolves closely around social and professional 228 2 0890 1
ability neees : . . . 22548 5
training The teacher introduces the project results of applied research into the 208 4 0718 5
lecture
The teacher encoura}ged me to participate in industry-university- 227 3 0881 2
research related topics
The teacher gu¥ded me t'o participate in various innovation and 197 5 0752 3
entrepreneurship activities
Course assessment adopts a combination of various forms 272 1 0566 4
: Course examination can effectively evaluate the knowledge and
Teachin, y g
Evaluati%n application ability of learning 2662 0611 3 55738 2
Teachers arrange social practice assignments in the classroom 1.81 3 0727 1
Teachers assign assignments in various forms 1.78 4 0.647 2
Teaching The professional knowledge mastered l.:)y the students can basically 266 1 0588 6 24271 4
effect accept the relevant work of the enterprise
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Project Mean Sort S.D. Sort Mean Sort
After learning relevant professional knowledge, students' enthusiasm
for participating in operational competition will become higher
After learning relevant professional knowledge, students are more

262 2 0.623 4

willing to participate in skill competitions 243 30847 1
Through learning, students’ problem-solving skills are improved 1.82 5 0619 5
During class, students actively communicate with teachers 1.70 6 0.807 2
When in class, I don’t concentrate on doing things that have nothing 213 4 0651 3

to do with learning

Discussions

Through this investigation and research, the following research conclusions are drawn:

(1) The reliability and validity of the questionnaire compiled in this study is good, and it meets
the relevant requirements of surveying. This questionnaire combines the research design of the "S
College Adult Education Classroom Teaching Quality Evaluation Status Survey Questionnaire"
compiled by Zhu (2018) and the "Applied Undergraduate Colleges Classroom Teaching Quality Survey
Research" written by Wang (2018). The reliability and validity of is good.

(2) In terms of basic situation, the age of college students is in the range of 15-40 years old,
and the age distribution is mainly concentrated in 21-25 years old and 26-30 years old, with 126 (31.5%)
and 134 (33.5%) respectively. The grade distribution of students is the 2018-2021 grades, among which
the 2019 and 2020 grades are relatively high, 34.0% and 25.5% respectively. The majors of 400 students
are mainly composed of psychology, management, education, ideological and political education,
liberal arts management, science and engineering and other majors. The distribution is similar, ranging
from 15% to 30%.

(3) The overall status of classroom teaching quality: Through examining the five dimensions
of classroom teaching quality, students are more satisfied with teaching methods, followed by teaching
evaluation, teaching goals, application ability training and teaching effect with the lowest scores.
Moreover, the satisfaction of students of different ages, grades, and majors with respect to teaching
methods, teaching evaluation, teaching goals, application ability training, and teaching effects is
statistically significant (p<0.05), but students of different genders Compared with the satisfaction of
teaching methods, teaching evaluation, teaching goals, application ability training and teaching effect,
there is no significant statistical significance (p>0.05).

Compare the results obtained by Wang (2018) on the quality of classroom teaching in applied
undergraduate colleges. The P value of the gender-to-teaching evaluation dimension is 0.035 (P<0.5),
indicating that there is a significant difference between boys and girls; different grades are teaching
There is no significant difference in the target grade; there is no significant difference in the dimensions
of different professional teaching evaluation, teaching goals, teaching methods, and application ability
training; you will find that the results obtained at these points are inconsistent, and the reason for the

difference may be the research. It is caused by different sources of students, different majors, and
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different teachers.

(4) Relevant understanding of teaching quality evaluation: We further investigated the
knowledge of 400 students on teaching quality evaluation. The result shows that there are more students
who have participated in the school's teacher teaching evaluation activities. However, only 26.50% are
interested in participating in the evaluation activities of school classroom teaching quality, indicating
that students are not very interested in participating in the evaluation activities of school classroom
teaching quality. Most students expressed their understanding of the way of evaluating the quality of
classroom teaching in schools and their attitude that teachers' teaching evaluation activities can improve
the quality of classroom teaching.

The results obtained are roughly the same as Zhu (2018) on the evaluation of adult education
classroom teaching quality of private undergraduate colleges. Students have similarities in the
evaluation of classroom teaching quality of their colleges and universities, and they all hope that the
school is Place to improve.

(5) Analysis of students’ recognition of the evaluation of adult education teaching quality in
ordinary undergraduate colleges under different dimensions. Students expressed that they have a high
degree of satisfaction with the educational goals set by the teachers. Among the teaching goals, teachers
pay attention to cultivating teamwork ability in classroom teaching. The highest score. Students'
satisfaction with the quality of classroom teaching ranks first, indicating that students' satisfaction is
relatively high. The importance of teachers' attention to the various levels of indicators for cultivating
applied ability is to focus on the training and cultivation of vocational skills, the teaching content
revolves around the needs of social occupations, encouraging students to participate in industry-
university-research-related topics, and the integration of applied research results into teaching, Instruct
students to participate in innovation and entrepreneurship activities, and hire enterprise (industry)
experts to participate in classroom teaching. Teachers use a combination of various forms in the course
assessment (course essays, usual speeches, open-book examinations, and practical operations), with the
highest satisfaction scores. In the teaching effect, the teaching mode is still relatively traditional, the
teaching effect achieved is not particularly good, and the students' satisfaction with it is low.

Therefore, in classroom teaching, teachers should adhere to the concept of multiple quality,
train students according to students' learning interests, graduation aspirations, hobbies, etc., to meet the

diverse needs of students, and cultivate high-quality applied talents.

Conclusions

This study adopts the research design in the "Study on the Status Quo of Adult Education
Classroom Teaching Quality Evaluation in S College" compiled by Zhu (2018) and the "Survey and
Research on the Classroom Teaching Quality of Applied Undergraduate Colleges" by Wang (2018) and
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adapt it. From the research data, the following main conclusions can be drawn:

Overall, private colleges and universities are generally in a state of recognition for students'
evaluation of education and teaching. Students have different degrees of significant differences under
different background variables (age, grade, and major), and there is no significant difference in gender.
It is specifically reflected in that students’ satisfaction with the training of teaching goals, teaching
methods, teaching evaluation, teaching effects, and application ability decreases in order of age; the
training of teaching goals, teaching methods, teaching evaluation, teaching effects, and application
ability in grades In terms of satisfaction, students' satisfaction with teaching goals, teaching methods,
teaching evaluations, teaching effects, and application abilities decreases successively in different major
types. At the same time, in the five dimensions of classroom teaching quality, it can be found that
students’ satisfaction with classroom teaching quality is as follows: teaching methods, teaching
evaluation, teaching goals, application ability training and teaching effects.

In the analysis of the understanding of teaching quality evaluation, it will be found that many
students have participated in the school’s teacher teaching evaluation activities. 76.00% of the students
believe that teachers’ teaching evaluation activities can improve their attitudes towards classroom
teaching quality. There are also some students who think that the teaching evaluation activities
organized by the school are relatively simple. According to this, the school will rectify the teaching
evaluation mode to adapt to more students and get the information they want. 81.50% of the students
agree that multiple classroom teaching quality evaluation activities can be conducted each year, and the
results of the classroom teaching quality evaluation can be announced each time. This allows students
to realize their value in the development of school teaching and promotes school education.
Improvement of teaching quality.

Through the analysis of students' recognition of the evaluation of adult education teaching
quality of ordinary undergraduate colleges, it can be understood that the teachers of ordinary private
colleges must not only have a strong academic level, but also have rich social practical experience and
application ability. "Have a wealth of professional experience in industry and enterprise professional
practice" is the basic requirement for the professional quality of teachers in ordinary private
undergraduate colleges, but these application skills are difficult to possess in young teachers who have
just graduated from school. Therefore, it is necessary to introduce industry and enterprise experts
Participate in classroom teaching together. Therefore, the teachers of ordinary private undergraduate
colleges are mainly teachers who have just graduated from the school, which reflects the single tendency

of the source of teachers and the lack of dual-qualified teachers.
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Abstract: Home-school cooperation is one of the significances to the healthy growth of primary school
students. This research conducted a questionnaire survey on 536 parents of 6 private primary schools
in 6 cities in Henan Province, interviewed 42 parents, teachers, and school administrators, and used
SPSS20.0 to perform T/F test, correlation analysis, and regression on the data. From analysis and
research of this study, it found that the overall satisfaction of the parents of private primary schools in
Henan Province is relatively high. With the differences in the concept of home-school cooperation,
communication frequency, and student performance, parents’ satisfaction with home-school
cooperation also differs significantly. There was a significant positive correlation between the four
dimensions (cooperation level, cooperation content, cooperation form, cooperation effect) of parent
satisfaction with home-school cooperation and overall satisfaction. There were significant positive
effects on all dimensions of home-school cooperation satisfaction such as parents’ concept of
cooperation, student performance, and communication frequency.

Based on the above situation, this research put forward the following suggestions for the
existing problems of private primary school cooperation work: help parents to establish a scientific
concept of cooperation; promote normalization and systematization of cooperation levels; grasp the
balance of cooperation content; enrich cooperation forms; scientific evaluation cooperation

Effectiveness, avoid the wrong tendency to enroll students.
Keywords: Private Primary School, Home-School Cooperation, Parent Satisfaction.

Introduction

With the development of social economy and culture, the importance of the connection and
cooperation between family and school for children’s education and growth has become increasingly
prominent. But in ordinary, home-school cooperation at the primary level is still a new issue in my

country (Zhu, 2017). At the practical level, most of the home-school cooperation in the school-running
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practice in China are still at a formality level. At the level of theoretical research, the research on primary
school-school cooperation has not yet formed a system. Empirical research on home-school cooperation
based on satisfaction surveys is also scarce. In China , there are 9,449,100 students, accounting for
9.42% of the total number of students in all primary schools in the country. Private schools’ pursuit of
parental satisfaction and emphasis on home-school cooperation far exceed public elementary schools
(Zeng, 2019), so there is more room for practical exploration and theoretical research in home-school

cooperative work.

1. Problem Statements

In academia, related research on the behavior of private primary schools, especially home-
school cooperation, is still insufficient. Quantitative research on private primary school cooperation
work based on the satisfaction of parents of private primary schools is even rarer.

The number of students in private elementary schools in Henan accounted for one-fifth of
China. The provincial private primary schools are relatively competitive in parents’ recognition and

have a certain degree of typicality and research value.

2. Research Questions

2.1 What is the status quo of the satisfaction of the parents of private primary schools in Henan
Province with the home-school cooperation work?

2.2 Under different backgrounds, what is the difference in the satisfaction of parents of private
primary schools in Henan Province with respect to home-school cooperation work?

2.3 What is the correlation between the satisfaction of home-school cooperation level,
cooperation content satisfaction, cooperation method satisfaction, and cooperation effect
satisfaction of the parents of private primary schools in Henan Province?

2.4 What is the impact of parents’ different background variables on the satisfaction of the

cooperative parents of private primary schools in Henan Province?

3. Scope of Research

3.1 Content range

Took the parents of private primary schools in Zhengzhou, Kaifeng, Jiaozuo, Xuchang, Luohe
and Jiyuan City as the main research objects.

Combined with the interviews with some parents, teachers and school administrators of the
above schools.

3.2 Variable range

Different background variables of parents and students:
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Parents: parent’s identity, gender, educational background, occupation, income, family
structure, number of children, home-school cooperation concept.

Students: gender, grade, academic performance.

3.3 Research object scope

This study adopted the principle of convenient sampling.

Selected 6 cities: Zhengzhou, Kaifeng, Jiaozuo, Jiyuan, Luohe, and Xuchang to issue
questionnaires. They are all representative cities with a relatively high level of compulsory education
development in the region and covers all geographical areas of Henan Province.

Selected 6 schools: with excellent comprehensive performance in various indicators including
local school scale, charging standards, school performance, education authorities and parental
recognition.

Questionnaires: 550 questionnaires were distributed in the above 6 private primary schools.

Interviews: 18 parents, 18 teachers, and 6 school leaders from the above 6 schools.

3.4 Time limit

Distribute and debug questionnaires in a small area: Sep.10 to Sep.18, 2021.

Officially distribute online questionnaires: Sep.18 to Sep.23, 2021.

Questionnaires are collected in real time via the Internet.

4. Significance of the Study

4.1 Theoretical Significance

The current theoretical research on home-school cooperation in primary school in China is still
in its infancy especially the empirical research on home-school cooperation based on parent satisfaction
surveys is also scarce.

The typical significance and research value of home-school cooperation have not yet received
the attention of academic circles. Quantitative research on the satisfaction of parents with primary
school cooperation is still blank, and it is worthy of further exploration and exploration.

This study seized the key entry point of parent satisfaction, carried out quantitative research on
home-school cooperation in private primary schools, filled in the relevant gaps, and had a certain degree
of innovation and reference value.

4.2 Practical significance

For schools, it can provide constructive suggestions for Henan private elementary school
cooperation work; for families, it can help to change educational concepts and optimize family
education environment, and better form a joint cooperation of education; for teachers, they can improve
work methods, improve work efficiency and parent satisfaction; for students, a harmonious family-

school relationship will create a more favorable development environment for children’s growth.
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Research Objective (s)
1. To understand the status quo of the home-school cooperation satisfaction of the parents of
private primary school in Henan Province.
2. To research the differences in the satisfaction of parents of private primary schools with
home-school cooperation work under different backgrounds.
3. To explore the level of home-school cooperation, cooperation content, cooperation methods,
and cooperation effects relevance.
4. To explore the factors that affect the satisfaction of parents of private primary schools in
cooperation with parents. Combining the problems found in the research, put forward

feasible countermeasures.
Literature Review

1. Research on Home-School Cooperation

1.1 Oversea Research on Home-School Cooperation

In recent years, “home-school cooperation” at the primary level has gradually become one of
the important concerns of educational reforms and scientific research in the field of education in
developed countries in Europe, America, and East Asia. Especially in the United States, the United
Kingdom, Japan, and other countries, due to the early start of home-school cooperation, not only has
accumulated rich practical experience, but also obtained fruitful theoretical research results (Lin, 2009).

1.2 Domestic research on Home-School Cooperation

By searching the literature on the Internet, home-school cooperation is now receiving more and
more attention from academic circles in China. On China Knowledge Network, the number of
documents with the theme of “home-school cooperation” has increased from 160 in 2011 to 1,351 in
2020. Scholars such as Ma (1999), Huang (2008), and Zhang (2012) have successively published a
monograph on home-school cooperative research. Some scholars have summarized the development
process of home-school cooperative research in China into four historical stages of learning,
independent exploration, consolidation and deepening, and innovative development (Li, 2020).
Generally, the current research on home-school cooperation in the Chinese academic circle mainly
focuses on the connotation, functions, influencing factors, and definition of main responsibility of
home-school cooperation. There are also more discussions on existing problems and improvement

strategies, but in terms of theoretical depth, there are still deficiencies in quantitative research.

2. Research on The Satisfaction of Home-School Cooperation

2.1 Related Research on Parents’ Satisfaction
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Studies abroad have shown that whether parent satisfaction can truly reflect the quality of
school education services is a matter of dispute in the academic world (Ryzin, 2013). However, many
empirical studies have proved that parent satisfaction is an important and effective tool to evaluate the
school’s various tasks (Wohlstetter, 2008). Some American scholars conducted parent satisfaction
surveys in some special education schools in Southern California, conducted anonymous performance
evaluations and horizontal comparative studies between schools with good results (Dobbins, 2010). In
recent years, foreign scholars have not only explored the differences in parental satisfaction with schools
under different demographic variables, but also developed many effective evaluation scales in the
satisfaction evaluation index system, and gradually deepened their quantitative research (Nye et al.,
2006).

In contrast, there are no monographs on the study of parents’ satisfaction with schools in China,
and there are few monographs on the introduction of satisfaction theory into the field of education for
research. The few relevant studies are scattered among some other monographs.

2.2 Related Research on Parents’ Satisfaction in Home-School Cooperation

It is rare for foreign scholars to apply parent satisfaction to home-school cooperation.

Especially the research literature with the theme of “home-school cooperation satisfaction” is
even rarer. Some scholars used the “overlapping influence domain social interaction model” to study
the status of home-school cooperation and found that parents’ satisfaction with home-school
cooperation is related to many factors such as parents, school, and family (Wu & Wu, 2020).

2.3 Related Research on the Satisfaction of Parents of Private Primary School Cooperatives

Studies by foreign scholars have shown that private elementary schools pay more attention to
persuading parents to participate in school education and believe that the satisfaction of parents of
private elementary schools is significantly higher than that of public elementary schools in the same
area (Omondi, 2013). Similarly, some scholars found through questionnaire surveys that parents of
private elementary schools are more cooperative with home-school cooperation (Thompson, 2003).
Parents also believe that cooperation with schools can help improve their children’s happiness
experience in school (Grolnick et al., 1997).

In China, most of the current research on private primary schools focuses on policy research,
funding sources, teacher team building, teacher professional development, etc. There are few studies on
the satisfaction of parents working in private primary schools, especially on the quantitative research
on the satisfaction of privately-run primary school and school cooperative parents is still blank, and it

is worthy of further exploration and exploration.

3. Relevant Research on the Influencing Factors of Home-School Cooperation

Research on the influencing factors of home-school cooperation started early in foreign
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countries. As early as the end of the last century, a group of scholars speculated that the school period
may be a factor that affects parents’ satisfaction with home-school cooperation (Thompson, 2003).
Later scholars found that parental participation in school activities has a significant relationship with
students’ academic performance (Danielle, 2006).

A large number of empirical studies have been carried out in the research on the factors
affecting the cooperation between primary schools in China. According to current research, the main
factors affecting the cooperation between primary schools can be roughly divided into subjective factors
and objective factors. The subjective factors from the domestic academic circle focus mainly on three
aspects: parents, students, and teachers (and schools). A large number of domestic studies have also
found objective factors that have a significant impact on home-school cooperation. Related research
focuses on the three main aspects of the system, economy, and social culture.

1. Research on the Countermeasures of Home-School Cooperation

Passing local legislation to protect the right of parents to participate in the democratic
management of schools (Griffith, 2012). Strengthening the training of parents’ educational
skills(Griffith, 1996).Use home-school communication skills as one of the core indicators for evaluating
teachers(King & Bond, 2002).Make full use of online social tools to improve the efficiency of
communication between the school and parents (Malinowski, 2006).

These countermeasures are mainly concentrated in five aspects: government, law, school,
family, and society. It is worth noting that there are still some scholars in China that focus on the
comparative study of home-school cooperation in the world. These studies provided more diversified
perspectives and ideas for home-school cooperation in Chinese primary schools.

2. Review of Existing Research

In ordinary, research on home-school cooperation has received more and more attention at
domestic and abroad, but compared with western educational developed countries, China is in its
infancy in terms of practice and theoretical research. From a macro perspective, the current research on
home-schools cooperation in China as a whole still does not break out of the perspectives of pedagogy
and sociology and lacks an understanding of the integrity, system, and complexity of home-school
cooperation. From a micro-level, in the process of carrying out empirical research, there are not many
studies that use parent satisfaction as the starting point for empirical research. The survey and
quantitative research on home-school cooperation satisfaction for parents of private primary schools are
still blank. It can be seen that the research on the satisfaction of home-school cooperating parents in the

field of private elementary schools still has a very broad space for development and great research value.
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Methodology
1. Research Design
This study used survey data to conduct research and analysis to understand the status quo of
the satisfaction of parents of private primary schools and schools in Henan Province. Under different
demographic variables, the differences in the satisfaction of private primary schools’ parents with
home-school cooperation work are explored to figure out the impact of private primary schools’ parents
and school cooperation with the factors of parent satisfaction, and on this basis, provided

countermeasures to the problems found in the combined research.
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Figure 1: Idea Map of This Research

2. Population and Sample
This study adopted the principle of convenient sampling.Selected 6 cities of Henan Province:
Zhengzhou, Kaifeng, Jiaozuo, Jiyuan, Luohe, and Xuchang to issue questionnaires.They are the
provincial capitals and representative cities in eastern , northern , western , and southern Henan. They
not only cover all geographical areas of Henan Province but also have a relatively balanced distribution
in economic and cultural aspects. Selected 6 private elementary schools with excellent comprehensive
performance in various indicators including local school scale, charging standards, school performance,
education authorities, and parental recognition.A total of 550 questionnaires were distributed in the
above 6 private primary schools, and a total of 550 questionnaires were returned. 536 valid

questionnaires.A total of 18 parents, 18 teachers, and 6 school administrators were interviewed.
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3. Questionnaire Design

This research referred to the mature parent questionnaire compiled in Hebei Normal University
Hou Peipei’s “Survey on Rural Primary School Cooperative Parent Satisfaction-Taking Luancheng
District, Shijiazhuang City as an Example”, as the prediction questionnaire for this research.

The questionnaire for parents in this survey was divided into three parts: a survey of basic
family information, parents’ perceptions, and parents’ satisfaction. A survey of basic family
information(questions 1-11),parents’ perceptions (Question 12),parents’ satisfaction (questions 13-16) .

The interview outline was divided into “Teachers and School Leadership Papers” (for

schoolteachers and school leaders) and “Parents Paper” (for parents of students).

4. Data Collection Methods

A total of 550 questionnaires were distributed, and a total of 550 copies were retrieved and
checked. And screened a total of 536 valid questionnaires were obtained, and the questionnaire effective
rate reached 97.45%.The interviews were conducted through face-to-face interviews by phone call,
WeChat, DingTalk and other forms. In order to ensure the authenticity of the interview results as much
as possible, the interviewees had repeatedly stated to the interviewees the anonymity and confidentiality

of the information and interview content.
5. Reliability and Validity

Table 1: Cronbach Reliability Analysis of Each Part of The Questionnaire

Parents' concept Home-school Home-school Home-school
. Home-school . . .
of cooperation . cooperation cooperation cooperation
cooperation level
content form effect
0.963 0.951 0.955 0.955 0.969

Table 2: Cronbach Reliability Analysis of The Questionnaire

Cronbach reliability analysis
Number of items Number of samples Cronbach a

39 536 0.958

It can be seen from Table 3.1: it was found that Cronbach’s o of all the above dimensions

exceeded 0.8, indicating that the questionnaire has very high reliability.It can be seen from Table 3.2
that The overall reliability coefficient of the question reached 0.975>0.80, indicating that the reliability

of the questionnaire research data is of high quality.
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Table 3: KMO And Bartlett Validity Test Table (N=536)

Cooperation Cooperation Cooperation Cooperation  Ordinary

Level Contents Form Effect  Questionnaire
KMO Sampling Appropriateness 938 932 991 914 970
Quantity ' ' ' ' '
(. Approximate 4909 491 5020072 4528270 5217316 23833.170
Bartlett sphericity chi-square
test DF 45 45 28 21 741
P .000 .000 .000 .000 .000

The KMO value was higher than 0.8, and the significance value corresponding to the Bartlett
test was 0.000, indicated that the questionnaire has good validity.

6. Data Analysis Methods

The collected data was preliminarily sorted through the questionnaire star website, and then
analyzed using SPSS 20.0. Data analysis methods mainly include: 6.1 Descriptive statistics. Analyze the
different background items of parents in the questionnaire one by one, and analyze the concept of home-
school cooperation, home-school cooperation level satisfaction, home-school cooperation form
satisfaction, home-school cooperation content satisfaction, home-school cooperation effect the overall
level of satisfaction and the scores of the above five dimensions are counted, and the basic situation of
each dimension in the questionnaire is described. 6.2 Analysis of differences. Use independent sample T
test and single-factor variance analysis to measure home-school cooperation concept, home-school
cooperation level satisfaction, home-school cooperation form satisfaction, home-school cooperation
content satisfaction, home-school cooperation effect the difference of satisfaction under different
background items. 6.3 Correlation analysis. Pearson’s product-difference correlation analysis is used to
test the five dimensions of home-school cooperation concept, home-school cooperation level satisfaction,
home-school cooperation form satisfaction, home-school cooperation content satisfaction, and Home-
school cooperation effect satisfaction Correlation between. 6.4 Regression analysis. Regression analysis
method is adopted, with parents and students with different background items as independent variables,
and Home-school cooperation effect satisfaction as dependent variables, a regression model is established
to study the basic situation of private elementary school parents and students themselves and Home-school

cooperation effect satisfaction the specific form of the correlation between.

Results

1. Demographic Analysis of the Respondents

Among the parents of private primary schools, most of the parents who participate in home-
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school cooperation are mothers. The parent group shows the following characteristics: high education
level, high occupational height concentrated in public institutions, private enterprise employees, and
civil servants. Personal income is high, nuclear families and three-generation families in the same class
account for the vast majority. There are more boys and fewer girls, and two-child families dominate.
The number of students in each grade is evenly distributed. The overall performance of students is better.
Parents communicate with teachers more frequently. Parents’ concept of cooperation is ordinarily

stronger.

2. Descriptive Statistical Summary of Survey Results on The Status Quo of Home-School
Cooperation Satisfaction

By analyzing and investigating the data of the four dimensions of home-school cooperation
level, content, form, and effect. From Table 4.7, it can be seen that the average scores from high to low
are: Home-school cooperation effect satisfaction (M=4.250) > Home-school cooperation form
satisfaction (M=4.148) > Home-school cooperation level satisfaction (M=4.108) > Home-school
cooperation content satisfaction (M=4.034) and home-school has the highest standard deviation
cooperation level satisfaction (SD=0.880), the lowest is Home-school cooperation effect satisfaction
(SD=0.708). It shows that parents of private elementary schools in Henan Province are more satisfied
with the effect of home-school cooperation, and their opinions are more consistent; in contrast, parents
are also satisfied with the form, level, and content of home-school cooperation, but their recognition is
slightly lower In Home-school cooperation effect.
Table 4: Descriptive Score Table of The Four Dimensions of Home-School Cooperation

Satisfaction (N=536)

Dimension Mean  Sort OfM  Standard Deviation Sort Of SD
Home-school cooperation level 4.108 3 0.880 1
Home-school cooperation content 4.034 4 0.767 3
Home-school cooperation form 4.148 2 0.774 2
Home-school cooperation effect 4.250 1 0.708 4
Home-school cooperation satisfaction ~ 4.196 0.820

3. Correlation Analysis Between Various Dimensions of Home-School Cooperation and
Overall Satisfaction

In order to explore the strength and direction of the linear relationship among Home-school

cooperation level, home-school cooperation content, home-school cooperation form, home-school

cooperation effect, and Total satisfaction score, this study uses Pearson’s product-difference correlation

analysis method to analyze Home -Carry out correlation analysis among the four dimensions of school

cooperation level, content, form, effect, and total satisfaction score.
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Table 5: Correlation Analysis Matrix Between Home-School Cooperation Satisfaction and Its

Four Dimensions(N=536)

) ) Cooperation Cooperation Cooperation  Cooperation Total Satisfaction
Dimension Mean SD

Level Contents Form Effect Score

Cooperation level 4.108 0.734 1

Cooperation contents ~ 4.034  0.647 0.677%** 1

Cooperation form 4.148  0.674 0.804%** 0.791%%* 1
Cooperation effect 4251 0.65  0.787%** 0.783%%* 0.894%%* 1
Total satisfaction score 4.196  0.544 0.873%** 0.842%%% 0.922%%% 0.916%%* 1

In summary, there are significant positive correlations among private primary schools’ Home-
school cooperation level, Cooperation contents, Cooperation form, Cooperation effect and overall

home-school cooperation satisfaction.
4. Regression Analysis of The Survey Results of The Current Situation of Private Primary
School Cooperation Satisfaction

4.1 The influence of different background items on Home-school cooperation level satisfaction

Table 6: Home-School Cooperation Level Satisfaction Linear Regression Analysis Results (N=536)

Non-standardized ST;E;?SQ:‘]
coefficient: factor< ; P VIE: :R A{c‘lljlu{s;m P
B Standard Betas
Error
« & i y Ty P
Constant: 2.552 0.325 7.86 0.000 F
) ) (11,52
Parenthood: 0.037<  0.051¢ 0.031« 0.729< 0.466¢ 1.048- o a4
Parents’ educational  -0.038¢ 0.033¢  -0.055¢ -1.132<  0.258¢ 1.390 140 00962 =6.135
back d- :
ackgroun i i P=0.00
P . -0.013¢ 0.024< 0,025+ -0.55¢ 0.582« 1.255-
arent occupations 0
Parent income levele -0.037<  0.022¢ -0.074« -1.645¢ 0.101¢ 1.191-
- .y -0.004- 0.032: -0.005¢ -0.113 0.9]¢« 1.01+
Family structure-
Student gender -0.005- 0,063« -0.003¢ -0.074 0.941- 1.03¢
Number of childrene 0,024+ 0.051< 0.02« 0.476¢ 0.635¢ 1.061-
Student’s grade: 0,049« 0,038¢ 0.054¢ 1.307< 0.192¢ 1.025¢
Student academic 0121« 0.04 0.129« 30206~ 0,003 **- 1.079
performance-
Frequency of 0.18<  0.041< 0.185< 4438« 0.000%**=  1.029
communication:
Home-school 0217 0,044 0.205+ 4.924<°  0.000%**: 1.027¢

cooperation concept:

Dependent variable: Home-school cooperation level satisfaction:
D-W: 1.974<
* p<0.05 ** p<0.01 *** p<0.001-
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Student academic performance, Frequency of communication, and parents home-school
cooperation concept will have a significant positive impact on Home-school cooperation level
satisfaction, but Parenthood, Parents’ educational background, Parent occupation, Parent income level,
Family structure, Student gender, number of children, and Student’s grade will not affect the satisfaction
of Home-school cooperation level.
4.2 The Influence of Different Background Items on Home-School Cooperation Content
Satisfaction
Student academic performance, Frequency of communication, and parents home-school
cooperation concept will have a significant positive impact on Home-school cooperation content
satisfaction, but Parenthood, Parents’ educational background, Parent occupation, Parent income level,
Family structure, Student gender, number of children, and Student’s grade will not affect the satisfaction
of Home-school cooperation content.
Table 7: Results of Linear Regression Analysis of Home-School Cooperation Content Satisfaction

(N=536)

Non- Standardi
standardization zation Adiust
factor: factor it P VIF Rz Um; F
Standard Sl
B Beta
error
Constant 2.585¢ 0.272 = 9.505¢ 0,000 **, =
Parenthood: -0.019¢ 0.042 -0.018: -0.45¢ 0.653¢ 1.048¢«
. - F
Parents’ educational " - . p— y .
backgronnd: -0.014 0.028 -0.024 -0.517 0.605 1.39 0.19 . (11,524)
9. 0.183< =11.859
Parent occupation =0.023« 0.021 =0.048¢ =1.105¢ 0.27 1.255¢ s
P=0.000
Parent income levels’ -0.013+ 0.019 -0.03¢ -0.693 0.489¢ 1.191<
Family structure: -0.007+ 0.027 -0.01 -0.248¢ 0. 804 1.01+
Student gender 0.076 0.053 0.058 1.454 0.147: 1.03¢
Number of children+ -0.001+ 0.042 =0.001+ -0.024- 0.981+ 1.061-
Student’s grade- -0.023« 0.032- -0.029- -0.733« 0.464 1.025«
Studentacademic g jg7.. g 034 03460  8.531¢ 0.000%**< 1,079
performance:
Frequency of 0.161°  0.034: 0.187¢ 47174 0.000%**%< 1029
COMMUnICaton:
Eloma schook 0.127¢  0.037 0.137<  3.447¢  0.001%***<  1.027-

cooperation concept:

Dependent variable: Home-school cooperation content satistaction:
D-W: 2.017
* p<0.05 ** p<0.01 *** p<0.001-

4.3 The Influence of Different Background Items on Home-School Cooperation Form
Satisfaction

Student academic performance, Frequency of communication, and parents home-school
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cooperation concept will have a significant positive impact on Home-school cooperation form
satisfaction, but Parenthood, Parents’ educational background, Parent occupation, Parent income level,
Family structure, Student gender, number of children, and Student’s grade will not affect the satisfaction
of Home-school cooperation form.

Table 8: Home-School Cooperation Form Satisfaction Linear Regression Analysis Results (N=536)

Non-standardization bmu;la.rdl
factor zation Adjust
factor P P VIF- R ed B2 F
B Standard Beta
(S
Constant 2771+« 0.296 - 9.363¢ 0. 00+ -
Parenthood 0.023¢ 0.046 0.021 0,500 0617 1.048
Parents*®
educational -0.041 0.03 -0.065 -1.350 0.178 1.390
background F
. (11.524)
Parent occupations®  -0.039 0.022- -0.079 -1.725 0.085¢ 1255 0.125< 0107« o
P=0.000
Parent income 0.021 0.020 -0.046 -1.031 0.303 1.191
level«
Family structure: 0018« 0,029 -0.026 -0.6259: 0.52% 1010
Student gender: 0,035 0.057- 0.026 0.617: 0.537: 1.030
Number of 0.036¢ 0.046 0.033¢ 0.775¢ 0.438¢ 1.061
children
Student’s grade 0,009 0.034 0.011- 0.255¢ 0.799 1.025
Student academic 44, 0.037- 0.154 3.639<7  0.000%**  1.079
p(‘.‘I‘IOl‘IIIEIIlCC
Frequency of 0.168: 0.037: 0.188: 4537 0.000%**< 1,029
COImuIMumcarnons
Home-school
cooperalion 0.203« 0.04 0.210 5.061¢ 0.000*** 1.027

concept

Dependent variable; Home-school cooperation form satisfaction:
D-W. |.868:
* p=0.05 ** p=0.01 *** p=<0.001+

4.4 Research Hypothesis

According to the analysis results, the content of the research hypothesis is summarized: student
academic performance, Frequency of communication, home school Parents with different cooperation
concepts showed significant differences in the total satisfaction score of home-school cooperation,
while the 8 variables of Parenthood, Parents’ educational background, Parent occupation, Parent income
level, Family structure, Student gender, number of children, and Student’s grade did not show up
Significant differences; Home-school cooperation level, Home-school cooperation content, Home-
school cooperation form, Home-school cooperation effect, and total satisfaction score of home-school
cooperation show a strong positive correlation; children’s Student academic performance, Frequency

of communication and the concept of home-school cooperation have a significant positive impact on
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home-school cooperation satisfaction.

Table 9: Research Hypothesis Verification Result Table

. . Validation *
Sent Research hypothesiss sl
mumber< results:
Parents of different identities have significant differences in satisfaction -
HI . . . . Invalid:
with private primary school cooperation:
" Parents of different educational levels have significant differences in ;
H2: : . . - : . Invalid:
satisfaction with private primary school cooperation:
H3- Parents of different occupations have significant differences in satisfaction Tnvalide’ *
with private primary school cooperations
Parents of different income levels have significant differences in .
H4 ; . : - . . Invalid:
satisfaction with private primary school cooperation:
Parents of different family structures have significant differences in cgo
H5 . . . o . ) . Invalid
satisfaction with private pnmary school cooperation:
Heo  Parents of different genders of their children have significant differences in Invalide '
satisfaction with private primary school cooperations
Parents with different numbers of children have significant differences in .
H7 ; . : - . ; Invalid:
satisfaction with private primary school cooperation:
pgo Parents of different grades have significant differences in satisfaction with Invalide *
private primary school cooperation+
Parents of students with different student academic performance have
H9+  significant differences in satisfaction with private primary school Valid
cooperation:
There are significant differences in the satisfaction of the parents of students ‘
H10+  with different frequency of communication to the cooperation between  Valid:
private primary schools and schools:
Parents with different home-school cooperation concepts have significant .
H11+ . . . . . - . . Valid
differences in satisfaction with private primary school cooperation:
Private primary schools have a significant positive correlation between ‘
H12+" Home-school cooperation level, Cooperation contents, Cooperation form,  Valid:
Cooperation effect and overall satisfaction of home-school cooperation:
H13 Student performance has a significant positive impact on the satisfaction of Valide
home-school cooperation among private primary school parents:
H14: Frequency of communication has a significant positive impact on the home- Valide
school cooperation satisfaction of parents of private primary schools:
The concept of home-school cooperation has a significant positive impact
H15< onthe satisfaction of home-school cooperation among the parents of private  Valid:

primary schools+

4.5 Analysis of Interview Results

To further explore this research topic, one parent and one teacher were randomly selected for
interviews in the low, middle, and high sections of the sample schools, and one school leader was
randomly selected from each of the above six schools (the principal’s office meeting) Members)
conducted interviews, interviewing 18 parents, 18 teachers, and 6 school leaders, for a total of 42 people.

In the interview, it was found that 89% of parents and 83% of teachers said that the biggest
difficulty facing home-school cooperation is insufficient training of relevant skills, which leaded to

feelings of inadequacy when carrying out home-school cooperation. 50% of teachers reported that the
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school does not have an established home-school cooperative work system and lacks systematic training.
At the same time, private elementary schools often assigned admission tasks to front-line teachers due
to market-oriented school-running needs and greater enrollment pressure, and linked them in teacher
job evaluation, salary and even promotion, and there was widespread ‘“re-assessment”. The
phenomenon of “light training”, private elementary school teachers had limited home-school
cooperation skills and lack of self-confidence, which also affected the smooth progress of home-school
cooperation. In this regard, some parents proposed to popularize family education knowledge to parents
in the form of open online classes, while teachers recommend reducing the proportion of enrollment
tasks in the salary system to reduce the burden on teachers. 67% of school administrators said that
because of the pressure of market survival, this contradiction was inevitable, and it was recommended
that more energy should be put on helping parents establish a scientific concept of home-school

cooperation.

Discussions

1. The basic status quo of the satisfaction of parents of private primary schools and schools in
Henan Province.

2. Differences in satisfaction of privately-run primary school and school cooperating parents
under different background changes

3. The relationship between the various dimensions of private primary school cooperative
parent satisfaction

4. Factors affecting the satisfaction of cooperative parents of private primary schools and

schools

Conclusions

1. The overall satisfaction of the parents of private elementary schools in Henan province
showed a middle-to-high level.

2. There were some differences in the satisfaction of the cooperative parents of private primary
schools and schools in Henan province under different backgrounds.

3. There was a significant positive correlation between the four dimensions of the satisfaction
of the cooperative parents of private primary schools and schools in Henan province, namely
cooperation level, cooperation contents, cooperation form, cooperation effect and overall home-school
cooperation satisfaction.

4. The student academic performance, frequency of communication, and parents home-school
cooperation concept of private elementary schools in Henan province significant positive impact on all

dimensions of home-school cooperation satisfaction.

1806



v/ STAMFORD
4 UNIVERSTTY
The 6™ STIU International Conference 2022, May, Thailand

References

Dobbins, M., & Abbott, L. (2010). Developing partnership with parents in special schools: Parental
perspectives from Northern Ireland. Journal of Research in Special Educational Needs, 10,
23-30.

Grolnick, W.S., Benjet, C., Kurowski, C.O., & Apostoleris, N.H. (1997). Predictors of parent
involvement in children’s schooling. Journal of Educational Psychology, 89, 538-548.

Griffith, J. (1996). Test of a model of the organizational antecedents of parent involvement and
satisfaction with public education. Human Relations, 49, 1549-1571.

King, J., & Bond, T. (2002). Parents’ and students’ satisfaction with the use of information
technology in government schools in Queensland, Australia.

Li, H.X. (2020). Review, reflection, and prospect of cooperative research in our country. Journal of
Inner Mongolia Normal University (Education Science Edition), (02), 1-7.

Lin, Y. (2009). Foreign primary school cooperative research and its enlightenment to my country.
[Master’s dissertation, Liaoning Normal University]. https://bit.ly/3181Jwv

Malinowski, D. (2006). Parent perceptions of school climate and its impact on their child’s school
performance. Campbell Systematic Reviews, 2, 88-89.

Nye, C., Turner, H., & Schwartz, J.B. (2006). Approaches to parent involvement for improving the
academic performance of elementary school age children. Campbell Systematic Reviews, 2, 1-
49.

Omondi, A.M. (2013). Parental Satisfaction with the quality of pre-primary education in Bondo
district, Siaya County, Kenya.

Thompson, G.L. (2003). Predicting African American parents’ and guardians’ satisfaction with
teachers and public schools. Journal of Educational Research, 96, 277-285.

Wu, L., & Wu, C.H. (2020). How to produce effective home-school cooperation in the class.
Educational Academic Monthly, (03), 3-16.

Zeng, X.Q. (2019). Evaluation of the development of primary and secondary schools run by citizens
and analysis of influencing factors. [Master’s dissertation, Central China Normal University].
http://mtw.so/6cwSKO

Zhu, Y.X. (2017). Home-school cooperation activates the educational magnetic field: the theory and
practice of the new educational experiment “home-school cooperation and mutual education”.

Educational Research, (11), 75-80.

1807


https://bit.ly/3181Jwv
http://mtw.so/6cwSKO

LS
The 6™ STIU International Conference 2022, May, Thailand

/N BB E SR —— AL FEEE R B B A

A STUDY ON THE EVALUATION OF TEACHERS' TEACHING

PERFORMANCE IN PRIMARY AND MIDDLE SCHOOLS: TAKE THE

PRIMARY AND SECONDARY SCHOOLS OF YUHUA EDUCATION GROUP

AS AN EXAMPLE

FABRE ", BB
Xiaohui Zhou'", Hui Zhao’

12 7 ] Y 2 A FE B K

!2 Stamford International University

*Corresponding author: Xiaohui Zhou, E-mail: 313694703@qq.com

WE: AT H KR IRR PN EUTR B LS5 ZKY, 824505 76 0 & AT 81t o)
Bro AWFFUREEREY, TN EBIMBE W ESEZBEACT— . Eall R SRS RPN AL
HEHET N TR, NbRRRNE S 2R 45 R A2 18R AT B R 5. Mk
WEHEAAT R TAERIR. APfeit . #es pR 2 IR 5 IR 25 TEAR O R 06 AN 22 17 1) 7 A2
FEHE AT M AR RS AN AL B 2 A BEF AR R % HPIRGL S50 IR0L. ST AI T
FERGEAN T RESHALERAERZENWEMRK R 15 HETHN. THERER. ABrK
AR MM EE SR AN AR B Z A B2 M IEAHDCR R .

R HWEWS, BERRS, BRI, TNER.

Abstract: The purpose of this research is to explore the performance appraisal level of teachers in
elementary and middle schools, through statistical analysis of 245 questionnaires. The results of this
study show that the overall level of teaching performance assessment for primary and secondary school
teachers is average. There is no significant correlation between the two variables of graduate school and
position and the four variables of teaching behavior, job dedication, interpersonal promotion and
teaching results. However, there is a significant positive correlation between gender and teaching
behavior, job dedication, interpersonal promotion, and teaching results; the two variables of age and
education are both significantly negatively correlated with the two variables of teaching behavior and
job dedication; Four variables including child status, marital status, position and working years have a

significant positive correlation with teaching results. In addition, there is a significant positive
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correlation between the four variables of teaching behavior, work dedication, interpersonal promotion

and teaching results.

Keywords: Teaching Performance, Performance Appraisal, Performance Evaluation, Primary and

Secondary School Teachers.
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IDENTITY AND JOB INVOLVEMENT OF PRIVATE PRESCHOOL
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WE: AU EERRWMAAFR . TAERAPIE R R R AE I 8 5 S0ik vk,
PR E v T, A FCR RERAE 7%, ML 2R 5F R 1P IR 74 LI F e B 30044
2 LT BT FERT AR, 38 FISPSS21. ORALHR S 73 Afr HAMY A 7)1 25 i A AR BN T 2 17 25 Pl
AR HIHE, FFREAT P R R GE it 0. NP giit A ERIZE R Hr. S L& [a]
AT, S BERAR R IATR, JERWT SR TR S . Oy T AR T AR R IR R4l LT
FIHRNEIN R AR DURIE SR BE RIS, A BT PR AR H o ST

MRABFE L R Eos: (1) SR ERIPILZITHIERNL A FA TAE BN AL T 5 K.
(2) R LBITBMLINF R TAFRAAFAAERZM KK R (3 RIPILLITHITRML AR AT
PATIIN TARFN, BRME N RIS %) LT TARSNAFAE W] S R IEAR G, B A R s TAR S
e L o

REE: [RILEUR, WA, TN

Abstract: This study mainly explores the internal relationship and mechanism between professional
identity and job engagement. Through literature collection and questionnaire survey, this study adopts

the method of convenience sampling to select 300 preschool teachers from 10 private kindergartens in
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Jinan city, Shandong Province as the research object. SPSS21.0 is used to process and analyze the data
collected from the questionnaire of professional identity and job involvement. In addition, descriptive
statistical analysis, difference analysis of demographic variables, correlation analysis and regression
analysis were conducted to test data variables and research hypotheses. In order to better understand
and understand the status quo of private preschool teachers' professional identity and work involvement
to provide a theoretical basis, and put forward targeted countermeasures and suggestions.

According to the research results: (1) On the whole, the professional identity and work
involvement of private preschool teachers are at a normal level. (2) There is a significant correlation
between professional identity and job involvement of private preschool teachers. (3) The professional
identity of private preschool teachers can predict job involvement, and there is a significant positive
correlation between professional identity and job involvement of preschool teachers, that is, the higher

the professional identity, the higher the degree of job involvement.

Keywords: Private Preschool Teachers, Professional Identity, Job Involvement.
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1816



%, STAMFORD
4 UNIVERSITY
The 6™ STIU International Conference 2022, May, Thailand
[ A TAEBN IR BB, AT A DG . FE SRR b, $R s $E s R4 LM BRI ],

TIN5 TAEBEN BRI R o

2. FRE X

2.1 HILE XL

B 2) )L ZBOMTHR NV 7)1 AR 2008 43 ) L el 78 e i SR AN B R 7 B R e 41 ) LI A %
JRALLERAS o PR 520 B 74l LEUMHRMN R R 2R, 4 m Bl RS, 2 244l ) Ll
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OF AFTER-SCHOOL COUNSELING COGNITION OF SERVICE QUALITY
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Abstract: In combination with the actual situation of Jingiao Education in Weifang City, and with
parents of primary and secondary school students as the study object, the study adopted the
questionnaire to discuss the present situation of cognition of service quality and parent satisfaction of
extracurricular tutoring institutions in primary and secondary schools as well as the relationship
between cognition of service quality and parent satisfaction. The method of combing convenience
sampling with random sampling was adopted in the questionnaire. A total of 412 questionnaires were

distributed,and383valid uestionnaires were recovered.

Keywords: Extracurricular Tutoring Institutions in Primary and Secondary Schools, Cognition of

Service Quality, Parent Satisfaction.

Introduction

This study aimed to explore the relevant research on the cognition of service quality of
extracurricular tutoring institutions and satisfaction of parents of primary and secondary school students
in Jinqiao Education of Weifang City, and discuss the relationship between cognition of service quality
and satisfaction of different parents in different situations and different backgrounds. This chapter was

divided into two parts - part 1background of the study; part 2 research questions.

Background of the Study

The competition in the society is increasingly fierce, which makes everyone suffer from
tremendous pressure. At present, more than half of primary and secondary school students in China sign
up for extracurricular tutoring classes to fill the gap in school learning, more students will attend

extracurricular tutoring before preparing for important exams, and most parents are willing to provide
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financial support for their children’s extracurricular tutoring. The extracurricular tutoring institutions
around the school can be seen everywhere, and a new extracurricular tutoring institution market comes
into being and develops rapidly in recent years. The establishment of after-school tutoring institutions
and market operation confusion of primary and secondary schools is more prominent. Therefore, in the
market of various extracurricular tutoring institutions with fierce competition, how to choose one that
meets their own needs, promotes children’s physical and mental development, provides schoolwork
tutoring or cultivates talent and skills is indeed an important and difficult consumption decision issue

Yuan (2003).

Research Questions

The purpose of this study was to discuss the relationship between the cognition of service
quality and parent satisfaction of Jinqiao Education tutoring institution in Weifang City. Based on the
above research objectives, the following research questions are proposed as the basis for investigation,

research and analysis.

Research Objectives

The research objectives can be summarized as the following: 1) To understand the status quo
of cognition of service quality of after-school tutoring institutions and parents' satisfaction, and to
explore whether there are significant differences in the background variables of gender, age, education
level, occupation and family monthly income. 2) Using cognition of service quality scale and parent
satisfaction scale, analyze the correlation between cognition of service quality and satisfaction of
extracurricular tutoring institutions; 3) Put forward suggestions based on research findings and

conclusions, and provide after-school tutoring institutions and parents with reference.

Literature Reviews

The extracurricular tutoring institutions are one of private education institutions and are the
institutions that take lessons and homework tutoring as the main content and mainly enroll primary and
secondary school students in order to meet the social needs. Since most families are two-income
families, the parents are too busy at work to help with their children’s lessons, and some have no time
and energy or have time but no ability. However, in the face of many choices in various extracurricular
tutoring institutions in the market to choose, parents shall have a good knowledge of service type and
service content of the tutoring institutions they choose in advance. In terms of service type, the
extracurricular tutoring institutions are rarely public, but generally private and for-profit. The service
content covers a safe learning environment and supporting learning equipment, professional teaching

and tutoring of lessons, rest and dining terms of life, as well as the teaching and guidance of talents and
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skills provided by diversified tutoring institutions, etc.

This study defines cognition of service quality as a comprehensive concept including delivery,
process, method and result. The cognition of service quality was a process of serving products, pre-sale,
in-sale and after-sale feelings were consumers’ feelings about service, and the services provided by
service providers included product quality, internal staff quality, supporting equipment, environmental
facilities and after-sale service, which were all factors influencing consumer satisfaction. The evaluation
of cognition of service quality of extracurricular tutoring institutions was different due to difference in
parents’ gender, age, education level, occupation and family income. Satisfaction referred to the
comparison between the expectation for products before buying and the actual feeling after receiving
the products. In the fierce market competition, various extracurricular institutions were seeking new
students, so it was important to provide high quality service for students and parents. Moreover, the top
priority was to know the parent satisfaction. The decisive factor of customer satisfaction was the gap
between the actual feeling mentioned in the above logic and the expected service.

The theoretical basis of customer satisfaction was established based on the correlation between
customer expectation for products before buying and actual feeling after buying and the comparison
results. This study adopted the customer expectation theory proposed by Parasuraman, Zeithaml &
Berry (1993) as the theoretical basis of customer satisfaction. The satisfaction of parents of different
gender, age, education level, occupation and family income with the extracurricular tutoring institutions
was different. The cognition of service quality and parent satisfaction of extracurricular tutoring
institutions interact and supplement each other. Different cognition of service quality has different
influence on parent satisfaction. For extracurricular tutoring institutions, the teaching equipment shall
be advanced, and the service staff shall dress neatly in terms of tangible service; the service staff shall
fulfill the promises made for parents on time and actively provide concern and help in terms of reliable
service; the staff shall take the enthusiastic and active service for parents as the priority in terms of
responsive service; the staff shall provide courteous service and shall be trustworthy in terms of assured
service; and the staff shall take the interests of parents and students as the starting point and provide the
personalized service in terms of empathetic service. The parents will also measure and evaluate tutoring
institutions in terms of environment and facilities, administration and service, curriculum and teaching,
teachers and tutoring of tutoring institutions, as well as students’ behavior and performance. In the face
of fierce market competition, the cognition of service quality of extracurricular tutoring institution
influences parent satisfaction, and the parent satisfaction is an important factor of determining whether
extracurricular tutoring institution can seek and retain students and parents’ repeated selection. The
higher the parent satisfaction is, the higher the probability of repeated selection of the tutoring institution
is.

Therefore, the higher the cognition of service quality of extracurricular tutoring institution is,
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the higher the parent satisfaction is, and otherwise, the lower the parent satisfaction is. The cognition
of service quality and parent satisfaction are the top priority in the long-term and stable development of

extracurricular tutoring institutions.

Methodology

This study is a quantitative study focusing on the relationship between cognition of service
quality and parent satisfaction of extracurricular tutoring institutions. According to research objectives,
a questionnaire about cognition of service quality and parent satisfaction of Jingiao Education tutoring
institution in Weifang City was designed to analyze the differences in cognition of parents of different
backgrounds with cognition of service quality of extracurricular tutoring institutions, and compare the
differences in satisfaction of parents of different backgrounds with cognition of service quality of
extracurricular tutoring institutions. The research conclusions and recommendations of this study are
drawn by analyzing the research results.

This study mainly adopted the method of combining electronic questionnaire (wjx.cn) with
paper questionnaire to carry out a questionnaire survey, and the questionnaire was distributed for two
months. The overall sample of this study was the parents of students in Jinqgiao Education of Weifang
City, and the sample object was the parents of students in six grades of primary school and three grades
of junior high school. The method of combining convenience sampling and random sampling was used.
412 questionnaires were distributed and 398 were recovered, 383 of which were valid after rejecting
the incomplete questionnaires, with valid recovery rate of 93%.

Based on research objectives and research questions, this study collected relevant literature at
home and abroad and compiled the questionnaire. The questionnaire was divided into three parts -
background information, cognition of service quality and parent satisfaction. This study carried out the
questionnaire survey on the parents of primary and secondary school students of six grades and three
grades of Jinqiao Education in Weifang City. The method of combining electronic questionnaire with
paper questionnaire was adopted for distributing and recovering the questionnaire. The electronic
questionnaire was sent to parents by WeChat, while the paper questionnaire was generally filled in by
parents when picking up students or brought by students to parents for filling. The questionnaire
distribution lasted for two months, and the method of combining convenience sampling and random
sampling was used. 412 questionnaires were distributed and 398 were recovered, 383 of which were
valid after rejecting the incomplete questionnaires, with valid recovery rate of 93%.

In order to ensure the accuracy and scientific city of the research results, 60 valid questionnaires
were selected for reliability and validity analysis.

In this study, Excel2019 was firstly used to input and organize the data, and then SPSS25.0

software was used to carry out descriptive statistics, variance analysis, Person correlation analysis and
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regression analysis on the data.

Descriptive statistics: To analyze the present situation of cognition of service quality and parent
satisfaction of extracurricular tutoring institutions. Variance analysis: To know the differences in
cognition and satisfaction of parents of different backgrounds with cognition of service quality of
extracurricular tutoring institutions. The gender, age, education level, occupation and family income of
parents have significant differences in their cognition and satisfaction with cognition of service quality.
Correlation analysis: To discuss the correlation analysis between cognition of service quality and parent
satisfaction of extracurricular tutoring institutions. The cognition of service quality of extracurricular
tutoring institutions is correlated with parent satisfaction, cognition of service quality influences parent
satisfaction, and parent satisfaction determines whether extracurricular tutoring institution can sustain
its development. Regression analysis: To discuss the regression analysis between cognition of service
quality and parent satisfaction of extracurricular tutoring institutions. The cognition of service quality
of extracurricular tutoring institutions is positively correlated with parent satisfaction. The higher the

cognition of service quality is, the higher the parent satisfaction is.

Results
1. The parents’ overall cognition with cognition of service quality of extracurricular
tutoring institutions is as shown in the Table 1:

Table 1: Descriptive Statistics of Parents’ Overall Cognition of Cognition of Service Quality

Dimension N M SD
Tangibility 383 3.52 0.85
Responsiveness 383 3.62 1.00
Reliability 383 3.75 0.89
Assurance 383 3.60 1.00
Empathy 383 3.63 0.92

It could be seen from the above table that this study was the descriptive statistics of the five
dimensions of cognition with cognition of service quality. According to the table, the mean value of the
five dimensions of cognition with cognition of service quality reached the theoretical median value 3,
indicating that respondents’ response to the five dimensions exceeded the normal level, of which
reliabilityM was equal to 3.75, slightly higher than the score of other dimensions.

2. The overall satisfaction of parents with after-school tutoring agencies, as shown in the Table 2:
Table 2: Descriptive Statistics of Overall Parent Satisfaction

Name of dimension N M SD
Satisfaction 383 3.64 0.94

According to the table above, the mean score of satisfaction was 3.64, which was higher than
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the theoretical median value, indicating that parents had a good response to satisfaction with cognition
of service quality of extracurricular tutoring institutions.
3. The correlation between cognition of service quality and parent satisfaction of extracurricular
tutoring institutions is shown in the Table 3:

Table 3: Correlation between Cognition of Service Quality and Parents’ Satisfaction

Variable Cognition of service quality Parent satisfaction
Cognition of service quality 1 813%*
Parent satisfaction B13** 1

*p<.05 ** p <, 01 *** p<.001

As can be seen from the above table, the correlation coefficient between cognition of service
quality and parent satisfaction was =0.813, greater than 0, and p <0.01, indicating that cognition of
service quality had a significant positive correlation with parent satisfaction. Moreover, cognition of
service quality was closely related to parent satisfaction (r= above 0.7).

4. Correlation of different dimensions and parent satisfaction of cognition of service quality of
extracurricular tutoring institutions

The subject of this study was the relationship between two variables. The Pearson correlation
coefficient analysis tool was used for processing, which described the closeness of the relationship
between two distance variables. It was generally expressed by the letter r. The value of r was between
-1 and +1. In the case of r > 0, it indicated that the two variables were positively correlated, that is, the
larger the value of one variable was, the larger the value of the other variable would be. In the case of r
< 0, it indicated that the two variables were negatively correlated, that is, the larger the value of one
variable was, the smaller the value of the other variable was, as shown in the Table 4 below:

Table 4: Correlation between Different Dimensions of Cognition of Service Quality and Parent

Satisfaction
Variable Tangibility Responsiveness Reliability Assurance  Empathy  Satisfaction
Tangibility 1
Responsiveness .584** 1
Reliability 385%* S74%%* 1
Assurance ST7%* 591 .500%* 1
Empathy 502%* 653%* S538%* 613%* 1
Satisfaction  .572%* .640** S5T** 784%* 651%* 1

#p<.05 ** p < 01 *** p< 001

As can be seen from the above table, the correlation coefficients r of tangibility, responsiveness,
reliability, assurance, and empathy with satisfaction was 0.572, 0.640, 0.557, 0.784 and 0.651
respectively, greater than 0, and p<0.01, indicating that the tangibility, responsiveness, reliability,

assurance, and empathy had significant positive correlations with satisfaction. The tangibility,
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responsiveness, reliability, and empathy were closely related to satisfaction (r=0.4~0.7), and the
assurance was very closely related with satisfaction (r= above 0.7).
5. Regression analysis of cognition of service quality and parent satisfaction of extracurricular
tutoring institutions
In the regression analysis, the F-test at the level of 0.05 was significant, which indicated that
the model was valid, and R square in the model summary represented the total explanation degree of
all independent variables to dependent variables. In the t-test in the coefficient table, p value was less
than 0.05, which indicated that there was a significant influence, and then B indicated the influence of
this independent variable in the model. On the contrary, p value was greater than 0.05 in t test, which
indicated that the independent variable had no influence on the dependent variable. this study took each
dimension of cognition of service quality as independent variables and parent satisfaction as the
dependent variable to carry out multiple linear regression analysis. The detailed results were shown in
the Table 5 below:

Table 5: Regression Analysis of Cognition of Service Quality and Parent Satisfaction

Multiple . Standardized
. Determination .
Correlgtlon Cocfficient R2 Regresglon t P F
Coefficient R Coefficient
Tangibility 0.134 3.677 0.000
Responsiveness 0.101 2.318  0.021
Reliability .836 .689 0.116 3202 0.001 174.395%**
Assurance 0.509 13.014 0.000
Empathy 0.143 3473  0.001

*p<.05 ** p < 01 *** p< 001

As can be seen from the above table, this study carried out the multiple linear regression
analysis of satisfaction in terms of tangibility, responsiveness, reliability, assurance and empathy. The
result was F=174.395 and significance at the 0.01 level, which indicated that the regression model had
sufficient explanatory ability and could predict that the satisfaction explanation efficiency was 69.8%.
The B value of tangibility, responsiveness, reliability, assurance and empathy was 0.134, 0.101, 0.116,
0.509 and 0.143 respectively (P<0.05; B>0), which indicated that the tangibility, responsiveness,
reliability, assurance, and empathy had a significant positive influence on satisfaction.

To sum up, the cognition of service quality extracurricular tutoring institutions would positively
predict and influence the parent satisfaction. in other words, the higher the cognition of service quality,
the higher the relative parent satisfaction. With the influence of global competition, the market
competition has changed from production orientation to customer orientation. Besides attaching
importance to cognition of service quality, the enterprises shall also understand customer satisfaction,

which can be used as a guideline for formulating enterprise development strategies and objectives (Chen
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2019). The extracurricular tutoring institutions provide high quality services for students and parents,

so that parents have a high satisfaction, which is an important factor in the long-term and stable

development of tutoring institutions.
Discussions

1. Discussion on Present Situation of Cognition and Parent Satisfaction with Cognition of

Service Quality of Extracurricular Tutoring Institutions

In terms of cognition of cognition of service quality, the cognition of service quality
questionnaire scale of Jingiao Education in Weifang City showed that it was generally at a high level.
It could be seen from the five dimensions of cognition of service quality that the mean value of
tangibility was 3.52, higher than the theoretical median of 3;the mean value of responsiveness was 3.62,
higher than the theoretical median of 3; the mean value of reliability was 3.75, higher than the theoretical
median of 3; the mean value of assurance was 3.60, higher than the theoretical median of 3; the mean
value of empathy was 3.63, higher than the theoretical median of 3; and the mean value of reliability
was 3.75, which was the highest value, indicating that the cognition of service quality of Jingiao
Education in Weifang City met the requirements of parents in five dimensions. This is mainly because
under the pressure of market competition and national "double reduction" policy, extracurricular
tutoring institutions must improve cognition of service quality to retain students for long-term
development.

In terms of parent satisfaction, the mean value was 3.64, higher than the theoretical median of
3, indicating that parents had a good response to cognition of service quality of Jingiao Education in

Weifang City, which was basically consistent with the research results of Qiu (2009).

2. Discussion on Correlation Between Cognition of Service Quality and Parent

Satisfaction of Extracurricular Tutoring Institutions

The results of this study showed that cognition of service quality of extracurricular tutoring
institutions would positively predict and influence the parent satisfaction. In other words, the higher the
cognition of service quality, the higher the parent satisfaction. In the face of fierce market competition,
whether extracurricular tutoring institutions can seek new students and retain students depends on the
parent satisfaction. The maximum demand of parents is that extracurricular tutoring institutions can
provide high-quality services in various aspects. The higher the cognition of service quality is, the more
the parents’ expectations are met, and the higher the parent satisfaction is. Therefore, good cognition of
service quality and parent satisfaction are important factors for extracurricular tutoring institutions to

improve market competitiveness and achieve long-term and stable development. The results of this
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study are basically consistent with the research conclusions of Mai (2012).

Conclusions

Based on research objectives, research results and findings, this study made the statement of
research conclusions. In addition, through the statistical analysis of basic information of parents with
different backgrounds, cognition of service quality of extracurricular tutoring institutions and parent
satisfaction, the main conclusions are as follows:

1) According to the present situation of cognition of service quality and parent satisfaction of
extracurricular tutoring institutions, there were various extracurricular tutoring institutions due to the
market demand, and cognition of service quality and parent satisfaction were also different. According
to the questionnaire results of Jingiao Education in Weifang City, cognition of service quality and parent
satisfaction were at the medium and high level, cognition of service quality basically met the needs of
parents, and parent satisfaction was relatively high.

2) The parents’ different backgrounds including gender, age, education level, occupation and
monthly family income had different influence on parent satisfaction and cognition of service quality
of extracurricular tutoring institutions. The tangibility, reactivity, reliability, assurance and empathy of
the cognition of service quality have different influences on parent satisfaction.

3) The cognition of service quality of extracurricular tutoring institutions would positively
predict and influence the parent satisfaction, that is, the higher the cognition of service quality, the

higher the parent satisfaction.
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Abstract: This paper studies the differences in the frequency of language learning strategies used by
higher vocational students in different professional categories, and the influence of different language
strategies on English academic performance, in order to improve the attention of teachers and students
to learning styles and corresponding teaching strategies, so as to stimulate more ' student-oriented ' and
"enhance employment competitiveness ' teaching methods, and provide some reference suggestions for
teachers in English teaching in the future. In addition, this study divides the English scores of higher
vocational students into high and low groups. By comparing the English scores of the two groups of

students, the influence of learning styles and language learning strategies on English scores of higher
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vocational students is analyzed. The study found that there were significant differences in the use of
metacognitive strategies, cognitive strategies, memory strategies, emotional strategies and social
strategies between high- and low-score students. In addition, through comparison and analysis from six
dimensions of metacognitive strategy, cognitive strategy, memory strategy, compensation strategy,
emotional strategy and social strategy, it is found that the three dependent variables of metacognitive
strategy, cognitive strategy and social strategy have significant indigenous effects on the English

performance of higher vocational students.
Keywords: Higher Vocational Students, Language Learning Strategies, English Learning Achievements.
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A STUDY ON THE INFLUENCE OF PSYCHOLOGICAL CONTRACT ON
JOB BURNOUT OF MIDDLE SCHOOL TEACHERS
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Abstract: Through a questionnaire survey of 246 middle school teachers in various cities of Henan
Province, this study reveals the current situation of psychological contract and job burnout of middle
school teachers and the relationship between them. It is found that middle school teachers in various
cities of Henan Province have a good perception of the psychological contract, and job burnout is
common, but the degree is moderate. There are significant differences in demographic variables
between psychological contract and job burnout of middle school teachers. Middle school teachers'
psychological contract and job burnout are negatively correlated, and the external responsibility and
internal responsibility of psychological contract are negatively correlated with the emotional
exhaustion, depersonalization, and self-accomplishment of job burnout. Teachers' psychological
contract has a significant negative impact on job burnout. Based on the above findings, this study puts
forward some suggestions on the problems of psychological contract and job burnout of middle school
teachers: schools should strengthen standardized management and promote the formation of
harmonious contracts; Schools improve the incentive mechanism to stimulate teachers' working
motivation; Attach importance to teachers' professional development and strengthen individualized

guidance; Teachers should clarify their responsibilities and enhance their self-adjustment ability.
Keywords: Middle School Teachers, Psychological Contract, Job Burnout.

Introduction

Among teachers, Middle school teachers are a group whose daily work content is very
complicated. They are faced with more pressure, including the pressure of students' further studies, the
pressure of daily conversation with students, the pressure of communicating with parents, the pressure
of building teachers' ethics, etc. As middle school teachers, they must also keep working hard to set an
example for students and lead them to make progress. As a working group based on teaching
knowledge, they pursue not only the needs of survival and life but also the pursuit of deeper social
values. Middle school teachers are the main body of emotional experience in their work, and they also

have unique emotional requirements. Facts have proved that these higher-level teachers' needs actually
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exist in the "psychological contract" of teachers' inner emotions. Therefore, the focus of this study is to
analyze the current situation of teachers' psychological contracts and job burnout, and analyze the
influence of psychological contracts on job burnout, so as to provide theoretical basis for solving

teachers' job burnout.

5. Problem Statements

With society's constant concern about education, the pressure of middle school teachers' work
is greatly increasing. At present, scholars' research mainly focuses on teachers' job burnout, and there
are few types of research on the relationship between psychological contracts and teachers' job burnout.
This research takes middle school teachers as the object to study the relationship between psychological
contract and job burnout, which have positive significance for the growth of teachers and the

management of schools.

2. Research Questions

2.1 What is the status of the psychological contract of middle school teachers?

2.2 What is the status of job burnout of middle school teachers?

2.3 What is the relationship between psychological contract and job burnout of middle school

teachers?

3. Scope of Research

3.1 Scope of Content. This study takes middle school teachers in various cities of Henan
Province as the research object, obtains the data of demographic variables, psychological contract, and
job burnout of middle school teachers through questionnaire survey, and makes statistical analysis on
the data according to the research purpose.

3.2 Scope of Variables. This study cites previous scales, involving two variables, namely
teachers' psychological contract and teachers' job burnout. Demographic variables include gender, age,
educational background, school nature, class grade, teaching experience, professional title, university’s
major, whether or not to be a class teacher, whether or not to hold an administrative post, monthly
income, marriage.

3.3 Scope of Population. The sample objects of this study are teachers working in middle
schools in Henan Province. Adopting the principle of convenient sampling, 255 teachers were
investigated by questionnaire after contacting middle schools in Zhengzhou, Xuchang, Shangqiu,
Luoyang, and Xinyang.

3.4 Scope of Time. Forecast questionnaire: In 2021, online questionnaires will be distributed to

middle school teachers in various cities of Henan Province. Formal questionnaire: From May 18th to
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June 5th, 2021, the online questionnaire was published by software. Teachers choose to fill out the

questionnaire and the questionnaire are collected online.

Research Objective (s)
1. To understand the current situation of middle school teachers' psychological contract.
2. To understand the current situation of job burnout of middle school teachers.
3. Explore the relationship between middle school teachers' psychological contract and job

burnout.
Literature Review

1. Concept of Psychological Contract

Argyris (1960) used the term "psychological contract" in his book to describe the relationship
between employers and employees, which is the earliest concept of the psychological contract. Later,
Levinson (1962) continued to study this problem, and based on Argyris, he clearly expressed the
concept of the psychological contract, which was summarized as the sum of implicit and unexplained
mutual expectations between organizations and employees. Schein (1965), based on previous studies,
began to consider psychological contract from different angles, showing that psychological contract
includes two levels: employees and organizations. Kotter (1973) defines a psychological contract as an
implicit agreement between employees and their organizations, and displays the mutual expectations
between employees and organizations. Based on the expectation of middle school teachers to the school,
this study maintains the psychological contract of middle school teachers, optimizes the incentive
mechanism of middle school teachers, and provides empirical evidence to affect job burnout. Therefore,
the concept of teachers' psychological contract is defined as teachers' subjective expectation and

understanding of school responsibilities and obligations.

2. Concept of Job Burnout

The word burnout first appeared in 1961, in the book A Case of Burnout by American writer
Green. In 1974, American psychologist Freudenberger introduced "job burnout" into the field of
psychological research, and more scholars began to conduct in-depth researches in this field.

Propotnik (1989) defines burnout as a person who is eager to express emotions and thus leads
to physical, emotional, and psychological fatigue. Skitka & Maslach (1996) defines burnout as a kind
of work environment, in which individuals need to spend a lot of time dealing with more stressful
interpersonal relationships and work tasks, but people have not solved it well. This kind of fatigue and

indifference to relationships will reduce the sense of job accomplishment.
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Different scholars have different definitions of burnout. In a word, job burnout refers to a long-
term comprehensive reaction caused by individuals' inability to effectively cope with various
continuous pressures at work. It is mainly manifested as an individual's emotional exhaustion,
depersonalization, and low sense of accomplishment. Emotional exhaustion means that when an
individual gets along with others, he consumes too much emotion, loses energy, loses care, and feels
very tired; Depersonalization means that individuals and others show indifferent and negative state in
their working relationship and do not want to invest in emotions; Low sense of accomplishment refers
to the fact that individuals experience low achievements in their work, such as thinking that their work

is incompetent and worthless.

3. Research Status of Teachers' Job Burnout Abroad

After the concept of job burnout was put forward by Freudenberger, the research on the concept
of job burnout abroad has been continuing. At present, there are many research viewpoints on job
burnout abroad, which can be roughly summarized as the following four aspects. The first aspect is the
clinical point of view. The representative figure is Freudenberger. Freudenberger put forward the term
"job burnout" in 1973. It was first used to describe the physical and mental pressure and fatigue of
medical workers at work. He believes that the cause of job burnout is that medical workers have a heavy
workload and neglect their personal physical and mental needs, which leads to physical and mental
exhaustion. This is the result of high goals and expectations and excessive personal efforts at work. The
second aspect is the perspective of social psychology. The representative figures are Maslach and Pines.
They divided burnout into three dimensions and compiled Mahler's Job Burnout Questionnaire, and
evaluated burnout from three dimensions by questionnaire survey. The third aspect is the histological
point of view. The representative figure is Cherniss. When he studies burnout, he mainly pays attention
to environmental problems. He thinks that the main reason why employees are prone to burnout is that
they expect too much from their jobs. Burnout occurs when employees think that their efforts are
inconsistent with their gains. The fourth aspect is the viewpoint of social history. The representative
figure is Saroth. He believes that communication at work is very important, and when social conditions
are not conducive to interpersonal contact, it will be very difficult for employees to continue to maintain
their enthusiasm and commitment to work. In recent years, foreign scholars continue to explore the
problem of job burnout, and more researchers focus on how to adjust the bad psychological situation of
job burnout. Jawahar et al. (2007) discussed what factors could influence job burnout, and studied
whether other factors at work could be used to regulate job burnout. There are also many scholars
focusing on the measurement of job burnout. Kristensen et al. (2005) obtained a new measurement tool
after summarizing the results of previous studies and combining the real situation of ordinary employees

at work.
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4. Research Status of Teachers' Job Burnout in China

Domestic scholars have made a subdivision of the factors causing teachers' job burnout, which
has the following aspects of research.

The first is personal factors. If different people are given the same work tasks and work in the
same environment, and the work results will be very different. Personal factors include internal factors
and external factors. Externally, Xu et al. (2015) believed that teachers' gender differences, age
differences, and professional titles were three important factors that caused teachers' job burnout. In
terms of internal factors, teachers' job burnout is caused by the imbalance or destruction of the
psychological contract between teachers and schools, including teachers and administrators, teachers
and colleagues, and teachers and students (Zhi & Yang, 2006).

Secondly, professional factors. Compared with teachers, class teachers are also responsible for
dealing with students' problems, managing class hygiene, participating in various activities, etc. The
degree of job burnout of class teachers is much higher than that of teachers (Zhao & Bi, 2003).

Finally, environmental factors. At work, teachers' bigger and bigger workload, their work
intensity which is beyond their physical capacity, prolonged working hours, students who do not
observe classroom discipline, higher social expectations, insufficient social support for teachers, lack
of communication between families and teachers and other factors will lead to burnout (Tang & Luo,
2005). Guo (2013) studied teachers in public kindergartens and private kindergartens in Fuzhou. The
survey results show that in both public parks and private parks, teachers who have worked for 5 to 11
years have the highest degree of job burnout, and teachers in small classes have the most serious
emotional exhaustion. Generally speaking, private kindergarten teachers have a stronger sense of job
burnout. In addition, the intense appraisal among colleagues, the low salary income of teachers, the
special circumstances at home, and the pressure caused by having relatives to take care of will also

aggravate the degree of teachers' job burnout (Tian & Yu, 2012).

5. Research Status of Teachers' Psychological Contract Abroad

In foreign countries, researchers have made many achievements in the research of
psychological contract structure, and the main viewpoints are as follows.

5.1 Two-dimensional structure theory

Transaction contract and relational contract: Transaction contract mainly points to economic
exchange, while relational contract mainly points to emotional exchange. This division was first
proposed by MacNeil, and later Rousseau (1990) verified MacNeil's viewpoint by investigating the
psychological contract of 129 MBA graduates. Internal contract and external contract: Internal contract
is the employer's commitment to employees in terms of the nature of work, while external contract is

the employer's commitment to employees in terms of job completion. This division is formed by Kickul
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& Lester (2001, 2002) 's analysis of employers' responsibilities in existing psychological contracts,
which was based on the investigation of 246 in-service MBA students and the analysis of 11 employers'
responsibilities.
5.2 Three-dimensional structure theory
Transaction responsibility, training responsibility and relationship responsibility: Transaction
responsibility refers to the responsibility related to economic material, training responsibility refers to
the responsibility related to the growth of employees' knowledge and ability, and relationship
responsibility refers to the responsibility related to employees' personal future. This division was
obtained by Shapiro & Kessler (2000), which surveyed 703 managers and 6953 ordinary employees

and analyzed their nine employer responsibilities.

6. Research Status of Teachers' Psychological Contract in China

After analyzing and discussing the research results of foreign scholars, domestic scholars
continue to explore the structure of psychological contracts in-depth and have also achieved good results.

6.1 Two-dimensional structure

Chen et al. (2003) processed the existing scale and combined it with the situation in China,
compiled a new questionnaire of the psychological contract, and continued to analyze the structural
dimensions of the psychological contract. Through this questionnaire, 1088 employees from different
companies were investigated. By studying the organizational responsibility and employee responsibility
in the psychological contract scale, it is concluded that psychological contract can be summarized into
two dimensions: realistic responsibility and developmental responsibility.

6.2 Three-dimensional structure

Li (2002), a Chinese scholar, investigated nearly 800 Chinese employees. By analyzing the
psychological contract status of these employees, the dimensions of their psychological contract were
divided into normative responsibility, interpersonal responsibility, and developmental responsibility.
Zhu & Wang (2005) selected more than 500 knowledge workers to explore psychological contracts.
Through the integrated research of data, it was concluded that the dimensions of the psychological
contract in the organization were three dimensions: material incentive, environmental support, and
development opportunity, while the dimensions of the psychological contract in employees were
standard compliance, organizational identity, and entrepreneurial orientation. In the research of
psychological contract structure, some scholars put forward multi-dimensional structure, etc. Whether
it is two-dimensional structure, three-dimensional structure, or multi-dimensional structure, the

classification standards are different, but the contents of concern are roughly the same.
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Methodology

1. Research Design

Based on the investigation of psychological contract and job burnout of primary and secondary

school teachers, this study explores the correlation between them.
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2. Population and Sample

The general object of this study is the middle school teachers in Henan Province. Adopting the
principle of convenient sampling, questionnaires were distributed in six cities of Zhengzhou, Shangqiu,
Luoyang, Anyang, Xuchang and Xinyang, which are under the jurisdiction of Henan Province. As the
above cities are the capital of Henan Province and the representative cities of East, west, north and south
of Henan Province respectively, the survey scope is more balanced. In this study, 12 public and private
schools were selected from the relatively good schools in terms of scale, performance and social
reputation, and their teachers were given electronic questionnaires, 255 of which were filled out by

middle school teachers voluntarily while 246 valid questionnaires were recalled.

3. Questionnaire Design

3.1 Psychological Contract Questionnaire

This study adopts the questionnaire designed by Che (2020) Research on the Influence of
Psychological Contract of Primary School Teachers on Job Burnout, which includes two dimensions:
internal responsibility and external responsibility, with a total of 16 questions, and uses Likert5 points
to score. The higher the scores of internal responsibility and external responsibility, the higher the

degree of teachers' psychological contract.
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3.2 Job Burnout Questionnaire
The job burnout scale of this study adopts the survey scale used by Zhang (2010) in the article
Research on Job Burnout of Middle School Teachers from the Perspective of Psychological Contract
Theory, which is slightly modified on the basis of Mahler's Job Burnout Scale. There are 22 topics on

the scale, which are divided into three dimensions.

4. Data Collection Methods

The formal questionnaire is distributed in all cities of Henan Province, which is convenient for
sampling. Researchers get in touch with relevant schools, issue electronic questionnaires, and teachers
freely choose to fill them out. A total of 255 questionnaires were collected, and 246 valid questionnaires

were obtained after the screening with an effective rate of 96.5%.

5. Reliability and Validity Test

Table 1: Reliability Analysis of Psychological Contract Questionnaire

Variable Number of items Cronbach a coefficient
External Responsibility 4 0.858
Intrinsic Responsibility 12 0.955
Psychological Contract 16 0.961

Table 2: Reliability Analysis of Job Burnout Questionnaire

Variable Number of items Cronbach a coefficient
Emotional Exhaustion 9 0914
Depersonalization 5 0.866
Sense of Self-Accomplishment 8 0.673
Job Burnout 22 0914

Table 3: Validity Test Form of Psychological Contract Questionnaire

Test of KMO and Bartlett

KMO Value 0.948
Approximate chi-square 3685.318

Bartlett sphericity test Df 120
Pvalue 0.000

Table 4: Validity Test Form of Job Burnout Questionnaire

Test of KMO and Bartlett
KMO value 0.907
Approximate chi-square 3799.538
Bartlett sphericity test Df 231
P value 0.000
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6. Data Analysis Methods

First of all, this study uses HowNet, Baidu Academic, and other databases to find related papers
and journals, and collect literature on teachers' psychological contracts and job burnout. Through
consulting the relevant literature, sorting out and analyzing the relevant literature, the researcher
combed the current situation of the problems involved in the research and the existing research progress
to obtain useful information in the research, discover the problems existing in the previous research,
and lay a good foundation for the creation of the paper.

Secondly, through questionnaires to the city of Henan Province middle school teachers survey,
collect and collate effective questionnaires to ensure the effectiveness of access to information.

Finally, the collected data are analyzed by SPSS20.0, and the main processing methods are as
follows: 6.1 Descriptive statistics. The psychological contract, job burnout, and the scores of each
dimension of middle school teachers are statistically analyzed, and the scores of each dimension in the
questionnaire are obtained. 6.2 Difference analysis. Independent sample T-test and one-way variance
analysis were used to measure the differences of psychological contract and job burnout of middle
school teachers under different demographic factors. 6.3 Correlation analysis. Pearson product-error
correlation analysis was used to test the dimensions of psychological contract and job burnout of middle
school teachers and the correlation between the two variables. 6.4 Regression analysis. Regression
analysis is used to explore the specific forms of the correlation between psychological contract and job

burnout of middle school teachers.
Results

1. Demographic Analysis of the Respondents

In the sample of this survey, there are many female teachers and the teachers are younger. There
are many teachers with bachelor degree. The number of public and private teachers is the same, the
number of middle school and high school teachers is the same, and the number of head teachers and
non-head teachers is the same. The number of teachers with teaching age less than 10 years is the largest.
There are many teachers with intermediate titles. The proportion of teachers from normal universities

is high. There are more married people.

2. Descriptive Statistics of Survey Results of Psychological Contract and Job Burnout

2.1 Descriptive statistical analysis of the survey results of psychological contract

The analysis result from Table 5 shows that the average total score of the psychological contract
in the table is 3.641 points, and the overall level is good. The average difference between the two sub-

dimensions of external responsibility (M=3.613) and internal responsibility (M=3. 67) is very small.
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Table 5: Descriptive Statistical Summary of Psychological Contract (N=246)

Minimum value Maximum value M SD
External responsibility 1.000 5.000 3.613 0.674
Intrinsic responsibility 1.500 5.000 3.670 0.678
Psychological contract 1.375 5.000 3.641 0.643

2.2 Descriptive statistical analysis of the survey results of job burnout

The analysis result from Table 6 shows that the average score of teachers' job burnout is 2.458,
and the degree of job burnout is medium, among which the average score of depersonalizations is low
(M=2.297), while the scores of the other two dimensions, emotional exhaustion (M=2.518) and self-
accomplishment (M=2.559), are equivalent.

Table 6: Descriptive Statistical Summary of Job Burnout (N=246)

Minimum value ~ Maximum value M SD
Emotional exhaustion 1.000 5.000 2.518 0.743
Depersonalization 1.000 5.000 2.297 0.745
Sense of self-accomplishment 1.500 3.750 2.559 0.420
Job burnout 1.167 3.833 2.458 0.540

3. Correlation Analysis between Psychological Contract and Job Burnout

To analyze the correlation between psychological contract and job burnout of middle school
teachers, we mainly observe the Person coefficient to judge the correlation degree between them, and
judge the linear relationship between the dimensions of psychological contract and job burnout of
middle school teachers. The analysis result from Table 7 shows that there is a significant negative

correlation between teachers' psychological contract and job burnout (R=-0.440).

Table 7: Pearson Correlation Coefficient Table of Main Research Variables

Variable 1 2 3 4 5 6 7
1 External 1
responsibility
o [Intrinsic 0.812%* 1
responsibility
3 Emotional exhaustion-0.338%* -0.413** |
4 Depersonalization  -0.247** -0.300** 0.787** 1
5 Semse of self g phoxx 408+ 0381%%  0366%* 1
accomplishment
g Psychological 0.952%%  0.952%*  -0395%* -0.288** -0.487** |
contract

7 Job burnout -0.380**  -0.457** 0.920**  0.916**  0.603** -0.440** 1

*P<0.05**P<0.01

4. Regression Analysis of the Survey Results of Psychological Contract and Job Burnout

4.1 Specific analysis shows that external responsibility does not have an impact on job burnout,
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Internal responsibility will have a significant negative impact on job burnout.

Table 8: Results of Linear Regression Analysis (n=246)

Non-normalized Normal.
coefficient coefficient T P VIF R AdjustR F

B Standard error Beta
Constant 3.807 0.177 - 21.511 0.000**
External F(2,243) =
responsibility -0.022 0.078 -0.027 -0.279 0.780 2.937 0209 0202 32.087,P =
Intrinsic 4 346 0,078 -0.435  -4.445 0.000** 2.937 0000
responsibility

Dependent variable: Job burnout
D-W value: 1.863
*P<0.05**P<0.01

4.2 The analysis shows that emotional exhaustion will have a significant negative impact on
psychological contract. Depersonalization will not affect the psychological contract. Self-achievement
will have a significant negative impact on psychological contract.

Table 9: Results of Linear Regression Analysis (N=246)

Non-normalized Normal.
coefficient coefficient

T P VIF R AdjustR F

B Standard Beta
error
Constant 5.716 0.218 - 26.197 0.000** -
Emotional exhaustion -0.298 0.077 -0.344  -3.881 0.000** 2.693 F(3,242)
Depersonalization 0.113 0.076 0.131 1.488 0.138 2.660 0.295 0.286 = 33.746,
Sense of self- P =0.000

. -0.619 0.090 -0.404  -6.879 0.000** 1.186
accomplishment

Dependent variable: psychological contract
D-W value: 1.891
*P<0.05**P<0.01

4.3 Summarized, all dimensions of the psychological contract will have a significant negative
impact on job burnout.

Table 10: Results of Linear Regression Analysis (N=246)
Non-normalized Normal.
coefficient coefficient

o T P VIF R AdustR  F
Beta
€Iror
Constant 3801 0.178 - 21318 0.000% - F(1,244) =
Psychological 360 0.048 0440  -7.650 0.000%* 1.000 %193 0190 38315 P=
contract 0.000

Dependent variable: Job burnout
D-W value: 1.901
*P<0.05**P<0.01
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5. Hypotheses Test Results

This article carries on the difference analysis, the correlation analysis, and the regression
analysis to the middle school teacher contrasts the research hypothesis content to carry on the summary.
The results of the different analyses show that Some demographic variables of teachers have a certain
degree of influence on psychological contract and job burnout. Among them, teachers' gender, school
nature, and whether they hold administrative posts have significant differences in psychological
contract, and teachers' educational background, school nature, monthly income, and marital status have
significant differences in job burnout.

The correlation analysis between psychological contract and job burnout shows that there is a
significant negative correlation between psychological contract and job burnout. The two dimensions
of the psychological contract, external responsibility and internal responsibility, and the three
dimensions of job burnout, emotional exhaustion, depersonalization, and self-achievement, also have
an obvious negative correlation between each other.

The regression analysis of psychological contract and job burnout shows that the external
responsibility of psychological contract does not have an impact on job burnout, while internal
responsibility has a significant negative impact on job burnout. The results are shown in Table 11.

Table 11: Research Hypothesis Verification Results Table

Serial No. Research Hypothesis Verification Result

There are significant differences in the psychological contract among

H1 Partially established

middle school teachers with different background variables.
There are significant differences in job burnout among middle school . .

H2 Partially established
teachers with different background variables.

The psychological contract has a significant negative correlation with

H3 Establish

job burnout.

The external responsibility sub-dimension of psychological contract .
H4 Establish

has a significant negative correlation with job burnout.

The i ibility sub-dimension of psychological contract h
s e inner responsibility sub-dimension of psychological contract has a Establish

significant negative correlation with job burnout.

The psychological contract has a significant negative impact on job
H6 psy & g & P ] Establish

burnout.
7 The external responsibility sub-dimension of psychological contracts Fail
ai
has a significant negative impact on job burnout.

The inner responsibility sub-dimension of psychological contracts has _
H8 o o _ Establish
a significant negative impact on job burnout.
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Discussions
1. Basic Status of Psychological Contract and Job Burnout
2. Differences of Psychological Contract and Job Burnout under Different Background
Variables

3. The relationship between psychological contract and job burnout

Conclusions

According to the questions raised in this study, the following conclusions are drawn after a
questionnaire survey and analysis of middle school teachers in different cities of Henan Province:

1. The average score of teachers' psychological contract is 3.641, and the average score of job
burnout is 2.458. On the whole, the score of teachers' psychological contract is good, and the score of
teachers' job burnout belongs to the middle level.

2. There are significant differences in demographic variables between teachers' psychological
contract and job burnout, among which the psychological contract has significant differences in gender,
school nature, professional title, whether they hold administrative posts or not, and monthly income.
Job burnout has significant differences in educational background, school nature, administrative post,
monthly income, and marriage.

3. There is a significant negative correlation between teachers' psychological contracts and job
burnout. Teachers' psychological contract has a significant negative impact on teachers' job burnout.
That is the higher the degree of teachers' psychological contract, the lower the degree of teachers' job

burnout.
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Abstract: Teaching is the top priority of a school. Correct teaching direction, strong teaching force,
and stable teaching order are the basic guarantees for improving teaching quality. Teaching
management work must earnestly implement the national education policy and local education work
instructions, establish a sound teaching organization system, improve school teaching rules and
regulations, improve teaching supervision, improve teaching levels, ensure the normal operation of
teaching work, and strive to mobilize teachers and the enthusiasm of the students. This study conducted
a questionnaire survey of 201 primary school teachers in Zhengzhou Yuhua Elite Primary School,
interviewed 15 teachers, and used SPSS20.0 to conduct T/F test, correlation analysis and regression
analysis on the data. The research found: teaching Supervision has a positive influence on the teaching
quality of primary school teachers. Teachers' attitudes towards teaching or school supervision, teaching
quality are also significantly different. There is a significant positive correlation between teaching
supervision and teaching performance. Based on the above findings, this research puts forward the
following suggestions for the existing problems of teaching supervision: help teachers establish a
scientific supervision concept; promote the normalization and systematization of school supervision;
grasp the balance of teaching supervision; enrich the supervision form; scientifically evaluate the

supervision effect.
Keywords: Teaching Supervision, Teaching Quality School, Supervision.

Introduction

Teaching is the top priority of a school. Correct teaching direction, strong teaching force, and
stable teaching order are the basic guarantees for improving quality. In the process of primary school
teaching management, each school will inspect and supervise the teaching in the school, and the
supervision will promote the primary school teaching management. A good teaching process cannot be
developed all at once. It is gradually formed through long-term reminders, corrections, encouragements,
or criticisms over time. The school has increased the intensity of supervision and assisted grades to do

a good job of teaching. Teaching supervision serves as the basis for the monthly assessment of grade
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teachers and promotes the quality of school teaching to play an effective role. A sound teaching
organization system, perfect school rules and regulations for teaching work, and effective teaching
supervision work can improve the teaching level, ensure the normal operation of teaching work, and

mobilize the enthusiasm of teachers and students.

Background of the Study

There is very little research on the impact of teaching supervision on teaching quality in
domestic primary and secondary schools. Huang’s research in Science Consulting (2019) only
mentioned the establishment of a practical education and teaching supervision mechanism and the
creation of a fair and just teaching assessment system. Improve the quality of school teaching
management. In a study conducted by Han Asia-Pacific Education (2016), it was stated that it was only
a stroke to strengthen the teacher management mechanism, earnestly conduct teaching supervision, and
objectively evaluate teaching. Wang (2019), in his research on diversified teaching management to
improve teaching quality, sorted out teaching norms, teaching supervision and teaching feedback were
only taken, and there was no analysis of the impact on student performance. In the opinion of the
National Education Supervision Group (Guo Education Supervision 2001) on strengthening basic
education supervision work, the education supervision system is a basic education system in our country,
and its essence is the government's administrative supervision of education work. Educational
supervision "plays an important role in the reform and development of basic education, is to implement
the strategic position of basic education in the socialist modernization drive, adhere to the priority
development of basic education, and realize the guaranteed mechanism of basic education reform and
development goals." In foreign countries, educational supervision is regarded as "the guarantee of
educational ideals." In Cai’s comparative analysis of education supervision in Shanghai A and England
and England, teaching supervision is regarded as a weathervane for schoolwork. Some scholars even
believe that “the kind of supervisors will have the kind of teachers and what There will be a kind of

school for the kind of supervision."

1. Research Questions

This research aims to explore the relationship between teaching supervision and the quality of
primary education. Based on the above research focus, this research draws up the following questions
to be answered as the basis for the research: (1) The influence of different background variables on
primary school teachers’ cognition of teaching supervision? (2) How satisfied is the teaching
supervision of primary school teachers with different background variables? (3) How is teaching
supervision related to teaching quality? (4) What is the impact of teaching supervision on teaching

quality?
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2. Research Hypothesis
Based on the setting of this research and the existing research results of some scholars,
combined with the research direction and reality, the following hypotheses are proposed:

Hypothesis 1: Primary school teachers with different background variables have significant

differences in their attitudes towards teaching supervision.

H1-1 Teachers of different genders have significant differences in attitudes towards teaching
supervision.

H1-2 Teachers of different ages have significant differences in attitudes towards teaching
supervision.

H1-3 There are significant differences in the attitudes of teachers of different teaching ages
towards teaching supervision.

H1-4 Teachers with different qualifications have significant differences in their attitudes
towards teaching supervision.

Hypothesis 2: Primary school teachers with different background variables have significant

differences in their satisfaction with the school's teaching supervision.

H2-1 Teachers of different genders have significant differences in their views on teaching
supervision in this school.

H2-2 Teachers of different ages have significant differences in attitudes towards teaching
supervision.

H2-3 Teachers of different teaching ages have significant differences in attitudes towards
teaching supervision.

H2-4 Teachers with different qualifications have significant differences in their attitudes
towards teaching supervision.

Hypothesis 3: The satisfaction of primary school teachers' teaching supervision is related to the

quality of teaching.

Hypothesis 4: The scores of teaching supervisors are related to the quality of teaching.

Research Objectives

Through literature research, it can be known that the establishment of a teaching supervision
system can make a more objective evaluation of the overall teaching quality of the school. Through
supervision work, make accurate judgments on the teaching quality of primary school classrooms. The
statistics of teaching supervision data not only help schools to improve their quality, but also assist other
schools in teaching management, providing more comprehensive theoretical support, which is
conducive to common progress. The teaching evaluation obtained by the elementary school teaching

supervision provides a large amount of data support for the school supervision reform and promotes the
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development and progress of the teaching team and the student team. Teaching supervision provides a
platform for young primary school teachers to find problems. The results of supervision will play a
major role in the improvement of teaching experience and teaching ability in the future and will greatly
promote the improvement of teaching quality. Moreover, young teachers can communicate and interact
with old teachers through the results of supervision, discover various problems in their teaching process,
combine teaching experience, and continuously improve in criticism, thereby improving their own

teaching ability and steadily improving their own teaching quality.

Literature Reviews

Jia (2018) pointed out in the study of strengthening the supervision function and improving the
quality of teaching: the development of supervision work needed to clarify the principles of supervision.
Closely integrated the current situation of school education and teaching and established relevant
working principles. In the process of teaching supervision, grasped the core work of education and
teaching, strengthened the improvement of teachers' education and teaching ability, combined the
progress of teaching work in various disciplines, optimized teaching management, academic evaluation,
and realized scientific supervision. Regarding supervisory tasks, formulated regular work systems,
discovered teaching problems from supervisors, and provide guidance and improvement to broaden
supervisors’ work areas. The work of teaching supervision includes two links: "supervision" and
"direction". The meaning of "supervision" is to supervise and inspect the standardization of various
teaching behaviors in the teaching process of teachers, and the meaning of "direction" is to guide and
remind teachers, conduct behavior demonstrations. To promote the all-round development of teachers,
the purpose and responsibility of teaching supervision is not only to raise the deficiencies of teachers’
teaching behaviors, or to tell teachers what to do, but also to reach a consensus on the norms of teachers’
teaching behaviors through conversation and tell teachers what they should do “How to do it".

Therefore, the focus of teaching supervision should be on the guidance and demonstration of
teachers' teaching behavior. In practice, supervisors should correct their identity and status, participate
in teaching activities as equals and be good mentors and helpful friends of teachers and students. In the
process of supervision, they should focus on encouragement, and promote the development of teachers
through common discussions. The supervision must be strict, the evaluation must be pertinent, the
guidance must be lawful, and the help must be sincere. Hu's (2005) research put forward that teaching
supervisors supervise and inspect all aspects of teaching through daily lectures, irregular special surveys,
research, and participation in self-evaluation activities. Supervision work not only has the functions of
inspection, inspection, supervision, and evaluation, but also has the functions of feedback, guidance,
consultation, and service. Teaching supervision works penetrates the supervision and evaluation system

and the information feedback system. It is a third-party organization that cooperates with the
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implementation of the policy of internal teaching decision-making in universities, the work of the
teaching executive department, and the implementation of the tasks of the teaching management
department. The correct opinions and suggestions put forward by the teaching supervisor Only when it
has an impact on decision-making and had an effect on the teaching execution system, the consulting
and service functions of teaching supervision can be truly realized. Therefore, in the teaching quality
monitoring system, only by following the principles of decision-making, execution, and supervision
interaction, and forming a benign interactive mechanism among the systems, the teaching quality
monitoring systems could coordinate and cooperate, form a joint force, and promote teaching more
effectively. Ultimately achieve the goal of improving the quality of teaching. The supervision work is

oriented to teaching units and went deep into the front line of teaching.

Methodology

Data will be collected through questionnaires preliminary consolidation Star Web site, and then
analyzed using SPSS20.0. Data analysis methods mainly include: (1) Descriptive statistics. Analyze the
different background items of the teachers in the questionnaire one by one, make statistics on the
teaching supervision attitude and the scores of the school supervision attitude, and describe the basic
situation of each dimension in the questionnaire. (2) Analysis of differences. Use independent sample
T test and single-factor variance analysis to measure the attitudes towards teaching supervision, attitude
towards school supervision, and differences in different background items. (3) Correlation analysis.
Pearson's product-difference correlation analysis is used to test the correlation between attitudes
towards teaching supervision and attitudes towards school supervision. (4) Regression analysis.
Regression analysis method is adopted, and the different background items of teachers are used as
independent variables, and the attitude towards teaching supervision, attitude towards school
supervision, teaching quality and supervision deductions are used as dependent variables, and a
regression model is established to study the correlation between teaching supervision and teaching

quality The specific form of the relationship.

Results

After the difference analysis, correlation analysis and regression analysis of primary school
teaching supervision, according to the analysis results, compared with the hypothesis content of the
study, it is summarized.

First, the test results of the difference of primary school teachers' attitude towards teaching
supervision with different background variables. Among the four hypotheses put forward in this study,
only teachers with different qualification certificates have no significant difference in their attitudes

towards teaching supervision, and others have not been established.
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Second, primary school teachers with different background variables have different views on
teaching supervision in their own schools. In the analysis of the differences of primary school teachers
with different background variables in their teaching supervision, two of the four hypotheses put
forward in this study are supported, namely, primary school teachers with different ages and different
qualifications have significant differences in their teaching leadership, while others are not valid.

Third, the correlation test results between the attitude of primary school teachers' teaching
supervision and teaching quality. In the correlation test between the attitude of primary school teachers'
teaching supervision and teaching quality, the hypothesis put forward in this study is valid. The
correlation between the attitude of primary school teachers' teaching supervision and teaching quality
is also highly correlated in every variable and every dimension of the test.

Fourth, the scores of teaching supervisors have correlation with teaching quality. In the test of
the correlation between teaching supervisor's score and teaching quality, the hypothesis put forward in
this study is valid. The scores of teaching supervisors are also highly correlated with the variables and
dimensions of the teaching quality correlation test.

Table 1: Hypothesis Results

Serial No. Hypothesis Result
Primary school teachers with different background variables have significant

HI differences in their attitudes towards teaching supervision
H1-1 There are 51gn1ﬁcant-d1fferences in teachers' attitudes towards teaching Established
supervision among different genders
H1-=2 There are 51gn1ﬁcant.d1fferences in teachers' attitudes towards teaching Established
supervision among different ages
H1-3 There are s1gn1ﬁcant.d1fferences in teachers' attitudes towards teaching Established
supervision among different teaching years
H1-4 Teachers with different qualification certificates have different attitudes Fail
towards teaching supervision
3 Primary school teachers with different background variables have significant
differences in their views on teaching supervision in their own schools
Ho-1 Teachers of different genders have significant differences in their views on Fail
teaching supervision in our school
H2-2 There are s1gn1ﬁcant.d1fferences in teachers' attitudes towards teaching Established
supervision among different ages
23 There are 51gn1ﬁcant.d1fferences in teachers' attitudes towards teaching Established
supervision among different teaching years
H2-4 Teachers with different qualification certificates have different attitudes Fail
towards teaching supervision
H3 The satisfaction degree of primary school teachers' teaching supervision is Established
related to the teaching quality
H4 The scores of teaching supervisors are related to the teaching quality Established
Discussions

According to the questions raised in this research, after a questionnaire survey and result
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analysis with Zhengzhou Yuhua Eilte Primary School as a sample, the following conclusions are drawn:

(1) Teachers' attitude towards teaching supervision is generally at a relatively high level.
Primary school teachers have a high degree of recognition of the view that teaching supervision can
improve the quality of school teaching. Primary school teachers believe that teaching is the center of
schoolwork, and teaching needs to be supervised to strengthen teaching Supervision is the focus.
Teaching supervision can improve teachers' teaching style, improve teachers' professional quality, and
cultivate talents.

(2) There are differences in the analysis of the current situation of teaching supervision by
teachers under different backgrounds. Among the four background items examined in this study, gender
samples show significant differences in the promotion of supervisory work to improve the quality of
teaching. The age group samples show significant differences in whether they need education
supervision agencies to provide relevant teaching supervision services, and their views that teaching is
the center of school work. The age group samples show significant differences in the enthusiasm of the
school supervision system to stimulate supervision work. The teaching age samples show significant
differences in the need for education supervision agencies to provide relevant teaching supervision
services, and their views that teaching is the center of school work. The teaching age samples show
significant differences in the well-functioning of the teaching supervision linkage system at all levels
in the school.

(3) The correlation coefficient values of the annual total deduction for supervision and grade
ranking, class average score, and questionnaire scores show significant, and there is no correlation
between the number of total deductions for the annual supervision and failure.

(4) Regression analysis of the survey results on the status quo of teaching quality. All the total
deductions for annual supervision will have a significant negative impact on the grade ranking. All the
total deductions for annual supervision will have a significant positive impact on the average class score.
All the total deductions for annual supervision will have a significant positive impact on the excellent
rate. The total deductions for annual supervision will all have a significant negative impact on the

number of failing people.

Conclusions

Through the regression analysis of the four dimensions of teaching supervision satisfaction and
the overall satisfaction of different background items, it can be seen that all the annual total deduction
points of supervision will have a significant negative impact on grade ranking. All the annual total
deduction points of supervision will have a significant positive impact on the average class score. All
the annual total deduction points of supervision will have a significant positive impact on the excellent

rate. All the annual total deduction points of supervision will have a significant negative impact on the
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number of failed students.
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Abstract: The purpose of this study was to investigate the learning behavior of higher-grade students’
after-class in primary school of Henan Province. The study selected grade 4-6 students from three
representative schools in Henan province and distributed 600 samples to them. The results of this study
showed that most of the students are voluntary to attend after-class maths tutoring to improve their math
scores and other purposes. The overall students’ learning behaviors was at the level of moderate, no
significant difference between male and female students in the number of weekly tutoring. The number
of students in grade 4 attending after-class maths tutoring every week is significantly higher than that
in grade 5 and grade 6. There is no significant difference in the number of weekly after-class maths
tutoring between students with different satisfaction degree of their last math score and students with
different perception of their math score in class. There was no difference in gender in all dimensions
involved in this study; Compared with the fifth-grade students, the fourth-grade students think that after-
class maths tutoring will have more changes on their learning attitude in class, and then affect their

learning behavior.

Keywords: Students of Higher Grade, After-Class Maths Tutoring and Learning, Primary School of

Henan Province.

Introduction

As a supplement of school education, after-class tutoring has a great impact on both teachers'
teaching in class and students' learning in class. There is no denying that it makes up for the deficiency
of school education to some extent, but it also has a series of problems. Based on this, this study intends
to explore the effect of extracurricular math tutoring on the learning behavior of senior primary school
students and put forward countermeasures and suggestions for the problems.

In the process of developing basic education, more and more countries have realized the role

and value of effective learning behavior. As the beginning of the learning career, the primary school is
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the key stage for students to learn skills, acquire knowledge and develop habits. At the same time, it is
also the main period for students to exercise their learning behavior. Based on this, it is of vital
importance to study primary school students' learning behavior whether from the perspective of
students' personal growth or the steady development of the country.

Taking mathematics learning behavior as the research object, in-depth analysis and discussion
on its basic characteristics can not only effectively improve the problem of low efficiency in
mathematics learning of domestic students, but also ensure that students' effective learning and personal
ability can be developed to a certain extent, and the practice of quality education can get certain help.
It has important theoretical significance to the construction of the current mathematical learning theory
system and has important practical significance to students' mathematical learning. Then, the literature
research shows that the relevant literature mainly focuses on the supply and demand, cost, problems,
and policy inspiration of after-class tutoring. However, there is still a lack of systematic research on
mathematics learning behavior in primary schools.

With the increasingly fierce social competition, people pay more and more attention to the role
of education. Especially under the baton of examinations and scores, school education has been unable
to fully meet students differentiated and diversified learning needs. In this context, after-school tutoring
arises at the historic moment. As a supplementary form of school education, after-school tutoring has
the unique advantages of strong pertinence, flexible form and obvious individuality. Mathematics, as a
basic subject in the stage of basic education, plays an important role in the selection and examination

of all levels.

Research Objectives
The following are the objectives of this study:
1) To investigate and understand the basic situation of higher-grade students’ after-class maths
tutoring and learning in Henan Province, China.
2) To study students' learning behaviors from four dimensions: learning motivation, learning
attitude, learning strategy, and learning satisfaction.
3) To compare the differences of higher-grade students’ students’ after-class maths tutoring

and learning behaviors according to their gender, grade, the most recent math scores.
Literature Review
Student Learning Behaviours

Students’ learning behaviour is students' own ability, method and habit; The other emphasizes

that learning behavior is the specific behavior of students' inner characteristics such as emotion and
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thinking (Yang, 1998). Yang pointed out in his research that the so-called learning behavior refers to
the measures and means used by learners to carry out learning activities and is also the result of the joint
action of learners' motivation, emotion, and other factors. It is the specific form of learning activities
under specific conditions. Some other scholars discussed the connotation of learning behavior from the
perspective of learning styles, such as changing the teaching method from single receptive learning
styles to diversified learning styles, and then analyzed the transformation of learning styles in detail. In
addition, some scholars emphasize observing and studying students' classroom learning behavior from

the perspective of teachers.

Learning Behavior Types

Most researchers classify learning behaviors common in real classroom teaching by induction.
Although the existing research results have some reference significance, there are also some problems
such as superficial classification and lack of corresponding theoretical framework.

The American General Learning Behavior Scale divides students' learning behavior into
attention, learning attitude, learning motivation, learning strategy, flexibility, and other aspects, and
divides them into several items under each dimension, a total of 30 items.

Wang (2009) and Yue (2011) both studied the basic characteristics of students' learning
behaviors, and divided students' learning behaviors into individual and group. Although they had the
same way of dividing students' learning behaviors, the two scholars expressed different opinions. In
terms of individual behavior, the former summarizes it as notes and lectures, while the latter believes
that individual behavior consists of three aspects, namely cognition, metacognition and resource
management. In terms of group behavior, the former summarizes it as cooperation, discussion and other
forms, while the latter considers group behavior as an interactive behavior for students to achieve
learning goals.

Zhang (2011) took small class teaching as the research object, makes an in-depth analysis of
learning behaviors, and classifies learning behaviors into three categories: listening, speaking and
practicing. In addition, it also divides the three kinds of behaviors into more detailed ones, that is,
listening behavior usually includes listening to lectures; Speech behavior usually includes teachers and

students answering each other; Practicing behavior involves practice and so on.

Previous Study on Students’ Learning Behavior

According to the current research results, both domestic and foreign studies have paid great
attention to the influencing factors of learning behavior. Among them, the earliest start learning
behavior influence factor research activities is Burleigh and Vidic's (1976), a book on learning behavior

involved in the research, primary and middle school students in reading and mathematics teaching as
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the research object, analyses on learning behavior and learning results of effective teaching the role and
impact of on this basis, the relationship between learning behavior and learning outcomes is discussed.
Durbrow (2000) discussed the attention of students in study, cognitive level, family factors and students'
learning behavior, and the relationship between them, finally the results of the study pointed out that
the reasonable and efficient learning behavior can effectively reduce the anxiety of students in the
learning process, so as to achieve the purpose of improve students' academic performance.

Yan and Ding (1998) investigated and analyzed the learning behavior of primary and middle
school students. In their study, they pointed out that learning behavior is usually affected and influenced
by three factors, namely subjective factors, such as learning methods and attention. Objective factors:
such as learning environment, etc. Subjective and objective interaction: such as learning pressure. Qiu
(2007) deeply analyzed the root causes of students' inefficient behaviors in his research and pointed out
that students' behaviors are influenced by many factors, such as teaching mode and learning attitude.
When studying students' classroom learning behaviors, Gao (2020) conducts data processing and
analysis from the four dimensions of learning motivation, learning attitude, learning strategies, and
learning satisfaction, so as to provide practical and reliable research data for her research.

Bunard (1998) comprehensively analyzed the role and position of teachers in the process of
optimizing students' learning behaviors. Through analysis and investigation, he pointed out that only
by optimizing teachers through training can students' learning behaviors be controlled more effectively.
In terms of teacher training. He also mentioned that it is necessary to help teachers master specific
methods to control students' behaviors through practical case analysis. Secondly, teachers' cognitive
level and problem awareness should be improved to ensure that teachers can pay attention to students'
bad behaviors in the first time and make timely improvement and adjustment.

Huang (2006) observed the classroom learning behavior of a student with learning difficulties
and other students in the same class through classroom observation and took other students in the class
as a reference to discuss the reasons for the poor learning behavior of the student, and then put forward
some teaching improvement measures. Zhang (2015), a Chinese scholar, once proposed some methods
to prevent and control bad learning behaviors in class. He believed that the prevention and control of
bad learning behaviors should be carried out from the following two aspects: first, teachers should
timely prevent and control problem behaviors in class; Second, students, students to their own
classroom problem behavior adjustment and norms.

At present, most of the Chinese domestic scholars' research on learning behavior is more for
the purpose of achieving effective classroom management teaching or for the purpose of giving play to
the effectiveness of students' learning behavior, presenting a single research tendency of case by case.
In addition, when studying learning behavior, domestic researchers mostly focus on teachers' classroom

teaching management behavior from the perspective of teachers, and rarely pay attention to students'
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own learning behavior. But from the point of learning of related research in recent years, has gradually
to the students to explore their own learning behavior, especially from the learning motivation, learning
attitudes, learning strategies, and learning satisfaction four dimensions for data processing and analysis.

The design and conceptual framework of study is showed as follows:

Background variables Students’ learning behavior in

e Gender after-class maths tutoring.

e Grade e Learning Motivation

e The Most Recent Math * Leaming Attitude

Scores e Learning Strategies
e Learning Satisfaction
Figure 1: Conceptual Framework of This Study
Methodology

The researcher adopted the students' learning behavior questionnaire based on the study of Fan
(2016), a professor from Hunan Normal University, China, who designed this questionnaire to assess
the students’ learning behavior from four dimensions: learning motivation, learning attitudes, learning
strategies and learning satisfaction. It included a total of 20 questions, questions 1 to 3 are related to the
learning motivation, questions 4 to 6 are related to the learning attitude, questions 7 to 17 are related to
the learning strategies, questions 18 to 20 are related to the learning satisfaction.

The questionnaire used in this study directly adopted from Fan (2016) and has also used by Gao
(2020). The Cronbach's a coefficient of the questionnaire reached 0.810, and IOC of the questionnaire
was above 0.7 as reported by Fan (2016).

Results

Research Objective One: To investigate and understand the basic situation of higher-grade
students’ after-class maths tutoring and learning in Henan Province, China.

According to the study, 99% of students attended after-class maths tutoring, and only 1% of
them didn’t attend. This shows that it is a common phenomenon for pupils to participate in after-class
maths tutoring. 81% of the respondents participated in after-class maths tutoring while 18 percent did
reluctantly. Nowadays, most primary school students will attend after-class maths tutoring actively in
the aim of improving their scores.

Research Objective Two: To study students' learning behaviours from four dimensions:
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learning motivation, learning attitude, learning strategy, and learning satisfaction.

From the analysis of mean and standard deviation scores of four dimensions, the score of
learning motivation was the highest, and the score of learning satisfaction was the lowest and lower
than the overall score; However, learning motivation, learning attitude, learning strategy, and learning
satisfaction are all relatively high, indicating that the learning behaviour of higher-grade students after-
class maths tutoring is more active and common. And the overall students’ learning behaviour level of
their after-class maths tutoring class, including students' learning motivation, learning attitude in class,
learning strategies, and learning satisfaction was at the moderate level.

Research Objective Three: To compare the differences of higher-grade students’ students’
after-class maths tutoring and learning behaviours according to their gender, grade, the most recent
math scores.

Gender has no difference in all dimensions involved in this study. Compared with grade 5
students, grade 4 students think that after-class maths tutoring will bring more changes to their learning
attitude in class, thus affecting their learning behaviour. The number of students in grade 4 attending
after-class maths tutoring every week is significantly higher than that in grade 5 and grade 6. There was
no significant difference in the number of weekly after-class maths tutoring between students with
different satisfaction degree of their last math score and students with different perception of their math

score in class.

Discussions

This study firstly aimed to understand the current situation and students' learning behavior of
participating in after-class maths tutoring, based on the descriptive analysis for the basic situation of
higher-grade students’ after-class maths tutoring and learning, it was found that most students attended
after-class maths tutoring, and only very few of them didn’t attend. This showed that it is a common
phenomenon for pupils to participate in after-class maths tutoring. Most of the respondents participated
in after-class maths tutoring while 18 percent did reluctantly. Nowadays, most primary school students
will attend after-class maths tutoring actively in the aim of improving their scores. This finding was
consisted with Yiu (1996), who also believed that off-campus tutoring could deepen students'
understanding and mastery of knowledge points in class, thus improving their scores and promoting
students' all-round development. A quantitative study conducted by Simona and Popa (2008) in Europe
also showed that most students agreed that after-school tuition could improve learning ability, cultivate
learning thinking, and attitude, and thus improve learning quality.

The study also identified the students’ learning behaviors level, which was regarded as at the
level of moderate, from the analysis of mean and standard deviation scores of four dimensions, the score

of learning motivation was the highest, and the score of learning satisfaction was the lowest and lower
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than the overall score; However, learning motivation, learning attitude, learning strategy, and learning
satisfaction are all relatively high, indicating that the learning behaviour of higher-grade students after-
class maths tutoring are more active and common. And the overall students’ learning behaviour level
of their after-class maths tutoring class, including students' learning motivation, learning attitude in
class, learning strategies, and learning satisfaction was at the moderate level.

Marimuthu (2015) pointed out in his research that the so-called after-school tutoring refers to
the non-school learning mode provided for students who are educated at school and need to pay a certain
fee. In addition, it can also be provided in the form of community service. Stevenson and Baker (1992)
compared after-school tutoring to "shadow education". By investigating the actual situation of students'
participation in shadow education in some parts of Japan, they found that shadow education could make
up for the deficiency of school education and enhance students' learning of subjects in their spare time.
Bray and Kwok (2003) believe that after-class tutoring is a supplementary educational activity in
addition to regular school education to improve students' academic performance. These researchers’
concerns also reflected by this study finding, as in China, students’ academic competitions are very
fierce, so most students will choose to study the after-school tutoring class, but their learning motivation,
learning attitudes, strategies and satisfaction may not be that high.

Lastly, this study further compared the students’ learning behaviors with their background
variables, including gender, grade, and their latest math scores. The study found that gender has no
difference in all dimensions involved in this study. Compared with grade 5 students, grade 4 students
think that after-class maths tutoring will bring more changes to their learning attitude in class, thus
affecting their learning behaviour. The number of students in grade 4 attending after-class maths
tutoring every week is significantly higher than that in grade 5 and grade 6. There was no significant
difference in the number of weekly after-class maths tutoring between students with different
satisfaction degree of their last math score and students with different perception of their math score in
class. As for this part of finding, different researchers had also tried and got different answers. Ireson
and Rushforth (2011) investigated the British students and found that off-campus tutoring played a
positive role in improving the scores of science subjects but had no significant impact on the scores of
difference subjects. Suryadarma (2006) found that after-school tutoring activities had no significant
effect or influence on the academic performance of fourth-grade students. Therefore, it was very
possible that students with different background may have very different learning behaviours as this

study revealed.
Conclusions

This study selected 600 higher grade students from 3 primary schools in Henan Province, China,

to analyse the situation of 4-6 grade students’ learning behaviours in after-class maths tutoring. In order
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to understand the current situation and students' learning behaviour of participating in after-class maths
tutoring, this study carried out a descriptive analysis for the basic situation of higher-grade students’
after-class maths tutoring and learning, as well as to identify the students’ learning behaviours level,
and this study further compared the students’ learning behaviours with their background variables,
including gender, grade, and their latest math scores. Accordingly, the study found that gender has no
difference in all dimensions involved in this study. Compared with grade 5 students, grade 4 students
think that after-class maths tutoring will bring more changes to their learning attitude in class, thus
affecting their learning behaviour. The number of students in grade 4 attending after-class maths
tutoring every week is significantly higher than that in grade 5 and grade 6. There was no significant
difference in the number of weekly after-class maths tutoring between students with different
satisfaction degree of their last math score and students with different perception of their math score in

class.
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Abstract: In this study, 355 junior high students were selected for the questionnaire study. The academic
performance was taken as the main basis for the questionnaire, and the survey was conducted and studied
according to the relevant parameters of students' sports and their scores in Chinese, mathematics and
English. Descriptive statistics and Pearson correlation coefficient were used to handle associations
between data variables and assumptions using SPSS. The study found that the longer and more times
junior high school students participate in sports, the more obvious the impact on students' performance
(language, number, English). Among them, boys 'learning have significant effects on mathematics and
physics after sports, while girls' effects on political history and other liberal arts after sports. Finally, the

results showed that the positive correlation between students in sports and math Chinese.

Keywords: Junior School Student, Athletic Sports, Academic Record, Relevance.
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FRIERLLS
X 8: BEBHERBSEMRIMT—RR

#5%H B4y #5%H a4y
S1 L2727 S15 . 646"
S2 . 465" S16 . 396"
S3 . 428" S17 . 384"
S4 . 538" 518 . 418"
S5 . 7627 S19 . 440"
S6 . 666" 520 . 783"
S7 . 725" 521 . 802"
S8 6917 S22 . 730"
S9 . 700" 523 L7347
S10 . 169" 524 . 681"
S11 517" 525 . 728"
S12 6917 526 7247
S13 . 428" S27 .616"
S14 . 454" 528 . 570"
Sy 1 Sy 1

e EEGEE CRD 2 0.01 I, AHGHME RE R
EBERE LD 4 0.05 B, MGHRZER.

4.4 BB E. WRAESES & RURSIAH SRR R
N T IRAEY P AR T IZE R B I TS SRR ANE SO, B SR SRS
HRAE, 2E# M SPSS o B XA B AH L 04T -
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3 9 WIH1, EWFRFEET, FARR “PlMsias” SEEE “BHS ks
BEIRREL” « “RRRSINEB BRI (08D 7 DUk “BRRS IR B i s s
FIRHIC R > 08 0356, 0.1520 0.046, Herb, “2MVpk&iasr” 5 “BRSIEEZIR
7 BRIAER RFEMMR (p<0.0D) , W5 “BRSIETZINENR” « “BRSIE
BIZHEE (8D 7 RIEBIEZKTF (p>0.05) o E¥ B, HAE “VSERs7
H5HEZE “BRASNEFZsiRE” . “BRRSEFIESITE (s 7 Bk “BHkS
IR E BB SR IS R 518 0.148, 0.299. 0.160, M, “sligiesr (F
SO B EIERSY) 75 CHIRSINEEZEMEE D 7 RIEAEE B A G
(p<0.01) , M5 “FHASMEFTZIHRE” « “FRSIMEGFZN FEsE” RikH) &
FKF (p>0.05) o FEH=FB, WAE “SRSuas” SAaLE “HRESIEEIZEI
W . CHRSIEEIZEMEE GrelD 7 DL RSN B IS sl s A C
RE AN 0.526. 0.426. 0.035, “IEMb&LE GEIC. HUF. GBS 7 5 “BREm
REBEMEE (5D 7 . “BREZNEEZIINRE” R BE WS (p<0.0D) ,
M5 “MRS A B TEEhE” RIEFEZEAKT (p>0.05) « BEEAYI—FEHRIKFEATFX
ZINEFIBEMIREGR L, Sy GBI, B, 35D BREF, TR S 13 i () A% 3) &K
NGRS GESC. B, 1) M@K ¥ FREES SR G 2GS [ 5 a5
GBS HeE. 315 a5 FI=EGE RS H SR & 1830 IRBORN SR 2 INE & 12
FRT S a0 GBS 8% 368 MEa M. U E TG A E FA K FER, 1
ARG IS B BN (8] — AR 2 i T — R AR AR, s A AR A IR LA
AR R 20 ) = 2 A Rl B G A B S

£9: SEEERE. WITRER LSS KFFARX
VISR VIR VIR
1 2 3 4 1 2 3 4 1 2 3 4
1B, Hise, FERS 1 03567 0152 046 1 .148 .299" .160 1 .526%.426™ .035

2 A B AKGE S U 1 .318% .214 1 .387" .179 1 .301™ .004
3 BRI SN A TE] (5 %h) 1 .253" 1 .200* 1 -.133
4 JEAE— A 1 1

ok 7R .01 K CGRD _FE MR, *if005m$(mM)Lﬂ%m%

4.5 [ H BT
(1) BRSNS 1656
R 10 NP AERARRE A RSUE Y7 SRR “YIhARFIES S EIE LR
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R BRMLE (BRR X1 AnER “Z5REEaNER" fEr. BRE X2 hnkE
“CHEFBE)-BRAEFERIEERRm” MRy, BAR X3 AR “FIRE RSN
sy, BAE X4 NpEER “REIEZMEL" K8, HERATR, 2SR 7 FE ) o
SEZAELR T4 0.908, RGE %0 BR A4S0 (N5 REARRE B ELBE 90%. X3 B 1A R
o, HARFIEEhSAWSRSUS 0 2 PR AR AR, RINTE SRRy 1.593 #% 2, wILL
WARRZERF I AR, UL ZER 2 2 o B 7 B i) 26
R10: Z oot B H7 R K& L

- RN L bR AEAS TR Hgiit = Durbin-Watson
B R ORH R ﬁﬁﬂi?m : .
R RGEL  F¥HEegy  Sig FHE
1 .908 .825 .818 18. 491 . 825 110. 939 . 000 1.593

a. TIASE . (&), X4, X3, X2, Xl.
b, HAE: 1B, Bk, HiERY

R 11 N7 ZE 3Rt VAR AT B 2 PR S O 25 2R (F=110.939, p<0.05) ,
FEE PSPV Dyl # T E
R11: ZnstEBE T EER KT E T

FEETY TR df Wy F Sig.
EJE| 151724. 986 4 37931. 247 110. 939 . 000"
1 BRE 32139. 761 94 341.912
Bt 183864. 747 98

a. RAFR: B3 B, JEAS
b, FMAE: (W), X4, X3, X2, Xl.
® 12 NEZTENERATT R E R EGR, mRAS BERERIHRE S EE., in
HERZE . ArdEML BB BUH R ¢ I Iegs RSN p . FEEMESTEE R, B RN ¢
H 5N 6.247. 1.843. -1.153. 10.158. 2.305, HARE X2 REEEKT (p>0.05) . AL E
X1, X3. X4 REZEKF (p<0.05) . FHEHFGIFERER, SEHTENHZEY KHET (VIF)
SyHIN 5.270. 3.734. 2981, 1.562, ¥/ 10, Fk, HAEARNILEEAHE, ATRHLL
LETE DA S AF, RESLIENE T AT R0 I AT LAIA e 2l il 4 e o 1Y) 6 B R 3 A
i X3 CERBREERRND . B4R X4 REIEEEND .
IR 2RI FEA -
Y=68.497 + 0.971X] + 6.821X3 + 2.464X4

JC
H

1888



v/, STAMFORD
4 UNIVERSITY
The 6™ STIU International Conference 2022, May, Thailand

R 12: ZnERETEREE EERECR

b 2RI WRiEREL FLEME G
F B ez AR t Sig. A VIF
1 (&) 68.497  10.965 6.247  .000
X1 .971 . 527 J182  1.843  .069  .190  5.270
X2 -.554  .480  -.096 -1.153  .252  .268  3.734
X3 6.821  .671 756 10.158  .000  .336  2.981
X4 2.464  1.069  .124  2.305  .023  .640  1.562

a. ﬁ% i%i\ i&%\ %-‘[’%)éxéj\

(2) [ AY bR e SR 22 0 B
K1 MRS, B, SR RGBSR ZE R BT 1, AT R AR e AL R 22
FEARMMIEDS 7341, 77 A BB I .
BR A B R4

FI{ = -5 90E-16
207 bRl = 0.979
N= o9

5

-3 -2 -1 0 1 2 3

(B0 e v 50 25

B1: ERGERECRENETTE

K 2 OATE 30 B SR SRS RAARHENL R ZZ A IEZS P-P &L, AT, ArvfEfeik 2z
HUS A B, W AFIWT R AR ZE AT & IR R A, IRZEFT & 2 oo I A 561
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ZE BRI, mAMEIE A FEN:
Y=68.497+0.971X1+6.821X3+2.464X4
s LA EgE S, T DARHGNE ST $e . il R Al S.

4.6 MRS R

BT TR H ) T A AR I8 B R 3] B GTR R b A S 5 A 8 B AR SRR R
CAE R 300 DMEERIEAT T Gitorir. AT S BRI AT R Y 7 MBS R 3 MR 31 T
SCRE 2 MR BT AR SRR 2 M SCRE . W FURBRT IR IR 45 R AR 13,
* 13: HARERKER

WA NGRS
H1-1: WIHRAESIA G E RS E IR B AE R E  $oCFF (W12
et . (524,
H1-2: FIR RSNk & 2 ah (R 1]/ 40 SE CHOR R AR e B (1—
B2 I BRoM)
H1-3: WA IR E 1830 (112 3 & S SO 22 90E B AP e R 3 ANSCRF
RN

H2-1: ¥IHAEZHEFENMIERSIEL. Y FiELS AR X
EXRFRM.

H2-2: WA ZE5kFIZ3 (BREEHR FErsmS5iEC. #5%. AN

P SRR R RVE

H2-3: WIMAZH5EEREMZESES. 5. BRSO X
ERRM.

H2-4: WM AZ SR FIZ3NM R S5ESC. e, EEL AR X
ERFEM.

a7

YA UL LR TR /IR, WIh S Ik F st (e, 8. s E S % S RS AE
— R HIARAE

NS H5EE R 5E. B0, EER WP R T IE R KE, RO —FHIh,
B AR = R A 5 S IRGNVA B 12 sh I A AR B R R . ITARERER, S5
BIZBIAI [AH A ) =S 2 A WIE SORS. JEENRSL BEA RS IR A 2.

NS5 FBEREEIE . B SR8 IR I A ARG, B T H1—
FRLL, IR = A5 52 SRS J 18 sh IR AR & R R . Bhsh, H)—A
WI=E R AT B, SRS Z 5K E R BB B 1 R E K.

NS H5ERFRaIMENRESE B8 SRR IE R RE, B 1
WG F R TR ORSTH R R RN, AMEMESC, B JEBE R BCA R, 1 H A% R
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GUABAT RN, AR = RS8R ST E S R
WL LT, AR AR B2 SR E BRSNS 8 RS IR,
I RIX EE R (1 T BN BGRAR F Ia sh R4 NI B AR i RO ARG R, T SE (1999)
RIL, WEIZE N2 AR, B2 AR AR JI 7S, i e 1
IR . R FEsRef R MRE B 2 . PHERRSE 2 Ak 2, 2 Bk, AR EE
et 2 ARSI I ERTE, JFHRRNRIL, Bk AR TIRIT T (k. 2018)

L PEN

k. (2018). 1 Bz Z)x] 1 [ 7 N F A ol J G e 7 i I T AR,
RIS,

PP, M. (2014) . =25 ERERIIVEN 22 R 0 4. B 5% i, 5-10.

MlrE, FEe. (1999). R B BG R M2 I RCR R, L 7 FI7E, 48-51.

Gerald, T. & Gllausmeier. (1958). The relationship between variability in physical growth and academic
achievement among third-and fifth-grade children. The Journal of Educational Research,51(7):
521-527.

Richard, A. Wittberg & Karen, L. (2012). Northrup, Lesley A. Cottrell. Children’ s Aerobic Fitness

and Academic Achievement: A Longitudinal Examination of Students During Their Fifth and

Seventh Grade Years. American Journal of Public Health, 102(12): 2303-2307.
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H [ 0 )14 /N2 A O R TR IR B SR 5
A STUDY ON THE CURRENT SITUATION AND COUNTERMEASURES OF
PRIMARY SCHOOL TEACHERS’CORE LITERACY IN SICHUAN

PROVINCE, CHINA

R
Shuangshuang Pu'*

IEZ)) LI e 45 B B A
"North Sichuan Preschool Teachers College
*Corresponding author, E-mail: 358117816@qq.com

PR AW T DY) AR T AP TR e =AM IX 6 B/ 221 300 A2 BUMEAT 1R
PR, BRI, s T U)E N EBIIZ O R IFFIVR TR IR EEERIR . RS
G R IR Z IR R

WEFURBL: DA /N2 i O s IR B KO B, (BAE N DGR 2 B 5 T /INFA 3L
I (B IR TRACTAFAE—E 5 LRE T BRI AT 57, AR TR 45 2 DY )1 & /23
IR R FRAFAE — L8, BRI R /A BUTIN R TR e TR R . M FEHUm
BAVERIRE G T/NAHE ER . W BN Z TR, BRI IHUERIFRAEIR R IR
KPR

BTHIFURIL, RH TN AW GRS R T, T ACSCECRAE,  BhHERHUER
FRIRTEs DL DMLIEHT, B 080M% O a TR mad i @S L], B0 e
Iz L3R TR

R : DA, ZOERFR, BUMZOLERTR.

Abstract: Through the questionnaire survey of 300 teachers from 6 primary schools in Chengdu,
Mianyang and Guangyuan, this study reveals the current situation of primary school teachers' core
literacy and the relationship between professional literacy, life literacy, era literacy and emotional
literacy in Sichuan Province.

The study found that the overall level of core literacy of primary school teachers in Sichuan

Province is high, but there are some differences in literacy among primary school teachers in
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demographic variables. Based on the comprehensive analysis of the data and the background of the
times, this study summarizes that there are some problems in the core literacy of primary school teachers
in Sichuan Province, which are mainly reflected in that the age literacy of some primary school teachers
lags behind the development of the times, the professional literacy of some young teachers lags behind
the requirements of primary education, and the higher the professional literacy level of some teachers,
the lower the life literacy, age literacy and emotional literacy level.

Based on the research findings, this paper puts forward corresponding suggestions: integrate
local social resources, develop practical courses, and promote the improvement of literacy in the times;
Promote the new with the old and promote the new with the excellent, so as to help the rapid
improvement of teachers' core literacy; Establish an evaluation mechanism to encourage teachers to

improve teachers' core literacy.

Keywords: Primary School Teachers, Core Literacy, Teachers' Core Literacy.

i 1

Ell
21 HZBDCK, FREGEE Rk, B, I, £ BERRSE KRR HY N
2R, HEEE SN, Ao N BO0E K E B 2E deE SRR R E A 7,
HEZ iz BB, WIS B R E I BEEREGH G, e N RAE E i
SRR EdE— 0 A g OR ) KA R AIIAG, g2 BB E SN 1 SR E 2 41,
AN TR E A ARG AEIXPERIACE T, BN A RENS RT3 S AR A
WrAeth, JHE R EE I A TUE, MRS H e B R E R ¥, 51K 1 JATHBE SEETT 1A
XMARKREMNATEIRN A FiFr07 UM IR IR %

B E R
HAERNARFRRER RS, WR2EERR, FUNRIR SR 24 K R IR,
JEHAR LI OERTR, AT B S8 BT O R IR BT A R R M EAR R 22, P/ s
HOMAZ 0 R IR IR AR AET WA 2 SR AR A [ RE BT Ak R B SE 1) A IR S R AR B A2 B
WS LAl AR, 4 AHUH U R U BUMAZ O R IR AT FCILAL T B B, N2
Tz R FRBUR T, B ERERIRZ O IR A REHCH H RE s 1 LI AR ZUAZ AL [ IR A2 X %
PRI G R N, AT 3 i /NS A% O 3R TR BN AL & % BT U 1R R SR A
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] IR

VO AT PE A ARG DX, DB A SRR BE = o JEEsR, WU )R v Sk #CE 5
R, ATHREIR ST X B, MIAME B AR, AWrsdibsi & s m s M AR IR R E AT
SRR, B IR B S E AR E A 2 A AR MR
IR AT AT E M T T, HAOF IR MR AR R R 2 a5 N A4 B R T 1A,
INEEFITAZ O R IR BRI T S 1 24 B A LA FU R o SRTTT, A B M AZ L 3R IR A 9L
BRI, LN SORAT ORI BRI AL, F0E B AL B ST
NFHOTRZORIRWT UM Do DAY /N EEITOAXS B, BT 3R IR BUR AR T 5k ms ,
ATV N1 D et A BOMRE AR E A0 AU 5T+ 30 F 56 4 1 5E Wt e kit

B I IR A

AT DR IR EE BRI E e E AL RN WEMASCRIR. B
RIS i AR A R R DA S B B BOR IR TR, HRRAE AT — 0 N 2B 45 1
FRFIR R IR HUEARE N 2R LA EHE L s IR 2R . DILARHE 7T 75 26 LA
L

(1) /NEHINRZ O FRBUR ey ?

(2) ANFITE AT /N7 BT L 28 T 0 35 22 5 ] 2

(3) NEFFUTLAL R TR AiEERTR AR IRATE R R IR U 8 (KA TR A e 2

B EK

BEE B R E AR IR & B A fEt s, smE AR E S, AR IR
RHEMREANA L, J—SOE RN AL BUT L A5 H 2 B2, ARt mEIn4 2
R o ] A JRE s 1 ) BT ORI TR R R, 1T 0T A% 00 3R 7 BOBIF G g RO il R SLCE K
[ Nt 2 F i UM b Rk e ) e R A . AW ST A LR =4S H -

(1) 895 1 VU148 /N2 UM% 0o 2R TR IE AR LR 5

(2) WIHAANA AR AR T /N B D 2R TR 22 5K

(3) HiE/NEBINEAERIR ERRIR. MAARFMEH R IR E Z IR R,

JCHRERIR
XS B SRR TN HOTAZ O s TR SCRREEAT R R, IR AR IR B R B A R MW 7T
R, BFRRZ REPENZ LRI B ORFREIRHEN, B, AUz oR
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Fi E NN UTRZ O R IR R DUIRBEAT 183, it — D /N UM% O 2 77 BT L e At

SRS A

L B ORISR A

1997 FE 4 A HAUR B & L IR O R FFHMELE DeSeCo T H , AN 21 tH 28 AR I A&
[E 4 E S R RO T X A% O R IR TG, S E WA R A ORI T E[E
# Weinert (2001) FERFFLHBRIE: A% R IR Fra] DL T &G S MR R FE R 2= 7%
Rychen & Salganik (2000) PHf72=& 4R RIFE NRANR. BEAFISEREME, RORF
FEIE TR RGO RN BAT TR R A R OCHAE R . S A B GURTE 5K (X)) BRI M )
S SERIEAR L HH WA FR TR, X0 R IR ARIEAT T FE .

] P 2 R 0 R s b A0 3R TR K AR 22 T 8 B RAT B PR IR EAT T RSCRI A 5, AR AR
TR A 1 A A S BAR TS DR IT T — BRIV . Bz msg (2015) fREOR
TN T B R IR D HER I, FN LAy 5 AR AN R] 5 BT BE0A U A 2546 1 3R UK e 2
Ko HUGKAE (2016) WL HF IR HZORIFZ MRS, 1 H2—MERaess, RHAGERE
JELERT PR JR R g 53 4% () T i 90 00 15 35 P L Ak o A

RELHMZORFENEGG IR E, HRSFELR. FFENILNELIMER
BVERSBOTLAZ REL TRl : 38—, 40 U0 R I7 EBAR LA 1 5L (KA ] sk (¥ 2
AR SIS (2014) WL RIFRAMRERL S P IRE A A7 5 RIFAETE
PR R & AR S EE A OO R TR . FREEIAMZERE (2015) SBERORFRNMER
U (T N AL 2 7 B R SRS N AT R R ot B s e AR TR R b 5 3R 9, T R 4 522
FERTE R A E RN . 55 =, % # ik O RIREEE FEDI, 7E4m ERZ
—IRERIRME R, AT REE, R R EIF RO R E I R R IR, B (2016)
T T A0 3R TR SRR AR L AN R i/ 116 A e o R 1) i 70 e Ay SR (R AS AR 75 it i DA K R
TFRRE RIS . 3=, HFFH IO RIFRELT — UG BRI P TR
B AL S RN TSR (4 R 3R BIUE IR (2016) R A% R IR T H I TR E HiAQ
QB ZRE A2 N A BORRE, RN 4R B AR BOR HOoAE s T A A . BB, 02
WAL R TE ARG T EIEAE I, RIEH T AR Ta N =R, A (2014)
TRHTEMAZ B R RIS FE T, el A AR AR AT 5 S T I = 7k &3, Ho,
J& TR AL ) O R BN B R b B BRI A% R FR . BRI TT IL,  AATTA TR0 3R IR B AR
RS FLE A R MA AR, 7635 A0 R FR A FI RIS e R 2
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2. FUMAZ LRI KBTI

HUTZ LR IRIR T HUMR IR, REUNR IR PN O R R TR, R REINE
B IR B RER HUMAUERE AR AN A HIAZ O I R D R0 BRI 22 55 2 BRAL A AR A APk Ak
BREET 2005 SRAERATHY CRRIH TR TR R GRS A FIARAED i 45 pl 03 B 0T B L 4% =K
HKFEERTR, DR EIFR R AGRRERRIR . SRS B R R Esh 5121738
JBMZIF (European Commission, 2020) . RHEHJA, Beer HARICALIT 2008 FAA (HM
B R ALE IR GE S hrE-RE AR AERLER ), RIMFRIE T HUTRZ D2 TR E A, R DA o
BRI U A bR, FIRHE SAVERREORBE TR M A F HF ST, RABONHHEE . Aok G
##% 22 B (UNESCO,  2008) .

[ AMERZ O R IRIE T LA b, 9 T AR B AL R IR, WA R UM S
ERBRIR. HEFAGEN . LS50, SREER NS 5B PR IR NI E
M, BIRBBOTZORFRZDNFIAEE . FRRZMEIENEEHSE (Caena, 2013) .
[FIEf Turturean (2013) XFEL 1 HUMEIREEH, Al 1 BON T 2524 8 1 SA PR
%, MRS BCE AR A B, BEME R SR B A HE T kA RER A OV
FERIR. M H Blaskova (2015) S5 N\AE B A3 5w 3T AT 22 55 5% K 52500 R 22 30 (A% O
RIREIT T SGEWETC, ST X BOMRE SR EBINLET T, $RH T RZEZUNE RS K Tk R TR
HUEFEF TR B B IR =T 0 B TR N B R PR SRS 5 A7 R W AE W BUTIL R 3 R A 2 |
i liF# Juceviciene (2017) $7HEUTRZLZIFATNINYESRE, 70 Al B A HEA R RE S 55
TR E B SR L T IRIRR R . B BEATBOAR R ARSI . [RIFESEE#E X Hammond
(2005) ALt FEBUBEE I To NIRRT DU YA R e 20k 22 5 400 3= 7R KK
o HbAh, M2 LEIMEE K Korthagen (2009) FBUNKE S K EIEH T A LBA,
18t RE BT AH 2 Bz D ATl a, HOORINFEL (B8 BATAITN, BANERIAE.

Zr b, EANEE S O R IFUAAAME, B E U OMEIER, 588 15
WERET). VIR RSB PER B2,

P HH TR B L 2R TR AR S € AHE QLR RAT L AP, 2014 SE3R[E
HEMT R CRTRMRCRRE SRR SOEM MRAESZ R 5 “BUTKEZOERR
B “HITIZ O R IR . MISVERA T 1220 O B Y 208 Uit FE i #os, B 2015 SEEEARSC
DI OE 2, SRR LT AT BUIZ ORGSR L T B RS ME L. HooRE
A (2017) WFE 4 M HUTRZ O R IRM LB AA NEEA H K, SR m HE . HE AR
HEENMBOTNAG RIS HIREEICE (2018) HHFiiRH, UMM EA LIRS E R
IR HRIEME GBS RIS LR G 2 TR, I 2 N 52 2] 5 R R
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oK HAERIETE (2017) WEFHE HEUTIZ R IR N A& BOMRRE I . S TAR S AT

(2018) W FTHE H UM% o 2R TR AR IR, I AU RAF (b R R A E 22 51 R
FRULKAIE Z TR, £k, B NAH RS B0 A 4 UM A% 0 3 IR M X — B ol 3% 1
JETFARSRIT ST, o5 — BB o0 WA 45 HUM A% 00 Z TR — A BARAEAE (A 2 N A PR TT AR T 7L

HFTBIZ ORI R BA —E AR, HEFAERZ AL, AR FERIERER
thy BERSE. BUAROR . FBESEIAT (HEML 20200 o EREKBIKEIIE RS, #
ITRIAR ) S A5 RN A B BE AN 20— B TSR, 30 T 56 A SR B EE AL FE 7 PR 5 IR A
LA ZMAE SEPR A B AR 8 B R 7 T I T 1 iRl s R 2 BUTHRMETE AR L A
L HBOM BN P ROR 8955 FUEL,  OmANE — IHURE R, B2 A A 7E
oy B ERERISEBAME, IXEORENE R S AR R IFMEE R IRE LR IR AL B, HH
RGN RIE SO 2 DL ILSE (A S B RE 77 (RIS, 2018) o A4
KAV, UM ERAE T AR R Z T A TE MR % TAERIPRARE T, 100 A i SR R8T
Qi& RE /I FEAL GBI HORE IR QT HAR R B AR A 1, XX T — RN BB R AT
B  AE T BOR BEIAN o

3. FUMRL LR ITXF A RHT ST

H 9% T 2% O 3R TR Y A 38 S SRR AN T B, A TR R R Be. 8 S Al
P4 (2017) WHFTHE R B DL FIARHE 94 3 IO RE R, B0 P BBl SO R St B A
I e g o R B IR I, SRR E I ZRBOM A R, B INSsCR Y DA 450 9 3 3 TR T
ZR.

E A 2016 4 9 H# A LA 72 ERBERZORIFER, AERORIFINIR B
THOMZ ORI, N T RARHE K AL 6 IR ESRBOUMBE I b A i, B 22 e )
ANEET (2017) $EH UL LR IR B O S LR I R ARORIE R R . B LR IR T
FIBOMEE — AR MO 2 SE AR FIRNE BRI SR BT 0 3R 97 DL 538 #Um
EE SIS TXIEE ST (2018) LLEE & AYSLALTE /N UM% O 3 TR (K5 B N AL T/
FHIMZ LRI IRATUZ B, PRI T/NABII LR TR BONE I, 583 5 T/ N2 0
F O Z IR HIVP 5 2 ARBEALRIAT A BT/ A BT D3 TR 5 B R R R o [RIFE XN 5 A1
IR (2019) 45 aIRE SR =ZRIER R, 48 VR LTI O R IR 7 w5 ZE W EH WAL
B ARMNEUN E 5, EWR IR X TR it R SR S5 fHoE
AN NEWRESIE, ST BONE N S1, I LBUZ ORI EARRESIPE . ERT AWFTT
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Fenl BSRFE (20200 fRHFEESBUIZORF VLA UAGHE B AT, MANEZ, B4

AE 2 AR N ] 22 = A5 AR G T, D930 3 18 A QSR 1 O PR BN 22 ST 3R 8
Bk

1. BRI

AT E BT BTt, EXP ) N FZBMRZ O R FF IR A A 2R B, SRRE
IR AEVERTE. WAREFR, BUHRFNE S/DFHT O RFRZ MR KR .

BB, EVEMES . ERARSCCER, EENFBUT. ORI S

S B, g  F HEAT I . AR N BT A O R IR R, 45 A AT B TR
Rl i) 4, TGN S A IEH S .

BB, RS, FIORE R, BOESE EET REE, R AR S 4y
By ZRAHT. AXHRIRR LR TR, AR MREIR. BHERFRNUE 5N B
DO FRIFZ AR R E o

SEVURN B, TR TE 4510 I 3 /N BT O R IFAR T SR

2. X RSk S5

ASHIE TR SR RS AESUEER] SO B I BN EIHE R F LA RS A
N U . DA ST R S AR T ALy DX T R R R A R D b ofe, B EY
NI BHRT . RBATT S ) ICT = kT, RN SR XN 2 AN A R R R, BRI IR E A
Frhaz, SRECBENLIRE AT 300R) 6 BTN RN S UM A TR R, %R BE WL ey
FHOMZORFFIUIR, 1EZRE A8 323 4, B 2R & 300 47 .

3. B

AW T FRFE (20200 bl CLPGE N FEITZORFRE N L) B, If
LA B BN RAL TR SR SRR R, RS (BUMEE B R ——L7 G R - (R
TRV IEFEINTE ) S B8 5040 AL ) /NS 0T A% 00 3R F7 G5 A 8 50 B T e =, Tl o) 5 4L %
JB60 4, SO R 25 60 6y, ARFE B R H i 5% LA b ml 2 I A AR R R TR
JEIMRBRTCREAR 7 43, FIRGBREA 53 43, FEARG RN 88. 33%. LAMLEHR AT I H /47,
SIHT JE R B HEAT — e YA NI e 1E 2R
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4. BB W E T
A TR F BENLEURE B 77 7%, S B 2 R 1E 3R 5 2R 06 I )1 48 M IX ) /)N 2 2400
HHTRE, AR BRI LSRG 340 4y, BIAE 323 4y, A& EIERA 95%. 18 H
EXCEL #11 SPSS 73 #ft 43805, 2Bk 23t Joxkin 5, 733 300 A 204, 10456 RE N 92. 8%.

5. fE R

o 0 T a BRI AE 40 M R FH B — B 90 5 7. AN U 100 A T E R A DU AN 4
FE LR IR ETERFE BREFR BEHRFMEGW RO o #, 500 o EHl
EHMEZRDIEFH] 0.7, ARARZERAK EHEE. AU S8R EH o E7E 0.8 LA
b, RPZERASEERE, WELS R RBERNERE .

RCPE 43 T 3 BN TR S A B A R . ASHIF AT KMO R Bartlett MMk e &S
H, 193] KMO 4. 954, f&k#E Kaiser (1974) i) KMO it 5 2E, KMO fE/NT 0.6 IR
Z, 0.750.8 ZMMBERRLF, #id 0.8 MBCIRAEFLF. AW T KMO 4. 954 KA LR H
Uf. Bartlett BRFEAS 4 FR WA &2 [MHF HEOCHE ( x2=9796. 309, df=820, p<0.001) , #&
B, DRI I G b e I G G AT R T 0T

6. HE Tk

ABEFCE AR XMOL B2 iR 6. B REAARSE G AR w3, #
FAREN TR AEERSF WAETR SRR FRT AR 8 R A R AR G
SCHR, X0 R FRBUIRANSR T SR i3 fR BEAT ARBOREE, A 3RECA B R, RILAT AW T HA
A AR FE T B BR AR JEAil

Hk, AwtsodE s UGN T A E, SERIFBEA RS, R
HSEAME L

e, JH SPSS23. 0 B X AR AR BEAT R G0,  AARD IR T EAE:

(D) fIRYEGTTH 3. LlkRm IR AFERIR WAREIR B RIR BT R4
FERMEOLBEAT G vt 20 Hr 1 26 h YR TR AR 5 O

(2) ZFMANT. RIFBSIREAR ¢ KA F AT Z 200, DU E &K%,
ANERIR NAERTR. BIREFRAEARANOR R T HRZEREL.

(3) MR UALBURIBRAZEA K Bk LRI AW RTR URTR. 6
RN R 5N AU 0 R TR Z R A R DL
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1. RS

RAEGE b7, FEAHIECE 1 300 MEEREARTE LHB0W 234 N, ALk 78.0% 5
Jifi66 N, Akt 22. 0% PR AASER, ot s T B RN, R A /N
Bk h Ui 2 T 580 . TEARRTTIH, AFITE 21-30 S MU 87 N, Ly 29%; 4
fE 31-40 ZEINA 91 N, HEHON 30.3%: FRETE 41-50 B EUTA 89 N, SN 29. 7%;
FERSE 51-60 % Je UL IZOMAE 33 N, AHCN 11%. B WAERRE T, 51 % UL KBRS,
RIS AT KB B 5] . TR JTH, 15 F X UL EZUT A SR 2, L 141 N, SN 47%:
FRHWEAE 5 F XN TIBUM, 379 N, (HEEH 26. 3% FURTE 11-15 FRIHM 5-10 4k
T ZUMNBUR DGR, 730008 52 Ny 28 N, (EEAr A2 17. 3% 9. 3%, HIbrI W, FERE A
X GH, VFZ P NE /N BOTK I RN F—REEH B AR FE, T 5 GRS /NEH
B NPT A —E 1 L% . RSP, AR DA SOE & T HeF A
#, 3L226 N, SOy 75.3% KA RRIEUURIE 71N, S 237 BRSRAE B ESE 3N,
E 1.0%. WS W, PUNNFTEBIE M, B T 8 B AR S LA b2 el
YT, IS4 ANBEE 267 N, AH N 89%, AENmEA3t 33 A, (HEHY 1%, HemiRaE
W, TEIDY )N AE RS BOM I S TR PTG A, R T HEN, VS AR TE N BE
FOTHBEAREA T AR E SRS . ERTIARHITEMUET H, AUEMABEE 296 N, Lt
N 98. s TAERINEIL 4 A, A 1.3%, B Ef AT s K 2 HUNF B0 R 5% ML Bk . 7E
P MR B /N0, Sk B ATRERSE 185 N, (HEEN 61, 7% kB RAER LT 115 A,
HEEA 38, 3%, RIPFARMEUTABUERACT A Tp2RE, B ELGIHEM DY) 1148 LA I R08
RIPFRR RS R, BEAMBIEEY K. FEARTEERER S FRM 7 R — 2 M
FAMEFAE, EmE R ANBOE 184 N, AL 61, 3%; H AR ABUE 116 A, LN 38. T%.
FESERFTERL A AR T T, SR IR AN B, 222 A, dEER 74%, SRERAIZOTAEN 78
Ao dEEy 26%, IXRIPY)IE/NABOE IR AT, R K TR A 7R 75 TH R
S NTEREIN, LA 209 N, HEEN 69. T%: TodmHIEUNILA 91 N, AHN 30. 3%, FEHRFRTT
T, FEARPIIE NSRRI ASIR S, 95 N, (HEHON 3L 7% /NEHERFR. NEE
2 S UL _EERFR A N BRI O 90 N, A EE 30%, 71 N, i ER 23, 7% A /NFE LU RIR
MRIGANBC 44 N, (HEEN 14, T%. IXRHT, TU)IAE /N800 R 28O0 N — R N 4
FRR, N UL FERRR N B %, SRR NSy 22— o /NSO BRRR S R 1 20T
W ERAD, ERANBOEALD, BB 15%,
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2. gt atraE R
2.1 /NFEINZ O R TR BUR I & 45 R AR St
WA, SRS PR E K/ FHOM /D2 B O R R BRSO 50 T E
4,20, LA TEMES WIS R, IXRIIY 148 /N S 30T i M A% O 3 TR B AR i R A KT
UEAt, BORE f /N AT PR R FRYEE 8 H P18 0 e, TAF 14,45, fEAEIRRIRYE
JE BRI 50 BG4 39, FERVERIRYERE I ARER FRYERE 1O H -~ 3915 70
REER, N4 26, 4,24, RN R A PYDMYEREFRHEZ AIAF 70 0T DUKEL,  BOR A R/
YOG R IR YRR I E bR HE 2 M0, 59, TR T =/ANERE, X R IIIE /NFE AU
IS PR IR IRACT Z AR RN, B B /N2 UM AR AR 3 3 TR YR A O YHEAREEZE R0, 52,
RFIHegEsE, RUIU)IE /N EBOT TR IR Z R BN
R 1 NEHIZORFEEEHRIESTHER (N=300)

A /ME IE PN M SD
Ll EF 2.21 5.00 4. 26 0.53
IR 2.25 5. 00 4.39 0. 52
LN EAVES 2.11 5. 00 4.24 0. 58
HM R 2. 00 5. 00 4.45 0.59
Zb &S 2.17 4. 88 4. 20 0. 48

2.2 /NI OB TR IR T A 22 53 A

AT REREN D FE R T /NFBOTZ ORI IR ZE GG, AR FI B SLRE AR R 50 A
LR R T A HTRIE T — N A E R (M) ARid . g, 00, Bk, #E. R,
FREG . FRATEM. gl B AR E T E R

B 48 BT AT 0, /N O A O R OFR R R OK P AR R O T R A7 R E R R
(t=0. 290, P=0. 744) , Ut 55BN L BUMRIZ 0 R T2 R ARG R A N0
ORIFKFBR EEEFR T AR R E ER (F=2.219,P=0.086) , [FBAEIGHRIFAKF. B
RE TR TR IR P A B3 W 2 ) (F=0. 680, P=0. 565; F=1. 564, P=0. 203;
F=1.726,P=0.162) . NZ¥ I LR FEKF LA EEBB T HAERENEZER
(F=2.210,P=0.087) , £ ERFFKPAAAERFZFR AU Z 5 (F=4.505,P=0.004) , HZEIHR
IR AR R IR K R MR R IR K AN AEAE 3 B B = 5 (F=0. 840, P=0. 473 ;
F=1. 015, P=0. 386; F=0.278,P=0.841) o AN[F|%:Ji/NEBUMLE/NF UM% 0 R IRk EA
FAAE 25 72 57 (F=2. 600, P=0.076), TMAER A ZR IR KF 2 TS 7] 57 D /N 2 BOM A7 AE 2 25 72

1902



v/ STAMFORD

A UNIVERSITY
The 6™ STIU International Conference 2022, May, Thailand

(F=5.507, P=0.004)  N¥#HMZOLRFALTWRFTHEEAFAELEZR (=
0.592, P=0. 773) , JWyaEIEE /N HINAE L R IR 2 TT- 343 70 (M=4. 27) & TR a8/ 3
HOm (M=4.26) o (HEFEAEFRIR. WARFE. BHRFEEEHES LS TIIER N
Jilio /NS BUM AL O 32 TR AE UM BEAKAIE 2 15 HUAS )7 T AR UiAT 35 22 5% (£=0. 846, P=0. 002) ,
(7 AN D A 2 P52 22 T EBCAS 80T B UE PR /N 2 B0~ 294570 B S v T R IUAS 0T B AAE B /27 2L
o A% FRNVEUHEAT 702K, /N EBUTIZ O R FR)Z BRI AEAE R 2 R (1=-2.651,
p=0.571) , ELWHEIE, FWERFE. MAKIAE LR IZIIAZ 0 A FFAR P45 50 391K
TR, RIMFRNFHIMRZINZ ORI & T A IR A RN FZUM RO R TR
FREEGAENF PO BT AR B AEEREZ R (1=-2.651, p=0.571) , {HRETE
HERFREMAAEREER (1=-3.137, p=0.041) . AR/ NF BT A TS IR T
34y (M=4.50) BT M@/ NEH0T (=4, 32) , A 2SR/ IN 2 30T 6 Mk R 37K

I AR TR A PR R FRAKCT 3 Tl 2 RN UM o SR AR AR /N 2 UM A% 0 3 TR K
BT HAGAEREZER (t=-1.892, p=0.281) , A /NFERI/NFHIRE LW EFKT. &
RIS AR TR RGP 3R TR 7K 5 THAREL T AR /N (R /N5 B0 45 43 5 (5 5 i
e A g E N F BN RZ O R IR K SR T T AMPAE B & Z 57 (t=-1. 083, p=0.356) , fE&
NV ZR IR IE T S /N S 20T T 340455 (M=4. 27) B T 308 il /N2 200 (M=4. 26) o BRAR
SGRAE N LB DR IR BE T THAFAE R34 757 (1=3.481, p=0.016) , /MEmPELL
HRAR (/N2 BUMAE BN R IRKP 2T IER S (M=4.38) i, EARRRIAKT. AR
TKPREIR 2 TR ZAN R TN — ZRFR I /N 20 F BME A 73 2 e

2.3 NEHIREN R TR ATHERIE. FAREFEMENRIZZ T

NTRNFBOTENFEFRE . AR BRI B RF LMK R EEM T
8], KT LA AR 5 2 AT dE AT BIE -

WRAE A AT R 2F R, ANFFUT BN R FR G EERFAEARLR (r=-0.594) ,
FIEANT0.05, ABEEMKE, RN EEINEA RIS AT R FRAAAE R ZE R U R R R,
INFEEIT AL R IR GRCE AN IKKR (r=-0.710) , EEHE/NTO0.05, HFEEEKTF,
BN UM L 2= TR SRR R ZE AR R NEBINE R IR SRR IR
KKFZR (r=-0.613) , BHEVNT0.05, KFRFMAKF, BUNEBINERIFSHENRRIAE
FERFZM I RKR: DNFBUEFRFEENRRFAEMRKR (1=0.095) , BEENT
0.05, BRRFMAKT, R/NEBINEFRRFEERRFAAEREWIEMARKR. NFEINE
HRFESNRRFAFERZFRALKR, DMEBUTNRETR SRR I L F AL

Fo
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R2: NEBUTZORIFMRI T ERER

AR & TR TR AIER TR AR TR FA

BRI TlkEFE MK 1. 000 -. 594™ - 710™ - 613"
BEME . 000 . 000 . 000
ATERIE MM -. 594" 1. 000 . 099 174
BEN . 000 . 088 . 033
AT AR - 710™ . 099 1. 000 . 095
BEN . 000 . 088 .102
HHERT  HRME - 613™ 174" . 095 1. 000
BEME . 000 . 003 . 102

VE: % p<.05, %%k pd. 01 , **%p<. 001

St

FRAE AW FEHR B ), ADY 148 /N B0 O RE A AT R A& A A S5 R #r e, 451
AT 4518

T 2P0 )1 N B0 3R IR AR B R, BIDU ) D 2 BTz D 3R IR A T4
A FENUAN R b, EM R am, HUUEAEERTE. TlERR, &a MR
7, WU/ B0 BRI R E IS A B, EEERAN . #uikasgiit. EMA
PE o

HUUN 2B O R FACFEN OG22 B 5 M EAAE— g 25, i,
FUTZORIAEZE . R =T AR E 2=, BN Fi. 7. Tl PR
i EREER . A AES AN G S )\ T T A AE R R

R /NFBIM LR TR SRR IR MAUERTR . R =F ZH 2HLE 3 A A %
KA, A ERIFKFBE, AHRE. HARFAETRER R =F KPR FNEERRS
HERRFAAERZ W IEMAR KR, MAEGRRIKFE, BURFFACFIE, "R T
AR EEERIFANENRRIFAAEI RBHIHIR R,

Wik

L NEFITR DR FF RN
BRI A BOTAZ 0 R TR DURBEAT B AN GE T 70 b, DO )13 IX /N 22 UM R 0 3R TR 5
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AHUREON BT, HIEEDr 2R MR — L, ARt — D 5% .
BRI, NEBIZORFKFE S (M=4.20) , TENA4ERES, B RFE D&
wr, I8F] 14,45, RXAJRESITERIREBUA . ST AL E PR B RIEORTH, BUTXN K 2.
Rk BRI RS DA R0, XS 1% g S At 7 % [0 75 SO Ak 40 S O B A
ANELEE, FE5E A E S5 A N EOBR LB i AT i & £ RO EA V) R &R 1157
RICHIRERAERIF (M=4.24) |, AR FREE TIVRBIE BN A E, @E AR &
FATIR BRI 2 S 8 BB IE RO R 1) e, i B/ 2 0T AR 24 B = ) B ABURIR] P ELBER Y
S5 BT BB FT A e 1 e 0 R e e v s DU/ 2k FE AR dE 22 K49 LU BUR B
TR IR e (SD=0.59) , Uil H AT/ A BB PR R IR AT 22 BRI 2585 7y
HUM A TSR TR A K E AR PR 52Tt

2. ARERZW T /MNEBITE LR ZERRG

WA SR FR R T B R, A EE SRR U NPT O R IR A B E )
E5tE. BRI

FEVERTH, 5 L HITERZ O R IR BB AR R E 2, RN ERTE N2 H00 0
RIS R BB R, BB LB AME BT, SN 5 BUMA N 2 UM
D EFEKFAHI .

TEFRE T, NEBIL ORI RH BEAR, HAIE& YRR TE251-604
Je UL b A31-40 A 1 /NS B0MAF 53 B m, 3K AT B b5 /N30T 0 AR 22 3 A AR & 42 17 25 T A
Ky BEE RGN 20M TAE R Pk B, B RIFAWIRTE, FR R AR EERLRE
FRSRIER 2, ARV I O B SRR (R 8 AT 1 KB T e R B Sl i) ik b, W BE Flk
17 SRR B o IR AR A B BRR 221, /N2 A 00 R 7 B A [ /KPR AR R Y KT AN 22 T
[l A IH21-308 (/NS0 TE Tl R IR ANAVE 3R IR 7 A 0 i MG, XA B BLIK /N 20T
NI N EBEHE TR, KR HERNINR AR BN Egl, Sz Sihr TIESLR, H
L L S5/NEAE HEE LRIk B 808 BUAHae skil: RN il THa s EE, K
S MINER B /N2 Tk = A e (0 A 35 7 2, AN, A B3R JG RARER R — 5 1) 7 R, %
B BN X IX N EIT D0 SR, A B T3 & Ui R B R e E
TR AR,

FEHWTTH, NRABRKNFHMEZORF T HA A EFAEREER
(F=2.210,P=0.087) , {HEAEHRIF. NMARFAENRRF=ABHAMFEREZER. 11-15
RTINS HUBAE L TR R TR MR IR O B IR R KT DU 5 T 4340 e v
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BEE S LT 2 (/N2 BOM A AN E L R T A 20 29 iRA%, XA RE S /N2 UM TARL A %,
RS U I-155E R I N2 BUNAE R E HUA B 5L BB S e )« RIS S RERESE . 353250
MR 5 25 7 T AR B SGHEIN Y], A B S RFZ 0 Boh A B0 O A e, AR 2
AR B TR

FESAPIJTTE, ASFSE RN AR O R TR 07 SR EAFE R 2. B
R AR R E R (P=5.507, P=0.004) , BF7UA K LA 22 /N BOm AR R 97 4 B 13
grEe, REFLRER BT 2 P I/ A BRI AR TR GE AR 0 iM%, IXFTRERE B2 P (/o
HOMEEEA S22 MG IR, BIARAEAZRL, HFEABKS H AR “RRR” . £
ORAT X B 4 (0 R R ARSI F Bl s e A P e i 5 BOR BB PR AR ke e, I e S8 A
B e BALTIAHIATE, AT A AT AR AR, 2k T k.

FERNV T, ITVESE S ARG/ 2 BOMAE A% O 3R IR 7 TSR B A B2 ST
Z5t . BIRTEIR T NA BT Ll 2 IR R A5 00 e AR SR Tl 20, (B2 AE2E
HRFRUERL . AR IFRYE AN TS MR L Jr B 9 0 I e T, HR P W] e 2 AR
Tl (RN TR SRR T W ) 240 7 BEARHOR, - RENS FBL ATt AR A1, mtURIZ SR/
FHINEBER AL TN, WEHBARIIIRTT . EEEIBIR K. FEERIEH
AT % G AL AR SE T T AW ESR A B, T ARITESEE b /N 22 UM% O 3 TR KB

FEHBT I, A5 UG/ 2 BT R AEAE /N 2 BT O R TR B R 2 T BT B 257
(t=0. 846, P=0. 002 , [A]HH BUAS 5T ¥/ 22 BOMAR B AT HUAS 088 1)/ A BOMAE %A 4L
JE T r I S Al e o X BV DO AR EOR /N ERURRIANRA A, E A E, KREZ IR
TARM SR Ll H BT IR 7P 284K

RN I, NP ORI BE EIRA BER G ER . RIPFRAELR L
R RIS ERIRYEEE . AR IRYE SR R IR ME L R A - i T A AR R
— LG R AR PR 2 R A SR AE B K R T 35 4 vh O ORAT — 35 2 i B A 0 B Bl
AR, RN L0 B 4R S8 R 07 T B R RINR N, B/ N2 BUR R A > S5 iiE A 1F

FEAREE T, NFHIZ R IR BT B R (HREAETR R IR
SO RFAERZZER (1=-3. 137, p=0.041) , & LURME T M8 A0 /N 2 U
PRI RIRR AR M, X AT RER B A RN A U R 2 W B ARG TR, IX RN L
B AN RIB AN ARG 2L, A SE N RIE IO NFRR 2R, eSO R IS 8] . K F AT B
EREbR, BT PN MRIRE S ZRE. FR, ELlERFR. ARFMETRRFE=A
UEPE, A RUINE RN # Tl A RN R RUW, T A AT e R SRR R N
FOMIS o HAiR il 2. BEHEARETT I8 AR S BORA 2 > B M A 18 RS 2R bR HE R A
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(7 I B S A0 B A T 80T R A S 0 7 M SR T
FESAAR AR M T T, /Nt B0 D R TR AR B Gt A 5 5. (HR T /N1
NEBOTRE T RA D 22BN R BOME R TR AR TR IAERIRAE M IR ANy
AR ¥ 5 e, AL 2 E R R R G RS T3l /N E b B A B, BEUAR N =
RS EOREA, SA R BT BE 53 S T IR S 75 N A VT
FERE A G HTH, DNFBIZ ORI AR Z Z R Tl 122 20m
FERORIRBEI D EERIRED WREIRE D RS TRZ RT3 7 2 1A Gl 10/ 2
O, ARG T AT REAL To g il 1)/ B0 B IR AR 58 4 T JTBOK, W ls (i U e, RES
B ORI HR AL S AR T BE S AN FAR X ECR K, R BIAE R IR, X SR A I Z it TR )
JENUES, DR A I AN ) DR FF S i A15 DR/ 2 308 e R AL
FEWRREE LT, N FEITZ O R IR SRR 2257 (13,481, p=0.016) , f£%&
MR IRYEBE N F S UL BRI EOMAG 2 e, XA RES ARG 0%, WK, T
R i, HEFAAERHIRL 2RR Rl ERARE L5, HiA
HPMEREST . BHITRE ST T 22 1 B Lo A PR I T E 055 S8 9T i

3. BV RFR. AR WAKF. BHRERFIKRE

W EHE TR, NFBOT RN R TR S N F BN AT R IR ARG IR R IR
FAERF MR R, WM ERTAK T8, BRI IGRFRARCTF AT R IR K
PERAR. XS —ERIR AR, BRI/ NEBINE DN REE N ERE KN AEE A
W) — R s s R B i 2 AR R A T DABUM S R R RO IR R, TR T E B A
IR MHACRFAERRIRIRTE, B, =i &, R, NAguntEsirs
NEFITIE R R IRAFAE R Z A IEAROCOR A, WA AR R S AP ANPROG R 9 ) [
PRALET . SR R4 2 SR RCRNIER J R N SO 5547 1 T BOM A 25 i PR AR R O3S R 222 A
SAE SR OB SRR T .

FiAh, ANFEURRACR IR SN A BN A E R IRAE R IR AR E R KR (H
FEIRECEWAH RS 5N, BUTAREBMIEA, IFARL—RIEZHU TR,
MG LA A AT SORI SN, BOTEET IR A2 RENSIE B 245 FUR R AL 2 A Az 1E
RSB EAMALETE NA, T E el E o 28, R H S RIIRA. R 55T
iR, AMEERFIRMIEN, B REE L.
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il

T XY NS N 2B DR IR DR 0] e R I FE 0 A, 2838 A0S DU )1 8 /o
HUMZ O R IRICAFAE R 5 R R PR DU UM AR S AU S T L e 5 77, B
JIHESN A S R N (2 Bk M AL 3L

L RSB, TPRSEERRRE, BifERHURFRRTT

LR TE T RIL, PUNAE D223 AR IR AT iR, #8230 S B R BRI RE 7T
MR, EEAPEARE R, A550), ERBARIEH. HETUE. SLEREIHE T .
REBETRBEERTR, MBRREGE I LUPE. AR A A LS ey, AT
M B, AAUEAR B SEER S E 2, fredt HOm A B S AR DL R SEER S SE . BR A A A
R AT, TPRAE ST ASEER R, et 2 SEERIUH AT a], @At R RO G, S
IMEZ S S & A s s L e R S SRR BIRSEERRE ). FEE R EIRAESD, e
St AR R, T BHER AR IR AR T .

2. DAZHET. DMRAEHT, Bh AU LRI RE R

ST HERSE M, 51-60% N UL LR ) ZBUNZ O R FRK T BET BN &, HAE
B ETR. AEERTR BIRRIRGEER D v m, IR 2 ZOnRRIE R EZ o0, AFH
FRENENT, HERAWEFE . AR RAERES T ERNS 58 0 E RN AR AT
HYI. WSERIA S (Palmer, 2005) , @ifIn 24 TAEITIZORIFEZMEIE, &
SLLAEAHT, DMRAEH i S, AR — 4 T IS iiE s,  SREUS T 2,
RAFZHOTRI SR, R i DR IRACT VR SERI AR 2500 AWM, 33

B HUTHEAAZ LR TR

3. BB TRHLA], BB BT SEB FUTZ L RFF

WL E T RIL, B EON R IRACT B, HRAFRR. HARFNETRR
FRARATIR . BOMADEA, LEFN, FACERBOTAMEA R\ b JFRERE A, &
B MM R, ERAZA R, EIREE A IR SCE RN, FUn
ORFMEEMETE ME . HF T NENBEN SR, 80 NENEREABBEA N ZA
Wik 22> GGERNSE, 20200 , HUMFRARNAWETRE, B S B HEAR A MEE L,
HAE R BT AT O RIFFHEE CGRERE, 2017)

PR EENUN, BN E BRI AL, A BT BTN R B A% L R IR
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o FRE AR ICE SR E WA W) DAZR Bk R 1 U7 s S A% O R R T R R
)W MBITZ O RFERI LS. KRR, BFasia. EEE ENA IR AL
b 7 IR . ARIE BN AZ O R FRRIbRERNELR,  AHOCHET Tk A e PE P 5 vE A e = Y
MPFER, @5 EAERORIFAHTRFZOZ ORI R, AN FIEF . %
WA T AU, EZUMBEAR TS AN B a2, Absb 2z i R a2 21

B3 3R

B2, FHSE. (2014). BL “RBLEFE” AT LEIIRIE R T —— IS 2 AR R R, & TH
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STEAM JTERBN B AR R R KB ERER A
TEACHING EFFECT OF STEAM ELEMENTS INTEGRATED INTO THE

LEGEND COURSE

FRAEHE ", WIRES, XIE’

Haiyan Xi"", Yinzhuo Hu?, Xinjun Liu®

P23 SBP T ARSI AL, BTEAR E PRoOK
123 Zhengzhou Yuhhua Experimental School, Stanford International University

“Corresponding author: Haiyan Xi, E-mail: 1521915071 @gqq.com

FE: AU LLSTEAMZ E M H 5 2 0 BAEMRA, Wit IR sl 1 3a )b 2 A e
RIBETAE G B RER S, 08 “TH S A——RGR R 7« “TH Seiti—— B it
AT H A —— BRI 7 =ANIUH BB SO 2R ey DA RS 7 2R i)
AL KB PN 17 T A SR8 S A A] — R I8044 2 EAESTEAM JT 31 BN B2 S 3R IR AR Al 5
RIHEIHS, LA Bt EESTEAMIG 3R BN B2 R AT 5 5225 1 L IRAUR L 5 51
R RE T AL A RIS ZES . JFA I T GO STEAM#E H
WISt 7, AT 7 HIFSTEAMIRRE SRS, A B TR & G AL R g & .

4. STEAMIRFE, HRexk, #HUERUE.

Abstract: This study focuses on traditional culture-based lecture courses that are fundamentally, design
and implement a cognitive level of the first middle school student. Divided into three project phases of
"project import - shadow play", "project implementation - shadow design" and "project produced -
shadow play show". Teachers motivate students to solve problems in the way.

Through the 80 students of Zhengzhou Yuhua Experimental School, I fill in two questions
before the Steam element integrates into the lesion course. With this analysis, the difference between
the students 'class effects, learning interests, and solving problems, and students' comprehensive literacy
capacity. The implementation of the STEAM education case based on traditional culture is summarized,

and the Junior STEAM curriculum case is more conducive to the development and inheritance of

Huaxia excellent traditional culture.

Keywords: STEAM Course, Shadow Play, Teaching Effect.
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i 1

El|

2017 = 3 HHEBE H KA (FE STEAM #HE KEHRL) , 4% STEAM HEWAH &
P IPRAEMN . . Bkt RS TR . XtbrEE, 2¥REESRH, HE ESAH
PEREYE VEPMERE S, BIERIFEE I A OIS, R AFGFEREEER STEAM #F

REIAAE B
X T AR I STEAM # A iR 4 & 0 E A, #UEBa. Gk RS LLRAR L

WHHTIRY, BGZARER CERKI. HIEAM, QRS R FRERIE, A
FF LRV UK STEAM JCER Al B IR B BUR T 7T . X — RIS STEAM #(H
PSR S, FELL AL L CEETAEFRNZEARY © CEERD SEg, 2l K
AR RN ERF R SRR R LREFR. HBRERFR BRG]
T A BT . FAERIGRRE ). MR B Re )55 RIS VP, RN ERAR RO T B K
FUER, B4R STEAM JT 3 AN B B SR IRFR M SE it 77 5% .

R i 7R

AW I R ALK STEAM JG 3 Rl N A% Gt RG] B 5 R RAR (1 B0 ORI FE o A4 B
SRR BT I S RO EENA, Wit—E STEAM JURRBIAAL S ] B2 FE TR AR
FEQERBEROTT R Bersid i, BesmEaor . Berrn . sk STEAM JT&
RINAL G5 B[ JE 5 3R IR UR AR o

AW TR L ] R -

(1 4T it STEAM JUER RN B BE XRFE I 207 T 5 7

(2) JE IS K5 R R J& 75 e F o 2 AR I 2 S % 2

(3D TESIitE K 5 AR URAE r A7 R AL 2 2 ey 2

(4) STEAM JTHR RN BRI 2 Ja 0 27 A2 A R e 5 e 2

T STEAM U2 I SR 2 AR v FI BTG IARER, BE R R 4 5 5 I I VR Rg

MRER
AT T 2 H A -
(1) ¥} STEAM TR HEERIRFE I HOE T %
(2) b} STEAM JCERRIAN B SRR PRI o 2 A2 1 2% 20 %
(3) TRUIE St B 5 AR URAE 07 WS (O R T 1%
(4) R STEAM JGH Rl B SR UERFE 2 S5 %0F 5 A AT R L 5
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AHFFIEIT STEAM #E R 1T STEAM JC RN YRR IR 5, 22T 2E 3 2%
e S Re A TS, AT P AB R A 8, WA R gk, FHRE N
HEATIZEE R IRRE IR TR SR BN . JF 2R, IRERBCRSE, WIMiE R4
LR R R RKRE.

SCHRERIR

2017 AErp 3L g5 23 JT AN E 55 e 0 A TT SE R B (50T 5l v A0 35 4% G S A 7k
RIBETREMZELY (CURER G O, xR ESRAE B BRI E .
(=) B s R FLG BT, REERATER O S LEFMTESELAE
MIEEARA . ” R f2l: Ui Eg e A N B . SO iR
HE. SREFHE. LB BEFEATY, RFTHEFHF. EiHs. BT, &58
BRIk S A & 7

ek, EREORIZ R /IR STEAM BB MK RE, PG H05 I H 2R & E e
CEZR AP KA SRR BRI T (201-2020 4F)) Fe, #E FH IR 2AE A RERN
BOGEH R BT R B A RS AR L SRR JT . 10 STEAM 2UH I 32 22 H Az /2 1k
BRORAL SRR L TR IR, RENERFT 2] FTHUE BRI A& 2
T, SRAZHH 5 A2 RGN 2 Fh 2B 3R IR R AR AR 15 R SEBR R BE . 2015 4, FREHE
AT =R MIRBEE B SEL) X R AR R s G R
RAKTFE AR S, HITOIREE . STEAM HESQ MM A EHEAE TR, K
STEAM #UE WP IT#, b STA I B0 20 287 AR B A BAT R AR I s s e
UK HE(2017) 8 E N IE SR STEAM 2B BE A HEAT 4538, I N E: S BRATE 00 N
STEAM K EHEHZ —, ZFHEQO1)XMER . Bl 362K 27 TS 15 1) A8
B &R, RO S SR B S ZARIAA .

B s SRR R R B G S AR, AR H 2RI 2 —, ORI 5
RS B . EXREBUE S B R, K STEAM JC &Rl B4 4t B 1A Bz 52 % LR T2t 5t 2
STEAM st & 575t B G # TRl & 1 GUFT 2l A4 EFHE STEAM Ju s AL 430k
FRERRERE S, WA T — IR G 2l i SR

1. STEAM #&
STEAM #( B 1T & /& STEM #H, STEM £&#%}% (Science) « iR (Technology)
T.# (Engineering)  #(% (Mathematics) VU T2=RHHRHIZE OB, 2016) . Yakman
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(2012) /£ STEM # B I%:ht 2 FHH T STEAM #H, BB ATEAR (Arts) fli\F| STEM #
B, sRAEA R R E A SR

2. STEAM #[E 41

Yakman (2012) $EHif) STEAM #F i FER 74, WHEQE STEAM #atiit
MR R EE EREM. WK 1R, EaTE, BRE2 “THEHRE” , BRI BOR,
TR . ARSI SREGRR: P L B R IR R B R 2 2
o CNLER” BEBN S FRFER T A, SHRFEEAT & MG, BRI, I
R 77 A AT TR F R R R G — 1k, 1B 534008 I S PR 9 5 7 10 R IS A 1)
R E A RASEEMERE: BIUZREARE, #8 STEAM #HE & £ N
SENA, FRiAL ek,

B 1: STEAM &FIBEH

3. B HER

TEASCHIBEFEH, DURMASER) PBL AFIRHT ST LAl . B g i) (R s F 2R o 52 2411
Rz, JFHEAT E RSB AT RS, Wil 7 R SR8 25 BT R Ok IR A IR S AR A RIOR
HLESRTEY . S22 000 AR RTS8 X S 2E RS2 ma DU A T3 T HEAT I B it 7T . 1581 1A
LRI FRE T W] 2 B e A R A5 R
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PBLIA 74 B e AR

STEAMJG &

B 2: BrREREHE

HARE: SAPHY . S22 0HR, RO T 58 X AR BRI o
AR #ARUR

4. STEAM JTERRBIN AR IR 5ERRE K X 5]

LGRS 5 STEAM JTERRBIABSZARRE I L2 (R D, BEETr. #E%TT
i i R 75 A R T AT EE N . IR
£ 1: BGRES STEAM JTRBABRERRE K EEZX 7]

LG iR 5 STEAM JGF i\ B 5 X PR &

G R B Z SR G B

ZIMUAPHZ T KB % LI H Sk 3 HES ERAR ) e

FAE AW R T 2T S 5% LANH A A T5 2 5E i ST 55

AR DAl 75 A e 1] DA i P2 BRI R o i) R

A 3 I K R R R R FESEEOE R @ “ehaE” 2R

T B I A TN~ AR B R R D AR R TSR A R TR

5. SRR

BT A EXEBE TSR E 2 AT DL SR N G R e i A, DUEER A
] ) 1)

H1: STEAM JuE I B URAR Ja LIRS W] B 250

H2: STEAM JTE Al B REXURRE J5 27 A2 BOAE G SCAG 2 2] XGR B R 4R vy

H3: STEAM JUE RN K5 AR URAE J5 ot R HE PR fff ok VR AT W 5 s

H4: STEAM JCHEMN KRR IRFE G X 47E S. Ty Ev Ay M 7T %% 2] s B R 4

o
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IR

1. BT

ZI IS 28 B, DURMASC 1918 451 PBL NERIRAT FL LAl . B d i (1 %0 ikis FH 3
RV AR B rh, FREEAT AR AN, TR O ST S G AR D ) R ST ARHE
TEGE B X R MLV . IR ARG EE ) D X 2R R R DU AN B 34T
BN, HITER, HXMERREIS AT IER R . 25 A B DR IS SO A& 13 43 R
(STEAM JLER BN RS IR MR R 70D WA, Horp RIRSCR4ERE R 10 Mk H
J, I DGEBYERE R 45 HASG, AR IR BRI RE JTER 4 Sk BRI, AR A R IR I 10
AN AR, RS R 45 5a ks 0 83K (Likert scale) Ui 45, AR AINE T H.

2. Bl Tk

W22 A AE STEAM TCER RN B R AR IR FE S A 2 S A (IR BRI, IRl
AR RGN . Wit (STEAM JTRBA R IRE B2 BOR) MERE, JFE
STEAM JTE Al B SRR IR FE A R S SER T St I 70 7968 KM T 5 40 SR 06 AT — F R %
YR 2 AR R RERE R LRI, S T 90— SR 2 N BIEZ3E 80 44 “A B BEAT IR R U L T
FF AR 17 AT WSS IF YA

3. ERERL

7E STEAM JT 2 Rl N B 5 MR AR A AR SRE i RT,  SX R M T 2 A S8 4 AT — AR 4 1) 80
5T T SRR T S AN, R T SPSS 25.0 B A iR 4 1S AT ER A
SHTPEAY,  CAHORIGUEN & T R AW St SHERE . (52T, RA Cronbach’s Alpha Z%,
Cronbach o REMIMELE 0 F1 1 2 (6], ZRFME, KEEBE, 4 Cronbach’s Alpha REKT
0.6 B, FREEASR, KL Alpha FESTERER, HAENK 4 M4EZ Cronbach’s
Alpha {5 EEITE0.9 L, BAEREEE, HERESMK Cronbach’s Alpha{E EEHTE 0.8 LA L,
YRR UL o) B RS BT, (WK 2)

R2: BERERR

gy MBI Cronbach’s Alpha FFFRUELL T Cronbach’s Alpha
FERAR 10 0.957 0.957

5 2] 0GER 4 0.906 0.907

iR I ) R 4 0.945 0.945

CRE R 10 0.967 0.967

MER 28 0.876 0.877
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4. BRI IE
AR HTRAT SPSS 25.0 GEit B AFREAT GEit 70 W, SRR GETHE XS W & 2Lk (5 .
BATHIA ST 70 . STEAM JC 3 RN B R AR PR FE 20 AR 2 S A A V720K O HEA th B
BT R Ia 25 R DL P<0.05 N2 R B A G o
FEFE AR BRI EEARUZ SO ARG, R RESdE)E, M SPSS25.0 4t
BUEREAT EXCEL 2019 BAF X A5 8 3t AT AT AL 2. W J8id#E: R Cronbach's a Z2 %
XS AT SEVEREAT R e, M B RS . (5% (Reliability) BIRTFENE, E A2 E AL
PERPTSERR L o HEAT DR 7R A S A% 73 BT 45t 9% 1P A 08 T ABEAT SRR A R R 0, R
H5REERMNE Bt. »ERSSERZENHRARLES T ERZEFHRARE, BRXA
BERAAA R MERE, BE (Validity) BRI fJEizH SPSS BRI 28 Ik Hitt
1708, ZRED M RIS S B, KA B LA R

BEERHTTR

1. RES B

(STEAM JCER BN B IRTE B2 BRI TE) LN STEAM #H HE T, T8
FHIR, JHREES RIS HIURIE Y . AT R GO B R AR AR, Rl 3
BUH g . TR RINRISE . KIE. KB, RS, DU AR IR I
FRIVR, SRR GRS R R WEITH U M RITHEAIES, ANV R TR E
WM, EERATHONE, BT REIER, KA SHIE L S SO QTGS &, DL
AREE G R T s o S AETE &R R e DL A BB R SR e o) /i, G R T4 & 145 1 )
W, P R REZ DAE R RF I B 25 R (1 T IR A #

STEAM % 7% H 5

(D FpEEFFHIR (Science)

5 RIIRMEIRR, BHIRHAAH R AR OR AR B [, JF H B i FT R
TIEEIT I >

(2) FHARFEFFHFR (Technology)

MG REAREE, FERE S P ARAT B A oG B R %,

(3) . L% 7¢ (Engineering)

Lo TRRMCIH, ARDUH R EZRE, NI IR & A ERAE G N
g5 N IR BT
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(4) ALZAREFR (Arts)
BB XN ERZ T, FERHEERITSHIE, REAERNFHEEn RS, &’
RIETHFSHE.
(5) F*#&F (Mathematics)
R B AR AR LI H 1 B SE S R B B A G, MR, B E %

2. HETTVE

PBL (Project-based Leamning) , Bl “IiH2=>]7 , WHPEFRIE “FETIHRS ] 8
“BIHZMME217 o EEHLQOIIEX T H 1 & L8 T FE . “7EHTA H PR 58
sl SRENEE RO B EE AT, R R R R BN R . OB 4T ED
HizE i @ STl i ORI IFMATES)J). BIH R o] FEREBRE — R 5
“TUH” RBATEIMMEK B TR, “BIH” REETANEIRESERMES AR, JFHRA
RSB . T H U ) R LR S BV K IR M BT 3, LB it s, i
PRABRIAI A L T R EAR R RS, B 2 IS (0 R B AU SR . TH %)
DAL 3 S5 S B AR AL, SR b R ) AR R OTIE .

PBL #0 8l vei T AR i 3 o

B EZ

—GD
| B ES

E 3: PBL BFESI AR
IIHTR B WRIE R B ARERFE A A 4L . AL BT, I HLdE T ST 1
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SEREST, R IR KN RUN A AR ER VA

BOUFPr B WUH ERAG B et . T H DG IE Bl 1 B A A A S A R B
T H AT AR RO, ik RANR A EA MBS JFHER G 2 MR T1K
1, BENESCELES SRR, AT DR AR E AT A

STEAM #(H EAEH 7 A ESLhRff ik I BE T, FTLL STEAM # A f AL
FEIH A5

3.RBEANE

SE RN E FEMN R AR, FHARYE AN 117 TR S0 A A S PR E L, KR N
BREGEFEAEA S. T E. A M #RERFR. 58] (STEAM JUERRBIA B AR IRTE 2
FROROIF) RAEANBHELL AN 4 FroR .

BRiTE
[ |
Ji-4-5 1 A1y BELRIT i34 o
| | |
1 T T T T T 1T T 1T 1 [T T 1
8 * B &9
= L #|| Bl R |@ ||| B |®| A
5 v B||&| (& (8| |z |3 || B[ F|| S| E|E||Z| &
E{ R gl 8| B|IE||R||R| 2| F BB S| |&||F
= # {E | 6K || B[ B =
] S| (| 4||H

Bl 4: (STEAM STEBABERRBEZMRTA) ARER

4. BEBAR B

(STEAM JEERRIA BLREARIRFEZUARORII O /& TTE ARSIl 7 A2 R R
Z IR SR, PAEGE R B RIER 2 HIE O 5, 405 STEAM 2 1 1= RH
BRIFIRE TR . WL STEAM B R ANR ERE W 5 fis.
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XA AX o

i o
1915 ZAR
s
ZAgT

FIEHRE

HIERTD
HELIR y
- BURER|
TR BA A
EREA
WE
- . REii
E &7 mH
Gl

B 5: (STEAM SRR B RRBEH BRI BLBAREE

5. ABER
%A
I I
L3AE3 STEAMEZ & B
I I
STEAMY & ek
fuers | | mrEn TERR | | gexs
BF-E4 iR
SRER
£l 7 8% E1 B\t EELLR f 1 i) B
38 A R B
& 6: EAEIRER

FEARORGEE 6 TR, FENSIMEEE R FRAA MM =, 18 PBL Wi H
AEEIR, AR R T4 R 5 S B AR R A i, S HEXT STEAM 3
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INSRZARIGER, AR 2 [ 22 B R AR R SEBEAT IR — BB 7T, LA s 8E . BT
ARUGER, 5Tt THERBE O QRSB TI. BIIMERE . Mk IR TT . Mol 1 2
LR NAESRBS 7o

6. HAER T
ARFERIIUH G L E N FWRSE PBL #Uaimsh i e dt AT e Al vt RE 2t
TR R B bn. IREE RN EERAT NG, Wk H s sh SR B0 (R 3 ko) .
& 3: (STEAM STEBA BRI BEBRBT) T E &) B4t

L H Bt LG I 50 DRI 22 4

ISR UN B R AR A 1.7 il B RE R IR S K 9123
2. DA AR VR B4R .

T H SEie BBt LIH M, S HF8. 58 3-12%
2 RIS 81 o

3T S HIE
4 383 e AR A e
RE N B SR H IURCIE (3-8 % 13-16 1%
2. FEUANTC & L AR
3.3kl VR #LA.
4.7 HEVEEE

7. STEAM JLR AR
# 4: STEAM JTES i
DHM B BoE SN STEAM JG % 7 fii
WHSN KRN 1S ke BAR . AXZER
THSHE it WHS A, #emiE R TR

JRIA RS B4R B ACER
BRI S5 AR BEAL HORD TR ACER.
368 3] i L T g R BAR. T
WTH i dh Bl il A B AL HOR
FEL T 5 P AR s NN

il VR U o dLE AR Bl 8Ok, TR, ACER
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8. BRI T R
AR 78K 28 50 4% 1170 B % (Likert scale)zU 1 %5, @I xt224EE STEAM JCR BRI
ORI S IR GRS, DA HTXT L STEAM Je RN B s s R RE /T e 2B 1 iR R%
By FDGE fRRR BRI R LA RIS TR ZE R, AF N LR E TR .

B4R

1. 25 N OG-

STEAM JCER RN IR SLE A G, MWK 80 445 AR &, W45
FRTH80 4, WLlal 80 13, H AL 80y, IR 5H KA N 100%. H 54484, L 60%,
LA 324, HH 40%.

2. B MAGR

Hl: STEAM JCE R B FEARFE G EURRCR NS 20 52T ]

{E Paired Samples Test X 7] & i, STEAM JCE BN 2R AL G #H5: T 5 STEAM Jt
RIS ARG, IR IR 0327 T 1.081 4, BEXAEAR t AR ss R EIR,
t=-7.371, Sig.(2-tailed) = 0.000<<0.05, FEALIR/KAE 0=0.05 HIEEHKFTF, Sig. (2-tailed) @1
/NF0.05, UIAZEREZEEGGIFEENL PRSI E A BERES. (WS
2 5: Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
- H_E ERASCRPEAN 2.716 80 0.941 0.105
X1
Ja il PR ASCRVEY 3.798 80 0.822 0.092
Paired Differences
95% Confidence Interval of Sig. (2-
Std. Std. Error t f
Mean the Difference tailed)
Deviation Mean
Lower Upper
AIO-FE9 -1.081  1.312 0.147 -1.37 -0.789 -7.371 79 0.000

H2: STEAM JuE Rl R SERURFE 5 5 21 XGB v A 45 73 42 1 2

£ Paired Samples Test £ H 1] FE 1, STEAM JTZ R 52 RAEJG #HE T 5 STEAM JG
BRI B RAERT, 2 2 BN I3 0527 T 0.806 73, FCRAEAR t fledh R IR,
t=-5.188, Sig. (2-tailed) =0.000<<0.05, 7EREIE/KE 0=0.05 I EMHEAKF- T, Sig. (2-tailed) 41F

1922



v/ STAMFORD

4 UNIVERSITY
The 6™ STIU International Conference 2022, May, Thailand

NF0.05, BHIZEREZEBEAGIHAE S, MBS0 A RE RS (LE6)

% 6: Paired Samples Statistics

Mean N Std. Dev. Std. Error Mean
- B2 I PEY 2,909 80 0.995 0.111
X7 1
Ja iz S GEVEY 3716 80 0.895 0.100
Paired Differences

95% Confidence Interval Sig. (2-
Std. Std. Error ' t f ]

Mean of the Difference tailed)

Deviation Mean
Lower Upper
HIIU-J5 M -0.806 1.390 0.155 -1.116 -0.497 -5.188 79 0.000

H3: STEAM JG & Rl R SERUR G R ME MR TR T VRPN 159 20 $ 1 BE St

7t Paired Samples Test £ [ F i, STEAM Jt &Rl I S IR AL G A # T 5 STEAM TG
FRUN S RRFERT, AR PPN B T390 42 7 0.946 4, FURTFEAR ¢ ke sh R
7N, t=-6.065, Sig. (2-tailed) =0.000<<0.05, fEfLSKHAE 0=0.05 K& E KPR, Sig. (2-tailed)
WMERNT 0.05, WHIZEREZEBAGIUTFEEN, WERRINEIN G A EEFRS. (LR D
% 7: Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean

- HO R R fif R T VPR 2,709 80 1.008 0.113

X1
Ja D PR MR R T VAP 3,650 80 1.030 0.115
Paired Differences
95% Confidence Interval of Sig. (2-
Std. Std. Error t f
Mean the Difference tailed)
Deviation  Mean
Lower Upper

HI-JE0 -0.946  1.387 0.155 -1.249 -0.632 -6.065 79 0.000

H4: STEAM JUE Rl R SERUR G 45 & B8 I P45 7 3R T I

£ Paired Samples Test £ H 1] FE i, STEAM JTE RN K52 RAE G #HE T 5 STEAM JG
FRUN R AERT, ZRE RPN I IR 70927 T 0.678 7, FORAEAR t fledh R IR,
t=-5.535, Sig. (2-tailed) =0.000<<0.05, fERIE/KE 0=0.05 I EHEAKF- T, Sig. (2-tailed) 41F
NT0.05, WHZEREFERAGIMFEN, SGERIIVMESIFRERS. (IR
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% 8: Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
- B 2% & 5e SR 3.216 80 0.911 0.102
XF 1
Ja Ml ZR & Re JIVEOY 3.894 80 0.760 0.085
Paired Differences
95% Confidence Interval of Sig. (2-
Std.  Std. Error ) t _
Mean the Difference tailed)
Deviation Mean
Lower Upper

HIU-J5M -0.678 1.095 0.122 -0.921 -0.434 -5.535 79 0.000

H5: STEAM JuE BN B2 AR URAE G SR P 4370 52 71 ]

£ Paired Samples Test £ [ F i, STEAM JG &Rl J S IR AL G A # T 5 STEAM TG
RIS AT, ERSEVHN TR 53T T 0.678 70, BCHFEAR t MR ss R EIR,
t=-5.535, Sig. (2-tailed) =0.000<<0.05, fEfI7KHE 0=0.05 I EFMEKT T, Sig. (2-tailed) 41
NT0.05, WUEREERAGIH RN, ERAMOPNEIAFRERS. (WK D
% 9: Paired Samples Statistics

Mean N Std. Deviation  Std. Error Mean
- BT e R AR PR 2.921 80 0.525 0.059
Xt 1
S ) e RARPEAR 3.799 80 0.461 0.052

Paired Differences

95% Confidence Interval

Std. Std. Error ' t f Sig. (2-tailed)
Mean of the Difference
Deviation Mean
Lower Upper
HII-E3 0.878  0.665 0.074 -1.026 -0.730 -11.808 79 0.000

JSEo

Xf A B R M IR 2SI W T WA R T ARG RN Z T
o B B AR IBARAR o AT S M EL BT, 45 EOR STEAM JuZ Rl RS2 R FE I S B )
FAR ERBCREI; (3.798+0.822) I ERIESy (3.716+0.895) T+ M F) gk o 7 2%
PE4r (3.650£1.030) . ZAELEAREIIVEST (3.894+0.760) iR MRS (3.799+0.461) 1
¢ STEAM JTFR RN R RERR AR (1 S B2 i 22 2R 1) EURBURVE 2 (2.7164£0.941) 2 2] X
P (2.909+0.995)  SkF T IR ME B AR R D7 VEVE 4 (2.70941.008 ) AR LR A RE T VF 4
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(3.216£0911) KEFRBARGH (2.92120.525) HFHRERTT, ZRWHEAGIM¥E L (P<

0.05) -

g

T AP ) B A BT A5, STEAM Joa AN B s R J5 BUF AR E T
BEUE, BARIFNERIPIEIT. R IRERCR . S5 00 38 I R AR ok e AU J5 307
% CRERETIINIRTH S I R BEAT BAE G o0, T DAL /&2 B2 2R A TR STEAM #4i
KB ZEEN LT A EL STEAM e iaOn 2B 12 S IR AR . STEAM oA 153K
iR AEMATR . BOR. TR B S5 07 T A AR OR AR R B 52 A R o i 8 1) g DYl % 11
FENSERRE) TARAERE 2] TIRGF B, ZRG BYER I G 2] 7B IR, $Rm 1AM
BHEANRIBES), AR MR A R IR A B, A B C 52 2T 2 2B R RS A O LS o 14

AR, REIRSA AR B oA ST fE
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